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editors’ welcome

Childhood and philosophy is a journal which has been waiting to be born at
least since Socrates sat down in the unique (at least for us) shelter of the
5th century be polis and founded a discipline. The journal’s conception lies much,
much later, in the fateful historical meeting between childhood education and
philosophy. This meeting, in turn, had to wait for Rousseau’s mantic
pronouncements of the Emile, sent like a letter in a bottle to the approaching
revolution, and for the slow development, over the course of the 19t and
20t centuries, of a kind of adult actually capable of listening to children, much less
of hearing them. This, in turn, required the romantic deconstruction of that very
enlightened (male) adult whom, we must admit, made revolution possible.

We can avoid the politically dangerous speculation as to which of this
pair — philosophy or childhood education—was the father and which the mother
by invoking anti-oedipus and the ontology of difference, in which the possibilities
for paternal and maternal work multiply. Certainly education conceived as a
vehicle of dissemination of the modern devices for the constitution of subjectivity
excavated for us by Foucault cannot claim paternity rights. The form of education
spawned by disciplinary power has long been an enemy of
childhood and philosophy. On the other hand, “professional” or “real”
philosophers typically scoff at the suggestion that children are capable of
philosophizing, much less doing anything else remotely “serious.”

We believe that a concern with children doing philosophy is inseparable
from a preoccupation with childhood itself. This gets its basis from the observation
that many adults—and especially both adults who teach children in schools and
professional philosophers —seem in most cases either to overlook or to flatly deny
children’s capacity to think philosophically. This is profoundly complicated by the
fact that to think children doing philosophy is to redefine philosophy itself.

Therefore it is not enough to say the obvious —that children cannot do philosophy
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as we do. To think children doing philosophy asks for a redefinition of childhood
itself.

Itis both of these redefinitions, caught in chiasmic relation, which this
journal seeks to explore. And this exploration is at least one fundamental
dimension of the group of philosophers and educators who make up the
international council for philosophical inquiry with children. ICPIC already has a
long history, which is a click away, at www.icpic.org. Childhood and philosophy is
designed to be one of its many voices, and to act in concert with the news and
information you will find on its website. Inkeeping with the
lively polyvocal character of the organization, we have decided to post/publish
papers in at least six languages. We recognize that this is not a particularly efficient
way to deliver the journal —translating everything into english would probably, on
the average, gather more readers per article—but this practice signifies our
commitment, not only to the integrity of each piece of work in its mother tongue,
but to our hopes for an increasing multilingualism in general, which is a metaphor
(or in fact an index) of an increase in that polyperspectivalism which we consider
to be the hope of rethinking childhood and philosophy.

In the present issue, v. 10, n. 20, papers are published in English, Spanish
and Portuguese. Some of them have to do with philosophy as a community issue:
Marina Santi (“Doing Philosophy In The Classroom As Community Activity: A
Cultural-Historical Approach”) explores it from a cultural-historical angle; Roberto
Tibaldeo (“Reframing And Practicing Community Inclusion: The Relevance Of
Philosophy For Children”) explores the philosophical community it in its ethical
and political dimension; Fernando Bento (“Afetividade e criatividade em filosofia
para criancas”) studies the ways it effects children thinking; Silmara Marton &
Dagmar de. Mello e Silva (“Escutando criangas: o que elas nos deram a pensar?”)
explore a concrete experience in philosophical community, and draw some
particular inferences from listening to children; Grace Robinson (“You Live And
Learn: Narrative In Ethical Enquiry With Children”) proposes what she calls

‘Narrative Ethical Enquiry’ as a pedagogy that aims to develop three virtues:
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ethical awareness, narrative competence and critical, self-conscious enquiry;
Natalie Fletcher (“Authoring And Facilitating Affect: The Philosophical Novel As
A Liberating Form Of Affective Labour”) positions the Lipmanian philosophical
novel as a form of affective labour both in process (the author’s work that requires
affective investment) and in delivery (the children’s experience that produces
affective response) and seeks to demonstrate how the philosophical novel captures
the liberating potential of affective labour —relational autonomy within a strong
community —while avoiding its negative outcomes of exploitation and alienation;
and Arie Kizel (“’Life Goes On Even If There’s A Gravestone’: Philosophy With
Children And Adolescents On Virtual Memorial Sites”) analyses an instance
expanded philosophical discourse that took place over a two-year period with
three groups of young people (children and adolescents) who had experienced loss
in their families or their communities, and who were partners in writing texts in
virtual contexts.

Other papers focus on childhood, philosophy and education from a more
theoretical perspective. Mariana Alvarado (“El inspector, un investigador: vestigio
de policia en las instituciones educativas mendocinas de fines del siglo xix”)
works from some political traces drawn from 19th century educational institutions
in Mendoza, Argentina; and Aimberé Quintiliano (“Antologia fenomenolégica e
educagdo da infancia. uma leitura de Merleau-Ponty”) incorporates some key
concepts of Merleau-Ponty’s phenomenology to revisit the education of childhood.

Finally, two papers recently featured at a special symposium-- “Philosophy
of Childhood: Exploring the Boundaries” —at an annual meeting of the American
Philosophical Association are focused on childhood as a concept: Karen Fry
(“Lyotard and The Philosopher Child”) shows how, for the French thinker, the
philosopher is the child who seeks answers but cannot master them. Finally,
Stefano Oliverio (“The Repuerescentia of the Teacher: A Philosophical-Educational
Perspective on the Child and Culture”) proposes the concept of repuerescentia (a

teacher’s return to childhood), drawn from a reading of Erasmus, as a sign that the
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classical heritage is not something closed but always in the making, and which can
speak to us in a teaching context.

We hope that you will enjoy this rich mix of papers, and that you will feel
encouraged to submit articles, whether in English or your mother tongue,
including compilations from philosophers and/or educators, transcripts,
curriculum samples, book reviews, reports on current projects, poetry and art.
Welcome to childhood and philosophy!

david kennedy - walter o. kohan

montclair - rio de janeiro
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Childhood & philosophy es una revista que espera nacer por lo menos desde
que socrates ocup6 un lugar singular (al menos para nosotros) en la pdlis del siglo v
a.c. y fundé una disciplina. La concepcion de esta revista se alimenta, mucho mas
tarde, del encuentro histérico y providencial entre la educacién de la infancia y la
filosofia. Ese encuentro, por su parte, tuvo que esperar a las proféticas
declaraciones de Rousseau en el Emilio, enviadas como un manuscrito en una
botella de vidrio a la inminente revoluciéon y también por el lento desarrollo, a lo
largo de los siglos xix e xx, de un tipo de adulto realmente capaz de oir
a 1@s nin@s, ya que no de escucharl@s. Para eso fue necesaria la deconstruccion
romantica de un tal adulto (masculino) vivamente esclarecido quien, debemos
admitirlo, hizo posible la revolucién.

Podemos evitar la especulacion politicamente peligrosa sobre cuél de los
dos en esa pareja - filosofia 0 educacién de la infancia - seria el padre y cual la
madre, si evocamos el anti-edipo y la ontologia de la diferencia, en los cuales las
posibilidades para la funcién paterna y materna son multiples. Ciertamente la
educacion concebida como un vehiculo de diseminaciéon de los dispositivos
modernos para la constitucion de la subjetividad excavada para nosotros
por foucault no puede reivindicar derechos de paternidad: la educacién asentada
en el poder disciplinar ha sido intensamente enemiga de la infancia y de la
tilosofia. por otro lado, fil6sofos “profesionales” o “de carne y hueso” acostumbran
cerrar los ojos ante la posibilidad de que nin@s sean capaces de filosofar % ni
siquiera de que puedan hacer algo remotamente “serio”.

Consideramos que el interés para que nifi@s hagan filosofia estd unido a una
preocupacion con la propia infancia. Esta afirmacion tiene como base la
observacion de que muchos adultos - especialmente aquellos adultos que ensefian
a 1@s nin@s en escuelas e aun los filésofos profesionales - parecen, en la mayoria de
los casos, desconsiderar o negar la capacidad de wunnifi@s para pensar

filos6ficamente. Tal situacion se complica mucho mas profundamente atin por el
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hecho de que pensar un nifi@s haciendo filosofia significa repensar la propia
filosofia. Por lo tanto, no es suficiente decir lo obvio - que 1@s nifi@s no pueden
hacer filosofia como nosotros. Pensar un nifio haciendo filosofia requiere también
repensar la propia infancia.

Childhood & philosophy busca explorar esas dos tareas, consideradas en sus
cruces e intersecciones. Esa busqueda es al menos una de las dimensiones
fundamentales del grupo de filésofos y educadores que integran el consejo
internacional para la investigacion filoséfica con nifi@s (International Council for
Philosophical Inquiry with Children). El ICPIC ya tiene una larga historia (que
puede ser visitada en www.icpic.org). Childhood & philosophy va a ser una de sus
multiples voces y va a interactuar con las otras. Para mantener vivo el caracter
polifénico de la organizacién, decidimos, inicialmente, publicar articulos en seis
idiomas. Reconocemos que este no es un modo particularmente eficiente de ofrecer
la revista - traduciendo todo al inglés probablemente tendriamos un promedio
bastante superior de lectores por articulo -, pero esa préctica significa nuestro
compromiso, no s6lo con el sentido y significado de poder expresarse en la lengua
materna, sino con la esperanza de un creciente multilinguismo en general, una
especie de metéfora (o, de hecho, un indicador) de un ntimero cada vez mayor de
perspectivas que puedan surgir al repensar la infancia y la filosofia.

En el presente niimero, v. 10, n. 20, publicamos textos en ingles, castellano y
portugués. Algunos tienen que ver con la filosoffa como actividad en comunidad:
Marina Santi (“Doing Philosophy In The Classroom As Community Activity: A
Cultural-Historical Approach”) la explora desde una perspectiva histérico-cultural;
Roberto Tibaldeo (“Reframing And Practicing Community Inclusion: The
Relevance Of Philosophy For Children”) estudia la comunidad filoséfica en su
dimension ética y politica; Fernando Bento (“Afetividade e criatividade em
tilosofia para criancas”) analiza las maneras en que ella afecta el pensamiento de
nifios y nifias; Silmara Marton & Dagmar de. Mello e Silva (“Escutando criancas: o
que elas nos deram a pensar?”) presentan un experiencia concreta de comunidad

tilosofica y elaboran algunas inferencias especificas de escuchar a nifias y nifios;
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Grace Robinson (“You Live And Learn: Narrative In Ethical Enquiry With
Children”) propone lo que llama ‘Investigacdo narrativa ética’” como una
pedagogia que busca desarrollar tres virtudes: consciencia ética, competencia
narrativa e investigacion critica y auto-consciente; Natalie Fletcher (“Authoring
And Facilitating Affect: The Philosophical Novel As A Liberating Form Of
Affective Labour”) posiciona la novela como una forma de labor afectiva tanto en
el proceso (el trabajo del autor que requiere una respuesta afirmativa) como en el
efecto (la experiencia de nifias y nifios que produce una respuesta afectiva) y busca
demostrar cémo la novela filosofica captura el potencia libertador de la labor
afectiva - autonomia relacional en una comunidad fuerte - a la vez que evita los
efectos negativos de explotacion y alienacién; y Arie Kizel (“’Life Goes On Even If
There’s A Gravestone”: Philosophy With Children And Adolescents On Virtual
Memorial Sites”) analiza una instancia de discurso filos6fico ampliado que ha sido
practicado durante dos afios con tres grupos de jovenes (nifios y adolescentes) que
han experimentado pérdidas en sus familias o comunidades, y que eran coautores
de textos escritos en contextos virtuales.

Otros textos se concentran en la infancia, la filosofia y la educacién desde
una perspectiva mas tedrica.. Mariana Alvarado (“El inspector, un investigador:
vestigio de policia en las instituciones educativas mendocinas de fines del siglo
xix”) trabaja sobre algunas huellas politicas dejadas en el siglo XIX en algunas
instituciones educativas de Mendoza, Argentina; y Aimberé Quintiliano
(“Antologia fenomenolégica e educacdo da infancia. uma leitura de Merleau-
Ponty”) incorpora algunos conceptos claves de la fenomenologia de Merleau-Ponty
para revisitar la educacion de la infancia.

Finalmente, dos trabajos recientemente presentados en un simposio especial
-- “Philosophy of Childhood: Exploring the Boundaries” —realizado en un
Encuentro de la American Philosophical Association se concentran en el concepto
de infancia: Karen Fry (“Lyotard and The Philosopher Child”) muestra como, para
el filésofo francés J.-F. Lyotard el filosofo es el nifio que busca respuestas de las que

no es duefno. Finalmente, Stefano Oliverio (“The Repuerescentia of the Teacher: A
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Philosophical-Educational Perspective on the Child and Culture”) propone el
concepto de repuerescentia (un retorno del docente a la infancia), a partir de una
lectura de Erasmus, como un signo de que la herencia clasica no esta cerrada sino
que siempre se esta haciendo y nos puede decir muchas cosas en un contexto de
ensenanza.

Esperamos que disfrute esta variada coleccién de textos, estimado lector,
que usted nos envie sus propios textos, en inglés, o en su lengua materna,
incluyendo compilaciones de fil6sofos y/o educadores, relatos de experiencias,

resefas, informes de proyectos, poesia y arte. jBienvenid@ a childhood & philosophy!

david kennedy - walter o. kohan
upper montclair - rio de janeiro
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