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Abstract

The internationalization of the curriculum aims fo incorporate an intercultural and global dimen-
sion into teaching activities, contributing fo the education of citizens and professionals engaged
in the cultural and linguistic diversity of the globalized world. In this paper, we discuss curriculum
infernationalization, highlighting the reflections of language teachers as agents of the inferna-
tionalization of education. Subsequently, we analyze qualitative data generated through a
structured questionnaire applied to Brazilian language teachers who are members of the Group
of Critical and Advanced Studies in Languages (GECAL-UnB), to understand their conceptions
about the internationalization of the curriculum. The data analysis, through the lenses of Crifical
Applied linguistics, indicated that the intfernationalization of Brazilian educational insfitutions is
possible through the infernationalization of the curriculum, requiring discussions on interculturality,
multilingualism, and plurilingualism. Thus, based on the perspectives of teachers, it is possible to 1
envision alternative approaches fo the internationalization of education.

Keywords: Infernationalization. Curriculum. Language teachers. Interculturality.

A internacionalizacdo do curriculo na perspectiva de professores de
linguas no Brasil

Resumo

A internacionalizag@o do curriculo busca incorporar uma dimenséo intercultural e global nas
afividades de ensino, a fim de confribuir para a formagao de cidaddos e profissionais engo-
jados na diversidade cultural e linguistica do mundo globalizado. Neste arfigo, discutimos a
internacionalizacdo do curriculo, destacando as reflexdes dos professores de linguas como
agentes da infernacionalizagdo da educagdo. Em seguida, analisamos os dados qualitativos
gerados mediante um questiondrio estruturado, aplicado aos professores brasileiros de linguas
que s@o membros do Grupo de Estudos Criticos e Avancados em Linguagens (GECAL-UnB],
com o objefivo de compreender suas concepcdes sobre a internacionalizacdo do curriculo. A
andlise dos dados, & luz da Linguistica Aplicada Crifica, indicou que a internacionalizagdo
das insfituicdes educacionais brasileiras pode ser viabilizada pela infernacionalizagdo do cur-
riculo, exigindo discussdes sobre interculturalidade, multilinguismo e plurilinguismo. Assim, a
partir das perspectivas dos professores, é possivel vislumbrar abordagens alternativas para a
infernacionalizacdo da educacdo.

Palavraschave: Internacionalizagdo. Curriculo. Professores de linguas. Inferculturalidade.
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La internacionalizacién del curriculo en la perspectiva de los profeso-
res de idiomas en Brasil

Resumen

La intfernacionalizacién del curriculo busca incorporar una perspectiva interculural y global en la
ensefianza para formar ciudadanos y profesionales comprometidos con la diversidad cultural y
lingistica del mundo globalizado. En este articulo, se aborda la internacionalizacion del curriculo
desde la perspectiva de los profesores de idiomas como agentes en esfe proceso. Se analizan los
resullados de un cuestionario aplicado a profesores brasilefios de idiomas miembros del Grupo
de Estudios Criticos y Avanzados en Lenguajes (GECALUNB, con el objetivo de comprender sus
concepciones sobre la infernacionalizacion del curriculo. El andlisis de los datos, basado en la
lingtistica Aplicada Crifica, revela que la internacionalizacién de las instituciones educativas bro-
silefias puede lograrse a fravés del curriculo, pero esto implica discusiones sobre inferculturalidad,
multilingtismo, plurilingismo y practicas franslingtes. Desde la perspectiva de los profesores, se
plantean enfoques alfernativos para la internacionalizacion de la educacion.

Palabras clave: Infernacionalizacién. Plan de estudios. Profesores de idiomas. Interculturalidad.

Introduction

Globalization is a phenomenon that has reduced geographic distan-
ces while enhancing differences among core countries, peripheral and semi
peripheral ones (DINIZ, 2020). This phenomenon also has its effects on the
educational infernationalization (El) process, which has controversially become
relevant to several insfitutions. Such event is strongly stimulated by documents
published by international institutions, such as the World Bank (VWB, the World
Trade Organization (WTQO), Organization for Economic Co-operation and
Development (OECD), and the United Nations Educational, Scientific and
Cultural Organization (UNESCO), aiming to guide educational programs
around the world. Thus, internationalization aspects emphasized are exclusively
the positive ones, those that will help educational institutions adopt internationar

lization as a crucial strategy (SOUZA, 2018).

El can be understood as an immersion info an intercultural and global
dimension on the insfitution purposes, functions, and services, in order to improve
the quality of education and research offered to students and employees,
confributing fo the society development [DE WIT. HUNTER: HOWARD; EGRON-
POLLAK, 2015). Nevertheless, as stated by Knight (2008), El outline presented
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nowadays is complex and diverse, which requires broader discussion about its
bases, approaches, politics, and strategies.

As a consequence, internationalization can be an individual's empo-
werment strategy (FREIRE, 2013), as well as a strategy for social justice practices
(DINIZ-PEREIRA; ZEICHNER, 2008), through the use of infercultural and linguis-
fic redirecting procedures offered by an infernationalized curriculum (LUNA,

2016).

Considering the stated above, it is understood that the infernationali-
zation of educational institutions located in semi peripheral countries, such as
Brazil, can be put into practice by using strategies for the Infernationalization
of the Curriculum (loC), starting from the institution and ifs insfitutional actfors’
inferests. Throughout loC process, the teacher performs one of its main catalytic
roles (MIURA, 2006; MORAES, 2018), furthermore, they are seen as active
actors in designing activities for this aim (STALUVIERI, 2016).

Miura’s studies show two kinds of El actions which are more easily
observed in Brazilian institutions: “(a)institutional setlements, cooperation pro-
grams, joint research, students/teachers’ technological development and
mobility” (p. 72), and [b) measures taken on feaching, such as organizing loC
in courses, by offering some curriculum subjects in foreign languages, promoting 3
language learning as a cultural habit, and investing in intercultural education.

In this sense, in order to bring further confributions to studies already
carried out about loC (LEASK, 2015; LUNA, 2016; MIURA, 2006), and con-
sidering the need fo incentive teachers to think over some issues, our aim on this
study is to show some Brazilian language teachers’ considerations about the
topic. We also aim to discuss loC suitability in Brazilian educational scenario
as a strategy for building collaborative, symmetric, and confextualized senses
of El. Such discussion was based on principles of Critical Applied Linguistics
(CAL). Data was collected by applying a questionnaire to teachers who belong
to GECAL - UnB (Group of Critical and Advanced Studies in Languages — at the
University of Braslia, Brazil).

This article is organized as follows: apart from this infroduction, there
are two further sections and final considerations. The next section shows some
remarks about curriculum and the 1oC process, pointing out on how it collabo-
rates to promote social justice and reduce inequalities and discrepancies. The
second one approaches CAL theoretical and methodological principles guiding
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data generation and analysis, followed by a discussion on the possibility of
internationalizing Brazilian curriculum regarding Brazilian language teachers’
perspective and remarks.

The Internationalization of the Curriculum

loC is poinfed out as one of the main institutionalized measures for El
(MIURA, 2006). Thus, we regard it as essential fo inifially state our definition of
curriculum.

Sussekind & Santos (2016) present two kinds of curriculum: notarial
curriculum, and curriculum as a complex discussion. The nofarial curriculum is an
‘officialized” document which is able to “sfore meanings, and whose authority
consists of a homogeneous and unambiguous inferpretation, written by ‘author
rized personnel” (SUSSEKIND; SANTOS, 2016, p. 279). Due to the fact of
"being stored, these meanings lose their historical and situational nature and
serve only fo control practices (nonconformist ones) hindering its multiple expres-

sions of logic and knowledge” (SUSSEKIND; SANTOS, 2016, P.279).

The curriculum organized from this perspective enhances the hegemony
of knowledge and ‘stored’ meanings, which are reinforced and disseminated
on social practices, influencing society formation. This way, the curriculum ero-
ses feachers’ aufonomy and makes students' differences invisible.

As a counterpart to the idea of notarial curriculum, Sussekind and
Santos (2016, p. 273, as emphasized by the authors) understand curriculum
"as a complex and ecological discussion”, which potentializes the hindering
of situations that bring value to the difference. This concept emerges from the
authors” understanding that the curriculum is part of routine establishment, which
comprises different kinds of knowledge and subjectivity. According fo these rese-
archers, curriculum

Involves our hisfory, our memories, the contexts we live within, alle-
gories that design ourselves and that unfold into the classroom, and,
also, knowledge defined as academic, educational, and scientific,
regarding gender, race, creed, among others, tearing down the
walls that separate school from life (SUSSEKIND; SANTOS, 2016,
p. 280).
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In this sense, Sussekind and Santos {2016) invite us to envisage other
possibilities while designing a curriculum, where ecology of differences prevails
over a single kind of knowledge that serves global capital. They also remark
teachers’ and researchers' responsibility on the daily struggle for the adoption
of curricular practices in harmony with the ‘ecology of differences” and “social
justice”.

We agree with the defense of a curriculum designed on daily social
interactions of educational curricular practices, among dissension and (re)cog-
nition of differences. Starting from this conception, as well as from the statement
of language teachers’ active role in materializing the curriculum, we discuss the
loC process.

According to Luna (2016, p. 37), loC offers the opportunity to make
spaces for diversity, where practices, languages, knowledge, and cultural
aspects are intertwined. The author summarizes that loC

is about assuring the insertion of multicultural perspectives belonging

fo and searched by all in a broader classroom, where everyone

is able fo arficulate different kinds of knowledge, practices, and

cultures. In other words, 1oC is developed by intellectual activities

that question knowledge monoculture, as well as by curiosity about 5
absent paradigms, identification of emerging paradigms, and their
potentials as grants for the curriculum (LUNA, 2016, p. 37).

Considering this, both teachers and students must fake part as agents
responsible for loC collaborative construction, guided by the recognition of
differences and by attitudes and practices that question homogenization and
westernization as practices that reinforce privileges of hegemonic groups and
languages. It is important to use such perspectives “as an incentive fo criticize

and destabilize the dominant paradigms” (LUNA, 2016, p. 38).

Underpinned by the discussion about plurilingualism existing in Brazil
(SAVEDRA, 2010:; CAVALCANTE: MAHER, 2018), it is crucial to refer to the
epistemological reorganization that has been in course throughout CAL, setting
as an example the fact that language “[...] is now viewed as a resource that
people draw on and constantly recreate, together with other semiofic resour-
ces, in order fo achieve their communicative purposes” (CAVALCANTI; MAHER,
2018, p.1). This non-essentialist view of language is what gives sense to multi-
lingualism as a complex phenomenon marked by several speech practices and
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countless modalities. From this perspective, multilingualism is not seen any more
as the sfatic coexistence of different languages, but as “a set of ideologically-
Joaded communicative resources, always unequally distributed, on an always
uneven playing field” (HELLER, 2012, p. 32). In multilingualism, there are iden-
fities in infinite conflict.

This way, CAL has the purpose of making spaces for a radical hope,
searching for a change in the relationship between knowledge and reality

(PENNYCOOK; MAKONI, 2020). Issues about tolerance, diversity, equity,

and democracy get growing importance in this context.

As soon as we consider linguistic education from a multilingual and
multicultural point of view in semi peripheral countries, we contest dichoto-
mies created by and inherited from the structuralist view of language, such
as monolingualism/ bilingualism, native speaker/ foreign speaker, native
language/ foreign language, among others. Multilingualism, thought in a bro-
ader way, questions linguistic strafification, empowers language expressed in
local communities, and is infrinsically associated with issues referring to social
activity, inferactional situations, history, and language speakers’ perspective

(PENNYCOOK; MAKONI, 2020).

Multilingualism is understood as a phenomenon which goes beyond
mere confact or interaction between different languages, it also involves lin-
guistic blending. This concept can be applied fo the context of the English
classroom, for instance, where the teacher accredits the use and promotes the
confact and contrast of different languages by the students. The main goal is
fo provide alternative strafegies to perform supportive and inclusive language

practices ROCHA, 2010).

The discussion about multilingualism points out IoC complexity and
diversity. loC implementation may vary according to each country’s political-
-socialculturaleconomic situation. The linguistic issue plays a crucial role on this
process, and that is the reason why English has been adopted as a subjectoffer

language at some universities, as an strategy for loC implementing (STALLIVIERI,
20106).

In this context, Leask (2015) invites us to build an inclusive loC, based
on empowering crifical practices which allow school, teachers, and students to
reframe power relationships through the use of curriculum. It is important that the

participants in this “complex conversation" (SUSSEKIND; SANTOS, 2016) get
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involved both locally and globally, that is, “think globally to act locally” (LEASK,
2015).

In order to materialize loC process, Lleask (2015), presents a negotio-
fing path with sirategies named in cycle and sequence as: Review and Reflect;
Imagine; Revise and Plan; Act, and Evaluate.

Regarding leask (2015), we understand that Review and Reflect
can represent identifying elements related to loC at one’s performance venue.
Imagine is understood as negotiation and dialogue for carefully selecting empi-
rical material (speeches, written texts, and imagery) to be used, observing
ideology, representations, and cultural meaning. Revise and Plan is understood
as designing possible ways to infernationalize the Curriculum, ways that can be
arficulated and/or customized to time, space, values, and limitations at each
institution. Act would be analyzing ways fo incorporate the strategies and dis-
fribution of international and infercultural dimensions throughout the curriculum.
Finally, Evaluate would be a continuous cyclic feedback process, through crifical
analysis of all the steps of this IoC process [LEASK, 2015).

From these assumptions, we aimed to make visible the reflections of
language teachers in the Brazilian context, in order to discuss loC as a tool to
redirect educational practices to a more collaborative logic.

Possibilities for the Internationalization of the Curriculum from
language teachers’ perspective

As soon as we focused, on this study, to discuss loC into the Brazilian
educational scenario, putting in evidence the reflections of language teachers
as El agents, CAL showed up as a suitable theorefical and methodological tool
fo produce and analyze empiric data.

CAL leads the language scientist to imply oneself into the research pro-
cess, without getting satisfied with the mere description of their object of study,
but also committing to the breakdown of scientific neutrality (RAJAGOLAPAN,
2003). On this approach, language is seen as an engaging and transforming
social practice to social relationships (FREITAS; PESSOA; 2012), which makes
us wonder about the initial assumption that the speeches of the participant lan-
guage teachers are socially and historically marked, and supposedly crossed

by political and ideological connotations (RAJAGOLAPAN, 2003).
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While analyzing empiric data in the light of CAL, we assume a critical
aftitude, committing to elaborate alternative theories which show the relationship
between the researcher and their object of study, based on their own experien-
ces (RAJAGOLAPAN, 2003). For this purpose, the researcher needs to engage
in the voices of subjects fo be studied because this is the only way to access
analytic categories closer to the reality under investigation (MOITA LOPES,
2000). Considering the complexity of the real, as well as the social phenomena
deriving from it, LAC is not bound to any specific method. On the contrary, it
seeks interdisciplinarity, aiming to problematize questions concerning language
use (SIGNORINI, 1998).

Data were collected by applying an online structured questionnaire
designed by using Google Forms as a tool. The questionnaire is organized
as follows: an initial section containing participants identification data (gen-
der, age, work insfitution, teaching time, academic qualifications on graduation
and postgraduation levels; followed by a second question containing the follo-
wing questions: (1) VWhat does internationalizing education in Brazil mean? (2)
How do you perceive the Internationalization of education in your educational
institution? (3) What is to internationalize the language curriculum?@ (4) While
planning your lessons, which strategies do you use, or could use that represent
the internationalization of the curriculum@

After being made, the questionnaire was distributed to participants
through their email addresses and through a WhatsApp group created spe-
cifically for interaction among teachers and professors belonging to GECAL/
UnB, affached with a certification of consent emphasizing that participation was
voluntary.

After the deadline for submitting answers, we had 12 questionnaires
answered by the teachers/professors. 91.7% of the participants are female
while 8.3% are male. Conceming age, 16.7 are aged between 36 to 40,
33.3% are aged between 41 to 50, and 50% are above 50 years old. As for
the insfitutions they work at, there are representatives from universities, colleges,
Federal Institutes, and language institutes.

Regarding their graduation degree, most of them have a major in
languages (Portuguese, English, Spanish). Concerning post-graduation stu-
dies, their qualifications are distributed as follows: 8.3% have a specialization
degree, 41.7% have a master's degree, 25% have a doctorate, and 25% have
a postdoctorate one.
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The answers given by teachers and professors concerning loC actions
perceived in their educational instfitutions, elements composing the empiric mate-
rial used on curriculum implementing, and 1oC possibilities were literally copied
from the online form. After that, data collected was meticulously analyzed. At
first, several readings were carried out in order to build meanings that would
indicate the path suggested by Lleask (2015) to the loC.

Considering that language teachers have been facing loC demands
on their workplaces, either dealing with students from different nationalities or
incorporating educational approaches with an intercultural bias on their les-
sons, it is important to remark what they think about this issue. Although loC has
been present info feachers' routine, who become facilitators for the process, and
who are able to bring activities that help “students’ development of intercultural
competences” (STALLIVIERI, 2016, p. 167), they have been facing the lack of
opportunities 1o reflect not only about El, but also about the internationalization
of subjects they are in charge of.

Thus, our aim when we had questioned language teachers and profes-
sors belonging to GECAL/UnB about their understanding of 1oC, as well as ifs
relationship with educational possibilities to incorporate 1oC to linguistic educa-
fion was to enhance their voices in order to contribute to the construction of an 9
internationalized curriculum with more significant suggestions.

For this aim, we applied the steps of the El process developed by
leask {2015) as categories to analyze the empiric data collected. These steps
are: (a) Review and Reflect; (b) Imagine; (c) Revise and Plan, and (d) Act.

REVIEW AND REFLECT — on this first sfep, it is expecfed that teachers
reflect about the 1oC level into the institutional context they are immersed in
(LEASK, 2015; LUNA, 2016). When we questioned them about strategies,

aims, and assessment set in their confexts, we obtained the following answers:
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[1]1 perceive it in a very shy way through infernational exchange programs, but
not inside the programs’/courses' reality.

[2] Only in some punctual exchange programs.

[3] At my English school we grant interaction with foreign teachers, cultural
events, and exchange programs.

[4] I try to raise discussions about the contents we study, envisaging culture and
different uses of the language. For instance, while teaching English phonetics
and phonology, we study different kinds of anglophone speakers’ pronuncic-
fion, but we also discuss the use of English by non-natives, approaching issues
such as bilingualism, plurilingualism, World Englishes, efc.

[5] Itry to make, whenever it's possible, references to English language texts
written by African authors, audio and video media showing different peoples,
their cultures, accents, and daily activities, which allows students to use their
varied linguistic repertoire.

Source: Research data (2021)

It is possible to observe that, for participant language teachers, 1oC
is present in institutionalized measures, such as training [ 1] and exchange pro-
grams [2 and 3], and on teachers’ strategies [4 and 5], when they suggest
studying “different kinds of anglophone pronunciations” or approach “issues
such as bilingualism, plurilingualism, world Englishes, etc.” when they bring
"fexts written by African authors” and “audio and video media showing different
peoples, their cultures, accents” and provide practical activities that allow the
use of different linguistic repertoire.

The El elements mentioned show a construction from daily actions of
the “complex conversations” to support a curriculum that assures the inserfion
of multicultural perspectives, linked to different kinds of knowledge, practices,
and culture. This practice confronts dominant paradigms and implies a broader
understanding of language, which sfarts to be seen beyond the view of a mere
product representing a stafe-nation, but also arranging spatial, sensorial, and

linguistic materializations to social inferaction (CANAGARAJAH, 2018).

IMAGINE — The second step involves questioning ideclogy present in
our thoughts, authors and texts selected to build course curriculum (LUNA 2016).

Revista Educagéio em Questdo, Natal, v. 61, n. 68, p. 1-18, &-31792, abr./jun. 2023



Artigo

Lauro Sérgio Machado Pereira | Dllubia Santclair | Kléber Aparecido da Sﬂvom

[6] In my point of view internationalizing education would be building a cur
riculum that would respond to learning interests and would also involve some
cultural and social aspects, where each country’s reality would be taken into
account when designing the country, frying to find a common parameter for
learning.

[7]1 believe that internationalizing the education in Brozil is a possibility to
educate individuals who are able to interact with different cultures, a way of
inferacting through languages. In other words, “to become world citizens”
(Rajagolapan, 2003, p. 68)

[8] I believe that if's promoting an education in all teaching levels, a more glo-
bal and infercultural one, which aims to infegrate this student through language
teaching activities, exchange programs, jobs and fraining opportunities abro-
ad, receiving foreign students info the school environment, efc.

[9] A curriculum with global perspectives, whose teaching and learning

takes info account students” experiences, as well as languages, the use of
language from participation in different sectors in and out the educational
insfitutions.

Source: Research data (2021).

Based on the answers given, we have identified some ideology that 11
language teachers consider crucial to support the curriculum, such as: local
reality social and cultural aspects [6 and 9J; the development of competences
fo act as “world citizens”, the promotion of a “more global and intellectual teo-
ching” [8 and 9]; and the emphasis on collaborative construction.

It is noficeable that speech elements mentioned in quotes 6 to @
reflect a curriculum perspective oriented to social justice. This approach tries to
establish a dialogue with cultural and linguistic diversity, and it emphasizes kno-
wledge built from the confext where the curriculum is implemented. Thus, it fries
to educate a global citizen who is not only “able” to deal with and respond to
internationalization demands, but also able to see other possibilities to be in the
world, valuing collaborative social practices.

It is a curriculum that stimulates individuals to assume an affitude of
resisfance towards the world. As mentioned by Rajagolapan (2003, p. 114), it
is possible to learn how to ‘digest’ foreign cultural influences in order fo stimulate
the emerging of “[...] a new identity, not by fully denying the previous one, but
actually improving it, due to a healthy dialogue between the conflicting cultures”.
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Thus, we understand that when a curriculum is seen as a power instrument, an
approach of internationalization like this has the potential to [frans]form citizens
on behalf of a society that promotes a culture of peace.

REVISE AND PLAN — This step occurs info the concern about loC pos-
sibilities. According fo Luna (2016), it would be considering which changes are
possible fo the teachers” educational context.

[10] Possibilities of virtual, cultural, and knowledge exchanges.

[11] Infegrating digital technologies for exchanges among teachers and stu-
dents from different parts of the world interested in learning and teaching English
and Portuguese.

[12] Insert different kinds of leaming info a language that allows access fo
multiple intelligences inside the classroom, through simple, objective, and easily
stimulated communication. Using approaches that allow students to think and
express themselves info their understanding, allowing the teacher to mold this
perception of world and education, always respecting this academic develo-
pment. Establishing connections with real life, running away from the chained
fraditionalism of teaching and assessment.

[13] It would be building a language teaching curriculum where there was

a learning sharing, concerning not only linguistic learing, but also cultural

one.

Source: Research data (2021)

As can be seen from the answers, strategies envisaged by teachers
are cenfered on a linguistic bias [10, 11, and 12]. Teachers point a possibility
of exchange between people interested in learning English and Portuguese, as
well as adopting “a language that allows access to multiple intelligences inside
the classroom”.

Despite pointing out the integration of digital fechnologies [11], this
resource is presented as a mediation fool for cultural and linguistic connections.

Another aspect in evidence is the value given to local knowledge,
through “connection to real life”. Thus, there is an invitation to “tear down the
walls separating school from life”, including emotions, memories, and life histo-
ries in the curriculum (SUSSEKIND, SANTOS, 2016.

Furthermore, teacher planning lets explicit the breakdown with kno-
wledge monoculture (LEASK, 2015), through the inclusion of different kinds of
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learning, culture, and knowledge exchanges, as well as the exchange between
teachers and students from several parts of the world.

ACT — The sfep of acfing, according fo luna (2016, p. 50) is asso-
ciated with the inclusion of [...] diversified teaching strategies according to
the group multicultural profile [...]", and to the addition of contents with several
epistemologies.

[14] Thinking about college teaching, | understand that infernational issues
should be infegrated info the curriculum, such as: interculturality, foreign languor
ges, infernational aspects related to the specific confents studied in graduation
programs, professional and academic acting of each profession in different
countries.

[15] Establishing collaboration relationships between countries to two-way and
horizontal theoretical and practical research.

[16] | understand that it involves providing languages feaching and learning to
all interested (students, professors, and fechnicians), promoting communication,
and cultural and information exchange among everybody, working to avoid
linguistic or cultural hegemony.

[17] Make it an integrative web among students and professors from different
counfries, where feaching and learning of several languages are leamed,
taught, and shared.

[18] One that seeks to frace an effective strategy of global and intercultural
union, as well as infegrating the subjects designed to educate, prepare, and
qualify students to be thinking, innovative, and socially included professionals,
in the context of the infernational and multicultural community.

[19] Bring debates related to interculturalism, multilingualism, and new episte-
mological perspectives that could help break the hegemony of some languages
and peoples fo the processes of teaching, leaming, assessment, efc.

Source: Research data (2021)

The speeches give evidence to the wish to create multicultural spaces
for recognizing the differences and the importance of collective and collabora-
five construction. In other words, teachers and professors recognize that loC can
be carried out through less hierarchical measures, which promote a breakdown
with hegemonic principles disseminated by knowledge monoculture.

This purpose follows the idea stated by Moita Lopes (20006, p. 13,

when the author invites us to the “social life refelling as a reestablishment of
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the way to produce knowledge”. It is crucial to understand that the action step
for loC depends on other steps, because it provides the cycling movement of
revising, reflecting, and planning what is possible to rewrite the ways fo internc-
tionalization through the curriculum.

Conclusion

Considering the implications of globalization fo the different axes sup-
porting a country’s hegemony, namely economy, politics, and culture, we have
observed in the last decades a significantly growing movement around global
geopolitics. Regarding this, far beyond reducing distances or confributing to
technological development, globalization has brought info light the infernatio-
nalization phenomenon, which has been discussed as an issue by most diverse
infernational organizations. Out of these organizations, those guiding education
in the world starfed to envisage internationalization as a process that fries to
insert an intercultural and global perspective in curricular practices of an educe-
fional insfitution, aiming fo contribute not only with its development, but also to
prepare global citizens, able to promote a significant dialogue in various social
contexts.

Therefore, in this arficle, we initially posed some theoretical considera-
fions about the infernationalization of the curriculum, in order to remark language
teachers' reflections about it. VWe assumed 1oC as a suitable strategy for infernc-
tionalization in educational institutions located in semi peripheral countries, like
Brazil. Approaching aspects related to (inter)multiculturalism, diversity of languo-
ges and kinds of knowledge, the curriculum has become a strategic field to face
social inequalities and asymmetries. The internationalized curriculum is not set
fo impose foreign culture over national one, but, on the contrary, invites both for
a dialogue.

Based on an ethical commitment, guided by CAL, we bring up voices
of the language teachers and professors belong to the Group of Critical and
Advanced Studies in Llanguages (GECAL/UnB), to reflect about loC in Brazil.
This movement, based on loC steps suggested by Leask (2015), and critically
discussed by Luna (2016) - review and reflect, imagine, revise and plan, and
act — we found that the elements of internationalization identified by teachers
and professors are related to exchange actions, course contents, and feaching
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strategies. On the teachers’ answers, we observed ideological questioning,
which leads to hierarchical breakdowns and invites us to promote cultural and
linguistic exchanges throughout the loC process, on the behalf of interculturalism
and collaboration.

This way, we envisage the active role these professionals can perform
concerning the building of the internationalized curriculum. Thus, a crifical and
affentive approach is required from language teachers, for the power of giving
new significance fo curriculum components, beyond the ability of arficulating
global demands to local experiences, aiming to produce new knowledge and
fo promote social justice.

Finally, we consider essential that governmental institutions invest in
strafegic infernationalization language feachers’ programs for confinuous deve-
lopment, order fo offer them adequate conditions and the necessary know-how
to perform their active role in the infernationalization of the curriculum.

Note

1 The first author of this article was sponsored according to the rules of the official nofice DPG/UnB '| 5
0011/2022 for supporting scientific, technologic, and innovative research projects carried out
by UnB postgraduate students.
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