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Geographic education and remote teaching:

the relationship of young schoolchildren with
school today!
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ABSTRACT

Motivated by knowing how students are dealing with and facing
school issues in the context of the pandemic, this article presents
reflection on geographic education in remote education and the
relationship of young students with school today. The data collected
in 2021 and analyzed in this article include 301 students from 6th
to 9th grade and from 1st to 3rd grade of high school from 7 schools
in the municipalities Almas, Gurupi, Porto Nacional and Palmas.
The research revealed that 71% of the students considered the
activities performed during the pandemic to be useful, but only 20%
considered that remote education was important for learning. The
research refuted the hypothesis that students do not want to return
to the school environment, since 81% of students wish to return to
school activities in person.
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Educa¢do geogrdfica e ensino remoto: a relacdo dos jovens

escolares com a escola na atualidade

RESUMO

Impulsionados por conhecer como os estudantes estdo lidando e enfrentando
as questdes escolares no contexto da pandemia, este artigo apresenta reflexdo
acerca da educacgdo geografica em ensino remoto e a relacdo dos jovens
escolares com a escola na atualidade. Os dados coletados em 2021 e analisados
neste artigo contemplam 301 estudantes do 6° ao 9° ano e da 1* a 3% série do
ensino médio de 7 escolas nos municipios tocantinenses de Almas, Gurupi,
Porto Nacional e Palmas. A pesquisa revelou que 71% dos estudantes
consideraram proveitosas as atividades realizadas durante a pandemia, mas
apenas 20% consideram que o ensino remoto foi importante para o
aprendizado. A pesquisa refutou a hipétese de que os estudantes ndo queriam
retornar ao ambiente escolar, posto que 81% dos estudantes desejam retornar
as atividades escolares de forma presencial.

PALAVRAS-CHAVE: Educacio geografica. Ensino Remoto. Jovens escolares.

Educacion geogrdfica y teleeducacién: la relacion de los jévenes

escolares con la escuela en la actualidad.

RESUMEN

Impulsado por conocer coémo los estudiantes estan lidiando y enfrentando los
problemas escolares en el contexto de la pandemia, este articulo presenta una
reflexién sobre la educacion geografica en la educacion remota y la relacion de
los jévenes estudiantes con la escuela en la actualidad. Los datos recogidos en
2021 y analizados en este articulo incluyen a 301 alumnos de 6° a 9° grado y
de 1° a 3° de bachillerato de 7 colegios de los municipios de Almas, Gurupi,
Porto Nacional y Palmas. La encuesta revel6 que el 71% de los estudiantes
considerd fructiferas las actividades realizadas durante la pandemia, pero
solo el 20% consideré que el aprendizaje a distancia es importante para el
aprendizaje. La encuesta refuté la hipdtesis de que los estudiantes no quieren
regresar ya que el 81% de los estudiantes quieren regresar a las actividades
escolares en persona.

PALABRAS CLAVE: Educaciéon geografica. Ensefianza remota.

Escolares jovenes.
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Introduction

The pandemic that was imposed on the world in 2020 caused
millions of Brazilians to adopt a pattern of confined, isolated behavior
with virtual activities. The World Health Organization (WHO) declared
on March 11, 2020 the Covid-19 pandemic, illness caused by the new
coronavirus (Sars-Cov-2).

The pandemic revealed the precariousness of the structures of the
Brazilian health system, the lack of guidelines to deal with the new needs
of the population, and the lack of empathy of the federal government in
dealing with the brisk scenario of crowded hospitals and without
equipment to meet the population. In addition to health issues, the
pandemic of the new coronavirus has made even more evident the gulf
between the education systems of rich countries and developing countries.
The disparities that are made up of the rich from the poor and blacks from
whites became more evident in Brazilian education. One of the most
serious and structural problems identified in this period was the lack of
internet access to attend online classes.

The absence of a nation project by the Federal Government was
revealed amid the pandemic. Brazil, unlike many other countries, was not
led by a project to contain contagion guided by the federal government,
much less witness the presentation of an economic project to Brazil in
times of pandemic. The first months were marked by silent government
actions to erase the political crisis caused by public health issues.

We witness the production of a new story in the world, in countries
and in places. An event that is an expression of the current period of
globalization, characterized by the accelerated influence of factors
originated above national states.

Given the scenario imposed by the pandemic, some questions

worried us and motivated us to carry out the research that, in this text, we
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present the results. What is the students' assessment of geography classes,

held in remote education due to the pandemic? How did students cope and
cope with the pandemic and remote education? What were the difficulties
and facilities encountered by students to study during the pandemic?
Driven by the right-thinking questions, this article presents reflection
on geographic education in remote education and the relationship of young

students with school today.

Methodological paths and trajectories

Considering that we work professionally in the municipalities of
Almas, Gurupi, Porto Nacional and Palmas and have academic relations
with public and private schools in places, we conducted the research with
students from the 6th to the 9th year and the 1st to the 3rd year of high
school in 7 schools in 4 municipalities of the State of Tocantins/BR, as can

be seen in Figure 1.
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FIGURE 1: Location of the search area
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Source: SERPA, A. A. A. & COPETTI, W. L. F. (organizers), SEPLAN, Department of Planning and
Budget of the State of Tocantins. 2021.

Data collection was performed through a form elaborated in a free research
management application, which allows the collection of information without the
need for a face-to-face meeting with students. The questionnaire included the

Term of Free and Informed Consent, which consists of a document elaborated in
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accessible language, seeking to guide the student participating in the research

with a brief and objective description of the research, in addition to the
justifications, expected objectives, advantages, disadvantages and risks on the
research issues in focus. The questionnaire was prepared without individual
1dentification, thus avoiding the need for approval in the Research Ethics
Committee (CEP), as provided for in The Sole Paragraph of Art. 1 of CNS
Resolution No. 510/16, which exempts from evaluation of studies that "whose
information is aggregated, without possibility of individual identification" (item V
of Art. 1 of CNS Resolution No. 510/16).

Data collection was available for fifteen consecutive days in August
2021 and the dissemination of the research was carried out with the teachers
of the participating schools. The students who participated in the research

were mostly from public schools, as shown in Figure 2.

FIGURE 2: Distribution of students by the profile of schools.
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Among the 7 participating schools in the 4 municipalities, we have

Source: Prepared by the authors.

around one thousand students and obtained a return of 301 responses,
according to Figure 3, which presents the distribution of students who

responded to the survey by the participating cities.
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FIGURE 3: Origin of the research participants.
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Source: Prepared by the authors.

The age of the 301 students who participated in the research ranges
from 10 to 20 years, most of which are concentrated between 15 and 18
years old (Figure 4), which is characterized as high school students

(Figure 5).

FIGURE 4: Age of participants
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Source: Prepared by the authors
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FIGURE 5: Distribution of participants by the studied series
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Source: Prepared by the authors.

We consider that a study acquires greater credibility when it can
combine quantitative and qualitative approaches, because it broadens
horizons and allows reflections with greater academic ballast. The quali-
quantitative research modality according to Knechtel (2014, p. 106)
"Interprets quantitative information through numerical symbols and
qualitative data through observation, participatory interaction and
interpretation of the subjects' discourse", in other words, theoretical-
methodological research based on data and allows emphasis analysis on the
dialogical approach as a presupposition of learning.

In this sense, quantitative research is linked to the immediate data,
which in this research seeks to reflect on the initial guide questions seeking
the answers of empirical research added to qualitative reflection that seeks
to understand who the students are, what they think, how they are living

with remote education and how they are dealing with the pandemic.
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Young schoolchildren, remote education and geographical education

A
C

Understanding the relationship between students and teaching
Geography is not an easy task. Understanding this relationship at the present
time is a huge challenge since it 1s not possible for researchers to be in the locus
of research, present together and following the students' reactions to classes,
activities, readings and geographical situations placed within the classroom.
Although the challenge is herculean, we believe that it is essential to follow the
changes that are underway and observe and follow the students as closely as
possible to understand the central issue of the research. What is the evaluation
of students for geography classes held in remote education, due to the pandemic?

This was the essential issue that guided the path of research.

Remote teaching

It is a fact that with the pandemic caused by covid-19, education was
strongly affected, mainly due to the instability of social relations and the need to
keep activities in remote education. The schools were compelled to adapt their
daily lives according to the local reality, in which many units do not have a
network of internet access and are not equipped with equipment and technological
devices necessary to keep in the face of the needs of remote communication.

Moreira, Henriques and Barros (2020), affirm that the suspension of
school activities and the need to ensure the continuity of studies, forced
teachers and students to migrate, unexpectedly, to the reality of online
activities, transferring and transposing methodologies and pedagogical
practices typical of physical learning territories, for what has been called

remote emergency teaching.

The suspension of in-person school activities around the world
imposed on educational managers in generations and teachers

and students in particular the challenge of an adaptation and
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transformation, until then unimaginable, forcing them to a

new educational model, supported by digital technologies and
based on the methodologies of online education. (VIEIRA;
SILVA, 2020, p. 1014)

For Santos and Zaboroski (2020, p. 43) "the COVID-19 pandemic
brought students and teachers a sense of urgency and adaptation (...) and
in the face of new challenges, the greatest need is to establish a link
between the routine of isolation and the continuity of teaching."

In that scenario arises a question: how were students and teachers
able to adapt to the new reality in the face of unpreparedness and the
non-technological ability essential to validate the practice of both? The
initial answer to this question is established in the practice of
improvisation, in view of the so immediate transition from the face-to-
face model to the remote model.

Our hypothesis, when we asked students to access the worldwide
internet network, was that they did not have regular access. To our
surprise, the students answered, as can be seen in Figure 6, that the vast
majority, equivalent to 60% of the interviewees, have access to the

internet with fiber optics.

FIGURE 6: Access to internet network.
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Source: Prepared by the authors.
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But this data collected and presented in Figure 6 on internet

network access 1s partly invalidated, or at least questioned, given the
students' return to the question about the devices used by schools and
teachers. The massive return of cell phone use (Figure 7) has put us a
research question that could only be solved with face-to-face contact, but
as this was not possible, we just want to consider that perhaps students
do not have as much clarity of what fiber optic access represents. But
regardless of the misconception in returning access, it is fact that

students reveal that the most used device is the mobile phone with 65%.

FIGURE 7: Devices used by students.
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Source: Prepared by the authors.

It is a fact that in this period of remote teaching teachers reinvented
themselves every day, going over the walls of the classroom to a video camera,
and many, turned into true Youtubers®, producing videoclasses and using
videoconferencing systems and platforms that were not developed for the
classroom but were quickly adapted for synchronous classroom meetings,

such as: Google Meet, Zoom, Skype, Hangout, Microsoft Teams among others.

5 The expression Youtubers refers to a content creator subject for the video sharing platform American YouTube. The
first youtuber was Jawed Karim Co of the site, which published in 2005 a 19-second video with the title "I at the zoo"
(Me at the Zoo), in which he walked watching animals. In that period, being a "youtuber™ meant just having an account
on the site and uploading simple videos. (SOURCE: https://www.infoescola.com/internet/youtuber/)
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Figure 8 presents the reality of meetings between students and teachers that

were held virtually for the vast majority in this period.

FIGURE 8: Ways of meeting classes with teachers
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Source: Prepared by the authors.

In relation to the media used by the students, Figure 9 shows that most
of these contacts between teachers and students were made through the

WhatsApp application.

FIGURE 9: Means of communication used between teachers and students.
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Source: Prepared by the authors.
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Figure 10 shows the forms of activities performed by students during

social distancing and with this it is possible to identify that most of the

students received study scripts, mainly focused on reading texts and

resolutions of printed questions.

FIGURE 10: Geografia activities carried out during the pandemic.
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Source: Prepared by the authors.

The research allowed identifying the commitment of the students

regarding the delivery of activities. Figure 11 shows that most students

delivered all activities without delay.

FIGURE 11: Delivery of activities.
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Source: Prepared by the authors.
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The textbook, which is often the only didactic resource used by the

teacher in the classroom during the pandemic, lost the leading role, and was
little used (Figure 12), and this is justified because the schools collected the

students' books and stored them in schools.

FIGURE 12: Use of the textbook.

Source: Prepared by the authors.

The online questionnaire sought to relate geography teaching to the
Covid-19 pandemic. Figure 13 shows that students recognize that through
geography it is possible to understand the reality that has plagued the whole

world in relation to facing the challenges of the pandemic.

FIGURE 13: Is it possible to understand the pandemic through geography?
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Source: Prepared by the authors.
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When asked about the importance of geography in remote education,

we can observe that Figure 14 reveals that a large majority agree that

geography activities performed during the pandemic were beneficial.

FIGURE 14: Importance of Geography classes during the pandemic.
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Source: Prepared by the authors.

When dealing with the experiences of remote activities during the

pandemic, about 51% said they did not like the experience (Figure 15).

FIGURE 15: Experiences of remote activities during the pandemic
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Source: Prepared by the authors.

Figure 16 shows that many students stated that the activities
performed during the pandemic helped to keep in touch with the teacher,
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but a large portion of these students also stated that the activities were

tiring. It is also worth mentioning that 20% of students said that remote
education was important for learning and surprised us the return of 31%
of students who recognize the relevance of activities to keep in touch with

the school.

FIGURE 16: Activities performed during the pandemic
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Source: Prepared by the authors.

About the students' interest in returning to face-to-face classes, in
Figure 17 we can observe that 81% demonstrated the desire to return to
school activities in person, which contributes to demystify that students do
not like the school. The research confirms that they like the school and miss

face-to-face activities.
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FIGURE 17: Return of face-to-face activities at school.
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Source: Prepared by the authors.

Silva (2020) reflects that in addition to trying to turn teachers into
Youtubers in such a short time, the pandemic also imposed a higher workload
and without proper infrastructure, because many teachers and also students
had difficulty competing in their own homes for a place reserved for work and
that could be used for classes, meetings, meetings and synchronous teaching.

In summary, the situation imposed on teachers and students
conditions that in many cases were not overcome in order to be able to follow
school activities and for many others were difficulties that, despite being
circumvented, hindered the teaching and learning process of children and
adolescents in basic education.

Teachers who were not prepared for remote teaching or presented to
technological devices in their initial teaching backgrounds had difficulties in
structuring online activities. Furthermore, Modelski et. A.M. (2019, p. 06),
recalls that in "a society in which information and communication are the
main gears that move relationships in the world, the development of skills in
teacher education deserves a special look." On the difficulties faced with

technological resources, Miranda et al (2020) points out that:
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It is necessary to consider that the use of technological tools is
a mechanism that allows the expansion of human activities in
all social spheres, especially in education. For this reason, the
option of more relevance in this pandemic situation is the use
of mechanisms present in Distance Education (Distance
Education), such as the use of DICT, to act as a means of
communication between students and teachers, enabling
there to be no interruption in studies, allowing the realization
of an emergency Remote Education. (MIRANDA et al, 2020,
apud MEDICI; TATTO; 2020 LEAO)

In turn, Manfio (2020) shows that education does not have social
isolation and suspension of face-to-face activities, although slow, was
overcoming challenges, such as "digital inequalities, the lack of technological
mastery of some teachers, the difficulty of school evaluation, school routine at
home, among others." In fact, the event represented a challenge to the

education system in general.

Geographical education and the meanings of learning

In the last decade there has been an accelerated growth of research
on geography teaching. This movement reveals the interest of several
researchers about the affirmation of Geography as a curricular component
(CAVALCANTI, 2016; PINHEIRO, 2005). At the same time, this period is
marked by the expansion of theoretical and methodological discussions
that corroborate the construction of a geographical education based on
scientific literacy, research, problematization and argumentation.

Geographic education aims at the construction of geographic reasoning
by the student (ROQUE ASCENCAO, 2020). This reasoning should promote
students to understand the world of the present. We are talking about a

dynamic, plural, unequal and complex world. A world that needs to be
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understood by young people. For this reason, geography has much to teach

about this world that is in motion and with so many contradictions.

As Castellar (2017) points out, it is in the school that students have
the opportunity to develop knowledge historically constructed by science, that
1s, the school is a place of construction of scientific knowledge and learning.
At school and through Geography the student can learn to read, understand
and live in this new world, which is increasingly dynamic and diverse. This
understanding is marked by the global reality, which unfortunately is
increasingly perverse for much of the world's population. According to Callai
(2005) the task of Geography at school is to make it possible for the student
to know the world of the present.

Today's society has undergone several transformations, especially
since people are faced with a multitude of new technical objects. For this
reason, we are living in a world with new social relationships, new ways of
dealing with objects and new ways of accessing the available information.

Today's globalized world is complex and accumulates and exposes
inequalities of every order, especially with regard to aspects of education
in Brazil. Faced with so many challenges, basic education today must seek
integral formation, that is, to train citizens ready to live in the world of
the present. This training will only be possible if we can form an
autonomous citizen, with ethical, political, environmental and human
awareness, and in this geography has a relevant contribution in the
learning process.

Several authors discuss the role of Geography in basic education and

for Castellar and Moraes (2011)

(...) the fundamental for school geography is to enable the
student to learn in the sense of geographical consciousness,
understanding the location of places and phenomena and,
from this, being able to reason geographically, understanding

the territorial ordering, spatiality and/or territoriality of
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phenomena, the social scale of analysis. Geographical
concepts should be considered permeated by the dynamics of
society, because whatever the methodological actions, they
must provide the student with conditions to read the world

(CASTELLAR & MORAES, 2011, p. 134).

In this sense, the making of geography in school by teachers is directly
related to the study of categories and concepts and the use of teaching
methodologies capable of helping the student understand the world of the present.

It is essential that this reading of the world be made from the
theoretical contributions of this discipline, with the use of categories, concepts
and principles of geographical reasoning.

As Castellar and De Paula (2020, p. 317) point out, "Geography is, first
of all, a powerful knowledge". The meaning of geography in schools is
precisely this, to make the student understand geography as significant and

essential for their formation.

Conclusion

Considering that the scenario of schools was challenged by the migration
of the face-to-face educational environment to the virtual environment, without
having time to adapt the necessary technical structures, an important fact is that
students had to assume co-responsibility for their learning.

And that's why the research sought to investigate how students
handled and faced remote education. Despite the schools having promoted
contact during the pandemic, the activities of this period were not enough
to ensure and ensure learning, this was what revealed the research with
students. Therefore, it is important that in the scenario of planning the
return of activities, schools consider the need to review and evaluate the
conditions of the students.

A fact that surprised us with the research was to find that, despite all

the mishaps experienced during remote teaching, the school is still the place
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of learning, and this fact is recognized by the students who wish, for the most

part - 71% - to return as soon as possible, to the school benches.

The students pointed out some facilities offered by the remote format,
such as the reduction of locomotion, but also highlighted the difficulty of
adapting to the environment especially by the restricted interaction between
teacher and student and especially the absence of collective coexistence,
which is something so characteristic of children and young people and so
characteristic of school environments.

The experience experienced during the pandemic with remote
education revealed that hybrid teaching allowed schools to promote (even in
some places in a very precarious way) the continuity of activities and contact
with students.

This teaching model that had already been applied in many schools,
and will certainly be part of many institutions. And hybrid teaching with
asynchronous remote activities and synchronous face-to-face activities
mediated and facilitated by the use of technologies in education and the
Internet is a complementary way to offer experiences and dynamics for
learning. This brings more autonomy, but it is a fact that schools need
technology support for hybrid teaching to work satisfactorily. It is
essential that there are computers available for students and teachers to
use and be able to carry out the activities in the appropriate way.

Thinking about learning is a current and urgent challenge
especially after the experiences experienced in the pandemic process
caused by Covid-19. There are many voices of researchers who point out
the need to reflect on the school, the meaning of education today and the
need to consolidate the knowledge society. In a world in accelerated
transformation, where technology imposes rhythms, rules, new flows and
processes, thinking about the role of school is a necessity not only for the
school community, but for society. And learning is the first agenda.

Teaching is inseparable from learning, for which reason the reflection on
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relationships touch the school and allows consolidating the paths of

learning, which emerges from the meaning of the school.

The research allowed to know the situation of some students in
schools in Tocantins and revealed the need to think about the resumption
of teaching, activities, school and post-pandemic learning. Some questions
that arose at the end of the analysis of the results and that to some extent
propel us to another investigation are: What is the impact of the
knowledge society on post-pandemic school? What is the role of the
teacher in the resumption of teaching? How to organize the school as a
space that opportunities to learn?

What we learn from remote education and how we will modify our
spaces of activity, only a new investigation can show.

Finally, we leave our desire for the future to be better, for our struggles
to be fairer and for our schools to be able to affect the sense of learning that
we want so much and for which we fight, after all the school is the place of
formation, learning, the consolidation of a plural, just, democratic, inclusive

and solidary society.
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