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Abstract
The pandemic and the resulting transformation of the educational process at 
universities have affected the involvement of students’ parents in Higher Education. 
This paper focuses on the policies governing the interaction between universities 
and the parent community, as well as their impact. We used data from Russian 
sociological surveys of parents of full-time Higher Education students and identified 
the importance of the role of parents in achieving quality educational outcomes 
and forms of possible interaction between universities and parents. It provides 
the basis for the revision of university policies and the creation of new practices 
for involving the parent community in the development of higher education.
Keywords: Parents of Students. Involvement. Higher Education. Educational 
Process. Parental Involvement. Russia.

1  Introduction
The coronavirus pandemic caused a significant transformation of traditional 
university practices in interaction with parents. Transfer of the educational 
process into the family space, involvement of parents in arranging the learning 
infrastructure, often their physical “presence” during the classes - all of this 
created a request for the study of the parental involvement in the educational 
process of Higher Education.

The coronavirus pandemic caused the following global shifts in the Education system:
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First, education reform became a top policy priority during the global pandemic. 
Education has a strong impact on individual well-being and socio-economic growth; 
therefore, macro-level measures were taken to offset the negative effects of the 
pandemic on learning processes. At the same time, the pandemic created new 
opportunities for the development of Education by intensifying the introduction 
of information technologies and the generation of digital educational content. 
Therefore, large-scale reforms covered both the sphere of educational policy 
and the actual processes and technologies of Education. The transformation 
of pre-existing Education policy and digital literacy should occur through 
“strengthening partnerships among Education stakeholders and making efficient 
use of resources” (Shehaj, 2022, p. 312). Studies of parental attitudes to new 
educational technologies and parental involvement in the formation of a digital 
learning environment become extremely relevant in this situation. 

Second, universities suffered serious reputational damage during the pandemic 
due to their unpreparedness for remote forms of work. Researchers note that the 
pandemic hit the social assessment of universities, and now they require broad 
social support, including the support of parents as stakeholders (Sandler, Bagirova, 
Klyuev, 2021). Universities faced significant systemic challenges spanning all 
four dimensions of Education – access, learning, teaching, and assessment. The 
crisis of trust that emerged because of the pandemic requires the study of factors 
that can recreate trusting relationships between universities and their stakeholders.

Third, the pandemic generated a demand for new models of university 
management. In the current environment, it is difficult to form relevant 
mechanisms of interaction between universities and stakeholders due to the 
following: blurred boundaries of power of the parties involved, uncertainty 
of the “game rules”, exclusion of certain important stakeholders from 
the decision-making process, lack of experience and expertise in new  
decision-making situations, and ambiguity of several popular organizational 
procedures. It is noted that stakeholders operate in various fields of activity, 
at the macro-, meso- and micro-levels of the university Education system. A 
key aspect of management in the Higher Education system is the recognition 
and identification of stakeholders, their needs and capabilities, interweaving 
of their interests, and their complex intra-institutional and extra-institutional 
relations (Valdés-Montecinos, Ganga-Contreras, 2021). One of the requests 
for the modernization of the university management system is prompted by 
the redefinition of the role of faculty in connection with the strengthening of 
their position in the administration of the online learning process. Students 
interact with the faculty as co-producers of the academic environment and see 
them as partners in this process. However, in these social interactions with 
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communities, faculty may represent an individual position that is not consistent 
with the implemented educational policy (Lovell, Dolamore, Collins, 2022). 

The pandemic changed the established balance of interests of Higher Education 
stakeholders, and the prompt actions of the authorities and the Education 
system led to the fact that stakeholders no longer communicated and did not 
understand the essence of the new transformations. Thus, there was a request 
for conceptualizing a modern management model of the interaction between 
universities and stakeholders, a model that includes an understanding of the new 
roles of the interaction actors.

Fourth, there has been a growing need to reconsider the established practices of 
evaluating university Education, which primarily focus on students and instructors 
while excluding broader stakeholder groups (Okai-Ugbaje, Ardzejewska, Imran, 
2020). The radical transformation of pedagogical tools in universities, as noted by 
Sánchez Díaz, Sánchez García, Palomino Alvarado and Verges (2021), necessitates 
a shift in approaches to stakeholder involvement in assessing educational outcomes. 
Critiquing established assessment practices and procedures, researchers noted 
that by focusing largely on the technical aspects of the quantification of learning, 
universities “overlooked fundamental questions about the aims and values 
of Higher Education”. Moreover, “this search for a measure of learning gain 
represents the attempt to use quantification to legitimize the authority to define 
quality and appropriate outcomes in Higher Education” (Howson, Buckley, 2020). 
Thus, the debureaucratization of Education and the restoration of value-based 
approaches to educational assessment are impossible without the involvement 
of key stakeholders, including parents. 

2  Parents and the Education system: theoretical 
approaches to the study of interaction

The transformation of parental involvement in Higher Education necessitates 
new conceptual approaches to its theoretical understanding. Higher Education 
researchers have traditionally viewed parents as one of the stakeholder groups, 
often merging parents and students into a single stakeholder category. This 
methodological approach is rooted in Edward Freeman’s stakeholder theory 
(Freeman, 1984). In a later work, Freeman and his co-authors expanded the theory’s 
application to nonprofit and educational organizations (Freeman et al., 2010). 
Positioning parents as key stakeholders whose expectations shape institutional 
policies at universities has spurred research on their roles as financial contributors 
and investors (Hemsley-Brown, Oplatka, 2015). More recent approaches apply 
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stakeholder theory to Education, recognizing parents as influential actors in 
quality assurance and governance (Beerkens, Udam, 2017) and emphasizing the 
importance of universities developing “flexible quality assurance practices capable 
of balancing institutional academic goals and the needs of external stakeholders” 
(Luitinen, Kohtamäki, Kivistö, Pekkola & Hölttä, 2017).

In contemporary contexts, parents are transitioning from passive payers to 
strategic stakeholders, creating new models of engagement with Higher Education 
institutions. This shift calls for a reevaluation of traditional approaches to studying 
parental involvement in universities.

Parental engagement in their children’s Education has traditionally been examined 
at the K-12 level. The role of parents in school Education has been widely debated 
since the 1960s, with numerous studies documenting the positive impact of family 
involvement on educational outcomes. Research by Henderson and Berla (1984) 
demonstrates that families make a fundamental contribution to children’s educational 
outcomes from early childhood through adolescence. Scholars have extensively 
studied both external and internal factors influencing the extent of parental 
participation in Education. According to Hornby (2011), these include factors 
related to parental and family characteristics, child-specific factors, parent-teacher 
relationship dynamics, and broader societal influences. Parents may face various 
barriers to engagement, such as time and resource constraints, cultural differences, 
and unfamiliarity with the school system (Hornby, Blackwell, 2018). 

Some scholars have assessed the effectiveness of parental involvement in shaping 
educational outcomes through family practices – distinguishing, for instance, 
between parents who primarily engage with their children on academic matters 
and those who actively participate in school life while reinforcing communal 
values and expectations (McNeal Jr., 2014). Parental engagement in Education 
enhances relationships with educators and yields benefits for parents themselves, 
including increased self-confidence, greater satisfaction with social and familial 
relationships, and motivation for self-improvement (Hornby, Lafaele, 2011).

Several attempts have been made to categorize and systematize the forms of 
parental involvement. The most widely recognized framework is J.L. Epstein’s 
model, which identifies distinct types of parental participation in children’s 
Education (Epstein, 1986; 2011). Similarly, Hamlin and Flessa’s analysis of 
Ontario’s Parents Reaching Out grant program contributed to the typologization 
of parental engagement initiatives (Hamlin, Flessa, 2018).
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Russian studies on parental involvement in Education reveal cross-cultural 
consistency in findings (Antipkina, 2017). Research highlights intensified parent-
child interactions across all domains, a reduction in gender asymmetry (marked by 
increased paternal involvement and decreased maternal dominance), and evolving 
dynamics in familial roles (Dorofeeva, Kozyreva, 2023). Further, typologies of 
parental engagement strategies have been developed based on participation in 
children’s academic processes and school life (Goshin, Mertsalova, 2018).

Our study adopts Epstein’s (2010) approach to studying the involvement of 
university students’ parents in Education. According to Epstein’s model, there are 
six types of activities that parents can undertake when interacting with educational 
institutions. We argue that this framework offers several advantages: 

•	 It helps to meet the emerging demand for a holistic institutional approach to 
the analysis of university interactions with communities - an approach that 
considers the sensitivity of modern universities to a variety of institutional, 
sector, and societal changes that may affect working practices, resource 
management, and capacity (Lister, Pearson, Coughlan, Tessarolo, 2022). This 
approach moves the parent community from the periphery to the spotlight. 

•	 The pandemic has highlighted the growing importance of parent–university 
collaboration. Research suggests that parents are becoming increasingly 
involved in Higher Education, interacting with institutions on issues ranging 
from campus infrastructure to academic quality. While the extent of their 
involvement varies across educational levels, they are increasingly acting as 
stakeholders, advocating for improvements in both practical conditions (e.g., 
facilities) and educational content (e.g., curriculum relevance).

•	 It is impossible to meet the demand of universities and society to involve 
parents in the Higher Education system without the existence of appropriate 
state administrative procedures. Interactions between parents and Higher 
Education institutions are regulated in Russia by the Education law. Although 
the law considers parents as direct participants in educational relations, their 
role is defined only as the legal representatives of minors1. In addition, the 
law does not detail the forms of participation of parents in the educational 
process, it is very generalized, and it does not provide answers to practical 
questions of interaction between the Education system and parent communities.

1	 On Education: law of the Russian Federation of July 10, 1992 № 3266-1 (latest edition) // Website of federal 
state educational standards of Higher Education [Electronic resource]. URL: https://fgosvo.ru/uploadfiles/
npo/20120330235140.pdf (access date: 03.08.2021).
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In summary, the pandemic created a fundamentally new context for parental 
involvement in the educational process at universities because parents were 
significantly involved in student learning during the lockdown period (Sandler, 
Bagirova, Klyuev, 2021):

•	 parents helped students overcome the technical challenges of digital learning;

•	 students consulted with their parents on academic assignments more frequently;

•	 parents had the opportunity to observe lectures and practical classes 
conducted online. 

These experiences may have shaped new parental assessments of the quality of 
university Education, including opinions about problematic areas, opportunities 
for improvement, as well as degrees and forms of involvement in student learning. 
Thus, in this article, we try to find an answer to the following research question: 
how did the pandemic and the resulting transformations of the educational process 
at universities affect the involvement of students’ parents in the educational 
process at universities and how does this affect the policy of interaction between 
universities and the parent community?

3  Data and Methods
In 2021 and 2022, two large-scale sociological surveys of parents of full-time 
university students were conducted in Russia:

1.	 June 1-August 6, 2021: 1,513 people from all Russian regions were interviewed. 
The study tried to identify the key roles of parents as university stakeholders 
and the content of these roles, including new and significantly modernized ones.

2.	 October 14–20, 2022: 1,000 parents of full-time students from all Russian 
regions were interviewed. The study assessed the parents’ need for changing 
the forms of interaction with universities, assessed the potential resources of 
the parent community for resource exchange with universities, characterized 
popular forms of interaction with universities among parents, and assessed the 
potential effects of the interaction of universities with the parent community.

Both surveys interviewed parents of students who studied in Russian universities in 
various fields, courses, and at various levels of Education (bachelor’s, specialist’s, 
master’s). For the survey, we used online dashboards with a range of procedures to 
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improve the reliability of the collected data (checking the completed questionnaires 
for the time spent on the survey, excluding contradictory answers in logically 
related questions, analyzing answers for trap questions, assessing the linearity 
of filling tabular questions, etc.). 

To identify the types of parental involvement, we used the following empirical 
indicators and their corresponding questions from the 2021 and 2022 
questionnaires (Table 1). 

Table 1 - Empirical indicators used to assess types of parental involvement
Type of parental 
involvement Empirical indicators Questionnaire questions Scale

Type 1: Parenting 
practices. Workshops 
for parents on school 
goals and expectations 
for student conduct.  
Information and 
resources for parents 
on age-appropriate 
parenting and  
discipline skills

Opinion about the 
child’s characteristics 

that are formed 
in the family and 
which affect the 
achievement of 

educational results

To what extent does 
disorganization, low 

responsibility, and laziness 
prevent your student child 

from achieving higher 
learning outcomes? (2021)

Ordinal

To what extent would 
the development 
of independence, 
organization, and 

motivation for learning 
improve the educational 

results of your child? (2021)

Ordinal

Type 2: Communication 
practices.
Day planners or 
assignment books 
for communication 
about behavior and 
schoolwork. Orientations 
for new families before 
school starts. Regular 
communication for 
building a positive 
foundation for solving 
problems. Parent-teacher 
conferences to discuss 
student behavior. Parent 
notification of poor 
behavior, detention, and 
so forth

General assessment 
of the sufficiency of 
information about 
the child’s Higher 

Education

Do you have enough 
information about your 

child’s Higher Education? 
(2022)

Numerical 

Awareness of 
the university’s 

capabilities to provide 
a suitable learning 

environment

How much information 
do you have about the 
university’s capabilities 
to provide a learning 

environment for your child? 
(accommodation, meals, 

digital services, etc.) (2022)

Ordinal

Assessment of the 
need to expand 

information about 
the university’s 

capabilities to provide 
a suitable learning 

environment

Do you want to know 
more about the 

university’s capabilities 
to provide a learning 

environment for your child? 
(accommodation,  

meals, digital services, etc.) 
(2022)

Ordinal

Continue
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Continuation

Types 3 and 6: Parent 
and community 
volunteering. Use of 
parent and community 
volunteers to improve 
safety and behavior. 
Parents’ attendance at 
assemblies for good 
conduct. Family or 
community mentor 
involvement to guide 
students with special 
behavior problems

Willingness to 
implement various 

forms of participation 
in university activities

Willingness to 
perform various roles 

(commissioner of  
scientific research, 

participant in socially 
significant events, mentor, 
potential employer, etc.) 

(2022)

Ordinal

Types and amounts 
of resources that a 
parent is willing to 

spend to improve the 
quality of Education 

at the child’s 
university

What kind of resources 
are you willing to spend to 

improve the quality  
of Higher Education at  
the university where  

your child is studying?  
How much time are you 
willing to spend? How 
often are you willing to 
spend these resources? 

(2022)

Nominal, 
ordinal  

Type 4: Learning at 
home. Interactive 
homework assignments 
to prevent problems in 
class

Participation in the 
creation of distance 

learning infrastructure

Did you, as parents, have 
to create any special 

conditions for your student 
child during the pandemic? 

(2021)

Nominal

What exactly did you do for 
your student child during 

the pandemic? (2021)
Nominal

Type 5: Decision-
making practices. Parent 
involvement in the 
annual review of policies. 
Parent involvement in 
prevention programs 
and activities

Dynamics of parents’ 
perceptions of the 
Education quality

Since part of your child’s 
Education took place  

in your presence, have  
your ideas about the 
quality of Education 
changed during the 
pandemic? (2021)

Ordinal

What has changed in 
your perceptions of the 

Education quality and how? 
(2021)

Ordinal

Assessment of the 
quality of Education 
of student children

How do you assess the 
quality of online Education 

in Russian universities? 
(2021)

Numerical

What part of Education 
in Russian universities, in 
your opinion, can be kept 

online? (2021)

Numerical

Source: Elaborated by the authors (2024)
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4  Results 
1. We assessed the first type of parental involvement (Parenting practices) 
through the involvement of parents in increasing the motivation for learning 
among their children.

Observing the remote learning process, parents came to a clear realization that 
their children lacked motivation for learning, had weak skills of independent work 
and low responsibility. Table 2 provides descriptive statistics on key positions that 
parents believe can improve the educational outcomes of their student children. 
For parents, motivation for learning, independence, and organization are key 
factors influencing the educational results of their children. Parents believe 
that the influence of these factors is stronger than the impact of external factors 
related to the optimization of the educational process. Parents understand that the 
character traits formed by the family directly determine the educational results 
of their children.

Table 2 - Descriptive statistics on aspects that potentially affect the educational 
outcomes of student children (from 1 to 5; 5–highest level of agreement; ordered by 
decreasing level of agreement)
Factors that improve educational 
outcomes Mean Standard 

deviation Median Mode

Development of motivation for learning 3.77 1.100 4 4

More convenient schedule 3.48 1.129 4 4

Introduction of new formats of online 
classes 3.46 1.184 4 4

Development of the child’s 
independence and organization 3.40 1.248 4 4

Source: Result of data analysis (2024)

Descriptive statistics on the “barriers” that prevent children from achieving “higher 
than current” learning outcomes are presented in Table 3. The relatively high 
positions of the child’s qualities formed in the family are also noticeable here. 
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Table 3 - Descriptive statistics on aspects that potentially hinder the achievement 
of higher educational outcomes of student children (from 1 to 5; 5–highest level of 
agreement; ordered by decreasing level of agreement)
Factors that hinder the improvement of 
educational results Mean Standard 

deviation Median Mode

Uninteresting formats of the online classes 2.93 1.134 3 3

Inconvenient schedule 2.69 1.127 3 2

Poor quality of educational content 2.67 1.131 3 2

Laziness 2.64 1.333 3 1

One’s own disorganization 2.58 1.241 3 1

Insufficient qualification of teachers 2.36 1.041 2 2

Low responsibility, certain infantilisms 2.35 1.185 2 1

Choice of the wrong direction of study 2.17 1.096 2 1

Source: Result of data analysis (2024)

2. We assessed the second type of parental involvement (Communication practices) 
through assessments of awareness and communication practices between the 
universities and parents.  

The general self-assessment of parental awareness of their children’s Education 
is quite high: a significant part of the parent community (28.1%) says that they 
have full information, and another 46.9% have “almost full” knowledge. At the 
same time, parents demonstrated low awareness of the university’s capabilities 
(Table 4). Parents have the greatest need for information about financial and 
psychological assistance and medical care. While the parental awareness of 
the university’s digital services is low, parents show a lot of interest in this 
issue. There is a group of university capabilities that parents have a lot of 
information about; however, parents also express the need to expand their 
knowledge about these issues (obtaining scholarships, meals in student cafes  
and canteens).
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Table 4 - Assessment of awareness and parental need to expand the available 
information about university capabilities (on a 5-point scale)

Aspects Mean Standard 
deviation Median Mode

Percentage of 
parents who 
would like to 

have more 
information, %

Scholarships 3.69 1.034 4 4 45.8

Accommodation during the 
study period 3.57 1.189 4 4 29.8

Meals 3.35 1.130 4 4 44.4

Medical service 3.27 1.127 3 4 52.9

University’s digital services 3.25 1.077 3 4 45.4

Student associations 3.20 1.067 3 4 35.3

Financial assistance 3.08 1.172 3 4 55.2

Psychological assistance 2.88 1.128 3 2 46.2
Source: Result of data analysis (2024)

3. We assessed the third and sixth types of involvement (Parent and community 
volunteering) through the willingness of parents to participate in the university 
activities, the potential forms of this participation, and the amount of resources 
that parents are willing to spend.

Our study shows that a significant part of students’ parents is ready to volunteer 
in interaction with universities (Figure 1). Every sixth or seventh parent is ready 
to organize a job practice or a university-paid internship at their own place of 
work in the next year, to become a mentor for the professional development of 
students or an expert/consultant on student projects, and to join the examination 
committees. Moreover, every fourth parent is ready to participate in socially 
significant events at universities and organize field trips to their place of work 
in the next year.
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Figure 1 - Parents’ choice of possible forms of interaction with universities
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Most often, parents agree to use intangible intellectual and psychological resources 
when interacting with universities. However, they agree to use more tangible 
kinds of resources often enough. About half of the parents are ready to spend 
time resources, and almost half of them are ready to spend 1.0–1.5 working days 
per month. More than a third of parents are ready to spend financial resources 
to improve the quality of Higher Education. Only 7.6% of the parents said they 
were not willing to spend any resources. 

4. We assessed the fourth type of parental involvement (Learning at home) 
through the involvement of students’ families in creating conditions for the 
educational process. 

41.8% of parents answered positively to the question of whether they had to create 
“some special conditions” for their student child. This percentage turned out to 
be quite stable in different groups of parents – it is not connected with the level 
(bachelor’s, specialist’s, master’s) or with the course of study of their children. 
Distance learning required an improvement in the learning process and led to 
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the family’s increased spending on computers, workplace equipment for classes, 
and more reliable home Internet (Table 5). It should also be noted that 14.7% of 
the parents had a significant increase in household workload.

Table 5 - Forms of parental involvement in creating learning conditions for student 
children during the pandemic

Form of involvement in creating learning conditions Percentage of 
parents, %

Purchasing an additional computer 18.0
Taking measures to speed up the home internet 17.6
Equipping the workplace (table, chair and other furniture) 17.6
Doing more housework than usual (cooking, etc.) 14.7
Replacing components in the existing equipment 10.6
Setting up the Internet, wi-fi 10.6
Purchasing video equipment 9.1
Establishing a usage schedule for pre-existing equipment 6.3
Renting additional housing 2.9
Buying additional housing 1.5
Other 1.5

Source: Result of data analysis (2024)

5. We assessed the fifth type of parental involvement (Decision-making practices) 
through the involvement of students’ parents in the assessment of the university’s 
educational process. 

During the pandemic, more than half of the parents (52.8%) changed their 
assessments of the quality of Russian Higher Education. The opinion of most 
of them (41.2%) worsened, and only 11.6% of respondents improved their 
opinion. Figure 2 shows the opinions of both groups of parents regarding specific 
parameters of Higher Education. The entire parent community considers the 
following as the leading parameters of the Education quality: qualification of 
teachers, interesting content of disciplines, and modern teaching methods. The 
group of relative outsiders included parameters such as optimal course load, 
balance of theory and practice, and content of self-study. Let us note that the 
variability of parents’ opinions on the leading parameters is lower than on the 
outsider parameters. This indicates the relative stability of the assessments of 
the leading group of parameters and the relative uncertainty of opinions on the 
parameters that received lower assessments.
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Figure 2 - Parameters of Russian Higher Education in the assessments of  
students’ parents*

0

Optimal balance of theory
and practice

Use of interesting formats of
online classes

Effective interaction between
teachers and students

Optimal course load

Good technical equipment of the
educational process

The presence of interesting tasks
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Use of modern teaching methods

Teaching interesting disciplines

Good training and qualification
of teachers

Parents who noted an improvement in the quality of higher education: 
the percentage of those who consider the parameter to be present, %

Parents who noted a deterioration in the quality of higher education: 
the percentage of those who consider the parameter to be absent, %
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Source: Result of data analysis (2024)
* In this figure, 100% represents the total number within each of the two parental groups:  
1) those evaluating changes as improvements and 2) those evaluating changes as deteriorations.

The data of sociological surveys of parents in 2021 and 2022 show that parental 
attitudes toward online learning in Higher Education stabilized over the two 
years. Indicators demonstrating an almost complete lack of dynamics in these 
parameters in 2022 compared to 2021 are shown in Table 6. Both in 2021 and 
2022, students’ parents believed that the part of learning that can be kept online 
without losing the quality of Education was quite large: modal answer - half of 
the learning process (it was chosen by 21.4% of respondents), median answer 
– almost a third.
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Table 6 - Parents’ assessments of online Education in Russian universities (according 
to the results of all-Russian polls in 2021 and 2022)
Parameters 2021 2022

Assessment of online Education (on a 10-point scale)

- mean 6.060 6.020

- standard deviation 2.460 2.455

- mode 5.000 7.000

- median 6.000 6.000

Part of learning that can be kept online without losing the quality of Education, % 

- mean 34.100 32.700

- standard deviation 25.961 22.874

- mode 50.000 50.000

- median 30.000 30.000
Source: Result of data analysis (2024)

Judging by the stability of online Education assessments, we can assume that the 
parent community sees the potential for the use and development of this format 
of Education.

5  Discussion
The data we obtained in the course of this research allowed us to draw several 
theoretical and practical conclusions that are relevant for the educational policy 
of involving students’ parents in the educational process.

Without disputing the prevailing opinion of researchers on decreasing parental 
involvement in the Education of children as they grow older, we note that this 
process is not linear.

The transition of students to Higher Education and the associated changes in 
the forms of educational relations cause a “surge” of parental involvement in 
the learning process in the first years at the university. The same “surge” of 
involvement was caused by the coronavirus pandemic, which radically transformed 
the educational process. Parental involvement in the educational process at 
universities cannot be considered outside the analysis of the formation of student 
agency as one of the main goals of university Education.
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However, the study of student agency, especially in the first years at the university, 
must be considered as a more complex phenomenon, which is described in the 
literature as a conjoint agency (Markus, Kitayama, 2003). In this model of agency, 
the relationship of individual subjects – members of the student’s family in our 
case – comes to the fore. In Russia, paternalistic social relations and traditions 
of intergenerational relations, which halt the formation of independence among 
young people, are essential socio-cultural factors of this model. Conjoint agency 
is associated with the involvement of parents in setting life goals, forming 
educational strategies for students, and choosing professional preferences and 
ways to apply them.

In practical terms, this sets the task for the universities to involve parents in 
designing the students’ future without violating ethical and legal norms and 
without halting the process of socialization of student youth. The importance of 
this task is evidenced by the following results of our study:

1. Parents do not idealize their children. Parents objectively assess the personal 
characteristics of their children that hinder the achievement of high educational 
results: laziness, disorganization, low responsibility, and infantilism. Thus, the 
assumption that parental indulgence toward their children is also reproduced 
at the stage of the children’s studentship is not confirmed. This means that the 
parent community will favorably perceive the decisions of universities to develop 
students’ self-organization, planning and time management skills, as well as 
personification of responsibility. However, this approach requires a significant 
transformation of the educational process to form “soft skills”. Our research shows 
that the educational process in Russian universities is not particularly focused on 
the formation of these skills (Yashin, Klyuev, Bagirova, 2018).

2. Insufficient parental awareness of the resource capabilities of universities, as 
well as its infrastructure and digital environment, limits the parents’ influence 
on the process of adaptation of students and the effective use of all types of 
social and cultural opportunities available at universities. Traditionally, Russian 
universities have developed as socially oriented organizations providing a wide 
range of services for students: affordable housing, inexpensive meals, medical 
care, socio-cultural activities, etc. At the same time, the resource capabilities of 
families in terms of the infrastructure quality often outperform university services. 
This is probably the reason for the low interest of the parents.

However, the quality of the social environment in Russian universities is changing. 
It is becoming a significant factor in the competitiveness of universities in the 
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educational markets. Many Russian universities are transforming their internal 
environment by focusing on ESG principles. In this regard, the development 
of communication between universities and the parent community on issues of 
environmental friendliness, internal environment safety, and student involvement 
in the decision-making system for campus management can increase the level 
of parental trust in universities.

3. The role of parents as volunteers who provide assistance in organizing and 
conducting the educational process at universities is significantly changing. 
Researchers of parental involvement in school Education described volunteering 
as an auxiliary role of supporting the activities of a teacher without recognizing 
the competence of parents (Antipkina, 2017). Parental volunteering at universities 
can become a source of new competencies and expertise in solving educational 
problems. In Russian universities, interest in the resourcefulness of parents is 
associated with the development of project-based learning and the individualization 
of students’ educational trajectories. This is because these innovations in the 
educational process significantly expand the demand for a variety of professional 
experience and competencies that are difficult to provide only by the members 
of the faculty. The research results show that universities can seek resource 
support not only from employers but also from parent communities in the near 
future. This, in turn, will encourage the transition from models of avoiding 
interactions with parents as potentially corrupt and minimizing interactions as 
resource-intensive to a model of partnership with parent communities aimed 
at addressing the issues of Education quality improvement and professional  
development of students.

4. Parental involvement in creating modern learning conditions is associated 
primarily with the development of home digital infrastructure.

One of the major challenges for Russian universities today is the need to integrate 
the digital infrastructures of universities and households to ensure the quality 
of distance learning. Before and during the pandemic, there was a demand in 
universities to modernize IT services and infrastructure to facilitate remote work 
and distance learning:

•	 to improve VPN remote access services, which allow teachers, employees, 
and students to access the corporate network from home in compliance with 
security requirements;
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•	 to provide the opportunity to install unified modern software products on home 
computers – such as MathWorks, Corel, Kompass, MathCad, Autodesk, etc. 
It allows families to avoid additional costs for the purchase and installation 
of the software required for distance learning. It also simplifies access to the 
educational resources of the university;

•	 to expand the technical support (ServiceDesk) for users to solve problems 
with home devices. 

During the pandemic, promising areas for the development of household services 
were also identified:

•	 developing remote payment services for students’ parents, as well as remote 
services for obtaining necessary certificates and documents;

•	 further improving the remote access to the digital resources of the university;

•	 developing technical support for the integration of the digital infrastructures 
of universities and households;

•	 developing services for the maintenance and rental of computer equipment 
for households.

Ultimately, the process of “merging” the digital infrastructures of students’ 
families and universities should lead to the formation of a new digital ecosystem 
of universities with students and their parents acting as “shareholders”.

5. Parents are not satisfied with the quality of university Education and claim 
expertise and assessment of the educational process.

Currently, universities prefer to focus on employers rather than parents in 
assessing the quality of Education. At the same time, the deteriorating assessment 
of the Higher Education quality by a significant part of the parent community 
(41.2%) is a very serious problem for universities, because parents are one of 
the key stakeholders of Higher Education. It is highly likely that the social 
tensions created by the pandemic, as well as the declining family incomes and 
additional spending, contributed to this deterioration. The reputational damage 
of Higher Education is very significant in the eyes of parents, so it is necessary 
to conduct an in-depth analysis of the causes and long-term consequences of this 
phenomenon. Universities must change their approaches to assessing the quality 
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of Education. The following can be used to involve parents in assessing the quality  
of Education:

•	 digital platforms for Higher Education institutions that create assessment services;

•	 regular monitoring of parents’ opinions on the Education quality in order to 
make managerial decisions and improve the university’s policy in the field 
of quality management.

6  Conclusion
The findings of this study highlight the multifaceted nature of parental involvement 
in Higher Education, particularly in the context of the transformations brought 
about by the COVID-19 pandemic. By applying J.L. Epstein’s model of parental 
involvement, the research provides empirical evidence that parents continue to 
play a significant role in their children’s university Education, albeit in ways 
that differ from their involvement during earlier educational stages. The results 
suggest that parental engagement is not merely a residual effect of the pandemic 
but may represent an emerging trend with long-term implications for Higher 
Education policies and practices.

The study identified several key dimensions of parental involvement in Russian 
universities, including parenting practices, communication, volunteering,  
learning-at-home support, and participation in decision-making processes. 
Notably, parents demonstrated a critical awareness of their children’s educational 
challenges, such as motivation and self-organization, and expressed a willingness 
to contribute both tangible and intangible resources to support the Educational 
process. However, the research also reveals gaps in parental awareness of university 
resources and infrastructure, indicating the need for improved communication 
channels between institutions and families.

The concept of conjoint agency emerges as a pivotal framework for understanding 
the dynamic interplay between students and their parents in Higher Education. 
This model underscores the socio-cultural context in Russia, where familial ties 
and paternalistic traditions continue to influence educational trajectories. While 
universities aim to foster student independence, the findings suggest that parental 
involvement can function as a complementary force, particularly in areas such 
as career guidance and the co-creation of learning environments.
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The study’s limitations, including its focus on the Russian context and the 
specific timeframe of the pandemic, point to several avenues for further research. 
Comparative cross-national studies could determine whether the observed 
patterns of parental involvement are culturally specific or indicative of a broader 
global shift in Higher Education. In addition, longitudinal research would help 
assess whether the surge in parental engagement is a transient phenomenon or 
a sustained trend.

In light of these findings, universities may consider adopting more inclusive 
policies that recognize parents as legitimate stakeholders while balancing ethical 
and pedagogical considerations. Potential strategies include enhancing digital 
communication platforms, integrating parental feedback into quality assurance 
mechanisms, and exploring collaborative models that leverage parental expertise 
without undermining student autonomy. Such measures could strengthen the 
tripartite relationship among students, parents, and institutions, thereby contributing 
to more resilient and adaptive Higher Education systems.

In summary, this study underscores the evolving role of parents in Higher Education 
and calls for a nuanced approach to policy and practice—one that acknowledges 
the complexities of parental involvement while aligning with the broader goals 
of student development and institutional excellence. Future research should 
continue to explore these dynamics in order to inform evidence-based strategies 
for fostering productive university-parent partnerships.
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Envolvimento dos pais no Ensino Superior: tendência ou 
síndrome pós-pandemia?
Resumo
A pandemia e a consequente transformação do processo educativo nas universidades 
afetaram o envolvimento dos pais dos estudantes no Ensino Superior. O documento 
centra-se nas políticas que regem a interação entre as universidades e a comunidade 
de pais, bem como o seu impacto. Utilizou-se dados de inquéritos sociológicos russos 
feitos a pais de estudantes a tempo inteiro e identificou-se a importância do papel dos 
pais na obtenção de resultados educativos de qualidade e formas de possível interação 
entre as universidades e os pais. A pesquisa fornece base para a revisão das políticas 
universitárias e a criação de novas práticas para envolver a comunidade parental no 
desenvolvimento do Ensino Superior. 

Palavras-chave: Pais de Estudantes. Envolvimento. Ensino Superior. Processo Educativo. 
Formas de Envolvimento Parental.

Participación de los padres en la Educación Superior: 
¿tendencia o síndrome pospandémico?
Resumen 
La pandemia y la consiguiente transformación del proceso educativo en las universidades 
han afectado la participación de los padres de los estudiantes en la educación superior. 
El artículo se centra en las políticas que rigen la interacción entre las universidades y la 
comunidad parental, así como en su impacto. Utilizamos datos de encuestas sociológicas 
rusas de padres de estudiantes de tiempo completo e identificamos la importancia del 
papel de los padres en el logro de resultados educativos de calidad y formas de posible 
interacción entre universidades y padres. El artículo proporciona la base para la revisión 
de las políticas universitarias y la creación de nuevas prácticas para involucrar a la 
comunidad de padres en el desarrollo de la educación superior. 

Palabras clave: padres de alumnos, involucramiento, educación superior, proceso 
educativo, formas de involucramiento parental.
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