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Abstract

The article aims to discuss the possibilities of infernationalization university actions with inter-
cultural practices inferred from the implementation of an extension project at a public university
in the sfate of S@o Paulo in the context of an Erasmus Plus Project. It is theoretically based on
inferculturality as dialogue and communication among different cultures, recognizing diversity
as a value in itself, according to Dussel (20106), Quiroz (2007), Santos (2006), among others.
The case study was the methodology adopted and the units of analysis are the pedagogical for-
mation courses implemented with the theoretical-practical foundation of the Erasmus Plus Project
in the extension action Cursinho Pré-Universitério Ferradura (College Prep Course Horseshoe),
at Sao Paulo State University (UNESP). The results made it possible fo systematize evidence of
collaboration between different cultures. The conclusion is that projects such as Erasmus, even if
proposed unilaterally, make it possible to establish infernal dialogues within the university and, ]
externally, with other university institutions, from the perspective that the “different” can promote
synergies and intercultural dialogue.

Keywords: Active learning. Infercultural studies. Erasmus Plus. UNESP.

Didlogo intercultural a partir de um Projeto Erasmus Plus:
aprendizagem centrada no estudante

Resumo

O artigo obijetiva discutir as possibilidades de infernacionalizagdo das agdes universitarias
com préticas de inferculturalidade inferidas desde a implementagdo de um projefo de extensdo
de uma universidade publica paulista no contexto de um Projeto Erasmus Plus. Fundamentar-se,
teoricamente, na inferculturalidade como didlogo e comunicacdo entre diferentes culturas,
reconhecendo a diversidade como um valor em si mesmo, segundo Dussel (2016), Quiroz
(2007), Santos (2006), entre outros. O estudo de caso foi a metodologia adotada e as
unidades de andlise sdo as formagdes pedagdgicas implementadas com a fundamenta-
¢do tedrico-prética do Projeto Erasmus Plus na agdo de extensdo Cursinho Pré-Universitério
Ferradura, da Universidade Estadual Paulista (UNESP). Os resultados permitiram sistematizar
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evidéncias de colaboracdo entre distintas culturas. Conclui-se que projetos como o Erasmus,
mesmo propostos de modo unilateral, possibilitam estabelecer dialogos internos na universi-
dade e, externamente, com outras instituicdes universitarias, desde a perspectiva de que o
"diferente” pode promover sinergias e o didlogo infercultural.

Palavraschave: Aprendizagem afiva. Estudos inferculturais. Erasmus Plus. UNESP.

Didlogo intercultural desde un Proyecto Erasmus Plus: aprendizaje
centrado en el estudiante

Resumen

El articulo tiene el objetivo de discutir las posibilidades de infernacionalizacion de las prac-
ficas inferculturales inferidas desde la implementacion de un proyecto de extension en una
universidad piblica de Sdo Paulo en el confexto de un Proyecto Erasmus Plus. Se fundamenta,
feéricamente, en la inferculturalidad como diélogo y comunicacién entre diferentes culturas,
reconociendo la diversidad como un valor en si mismo, segun Dussel (2016), Quiroz (2007),
Santos (2006), entre ofros. El estudio de caso fue la metodologia adoptada y las unidades
de andlisis son los cursos de formacion pedagégica implementados con la fundamentacion
fedricopréctica del Proyecto Erasmus Plus en la accién de extension Cursinho Pré-Universitario

2 Ferradura (Curso Preuniversitario Herradura), en la Universidad del Estado de Sé@o Paulo
(UNESP). Los resultados permitieron sistematizar pruebas de colaboracién entre diferentes cul-
furas. La conclusion es que proyectos como Erasmus, aunque se propongan unilateralmente,
permiten esfablecer didlogos internos en la universidad y, externamente, con ofras insfituciones
universitarias, desde la perspectiva de que lo “diferente” puede promover sinergias y diglogo
infercultural.

Palabras clave: Aprendizaje activo. Estudios interculturales. Erasmus Plus. UNESP.

Introducdo

Dealing with inferculturality seems to be a premise of the trends
fowards the internationalization of higher education and, at the same fime,
a challenge for institutions such as public universities, whose emergence has
nothing to do with dialogues with distinct and different groups. More recently,
it has become a relevant trend of the World Conferences on Higher Education,
consolidated in Europe with the Bologna Process in 1999. This trend returns
fo the very origin of medieval universities, marked by an intentional wesferni-
zation of this educational practice. Under these conditions, characterized by
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an intense informational and networked movement (Castells, 2000; Lojkine,
1995; Negroponte, 1990; Schaff, 1995), the international relations of uni-
versity systems in North-South and South-South spheres represent the context of
this article.

Based on these premises, to what extent can international cooperation
projects, such as Erasmus Plus, promote internal dialogue within the very uni-
versities that are part of these actions and, at the same time, with other higher
education insfitutions2 VWhat would be the possibilities of cultural appropriation
of the foundations by the subjects involved in these projectse Thus, this article
has the general objective of identifying the possibilities of intercultural dialo-
gues when carrying out an international project, such as the Erasmus capacity
building projects, when implemented in one of the Latin American educational
institutions, specifically in a public, stafe university. Reflecting on these issues
requires remembermg the origins of Erasmus Projects. To this end, since 1987,
the inifiatives of the Association des Eiats Généraux des Etudiants de I Europe,
founded by Franck Biancheri, have been important. He later became the pre-
sident of a political party with intercultural characteristics — different ethnicities,
gender and income at the end of the month — and continued to operate at
European level, the Newropeans. lts political relevance should be remembe-
red in supporting governments such as those of Francois Mitterrand (France)
and Felipe Gonzélez (Spain) and its developments such as the capacity buil-
ding type project that continues to enhance actions such as the Erasmus Plus
StudentCentered Learning Project (Erasmus+- SCL Project).

Specifically in this case to be studied, the Erasmus+SCL Project repre-
sents a proposal that brings with it a relevant contradiction: the historical agents
of education — teachers and students — seem to reverse their roles. This reversal
occurs by centralizing the teaching and learning process on students, histori-
cally relegated to the role of passive people without any prior knowledge that
would be of interest to the school, regardless of the level (basic or higher).
The dialogues among the various higher education institutions that make up
the Erasmus+-SCL Project represent the other dimension of inferculturality to be
addressed in this arficle from the perspective of the universities' internationali-
zation process.
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The research: the case study of the Erasmus-+-SCL Project in a
community outreach program

The locus of this research is represented by university insfitutional spa-
ces for infercultural dialogue, as the universities” community outreach actions
are usually characterized, including the Brazilian one, due to its 'Humboldtian'
model. In this case, specifically, the selection of Cursinho Ferradura [Ferradura
College-Prep Course] as a community outreach program to be the pilot in the
Erasmus+SCL Project is due fo the fact that, institutionally, its main function
is the preparation for passing the entrance exam and the appropriation of a
university culture by individuals, historically excluded in the groups of black,
brown and indigenous people who graduated from public basic education.
These arguments justify this choice because considering diversity as a value in
itself characterizes and differentiates this community outreach practice: since
2006, by opting to serve only these students from the city of Bauru {Séo Paulo)
and surrounding areas, it has expanded even further the plurality of approa-
ches in teaching and leaming processes. Along with 34 other college-prep
courses disfributed across the other campuses of the “Julio de Mesquita Filho”
State University of Sdo Paulo — UNESP — it represents a relevant success story:
The Ferradura college-prep course has 160 students in the cities of Bauru and
Pederneiras, in the sfate of Sdo Paulo, managed by a group of teachers who
are scholarship students from the instfitution itself. It is also worth notfing that,
in order to serve this audience which is external to the university, the selection
of students has been carried out through a qualitative analysis, based on the
student's address and their family's monthly income. The Ferradura college-prep
course has achieved an average approval rafe of around 35% of applicants
from different selection processes for universities, which represents a success
taking into consideration the unequal initial conditions of arrival of these stu-
dents. This confext, per se, constitutes a contradictory situation, taking into
account that, being scholarship students, teachers at the college-prep course,
they provisionally assume the condition of teachers. At the same time, in ful-
filling this role, they begin to appropriate a teaching culture along the lines
of studentcentered leaming, as a result of the training in the Erasmus+SCL
Project model. These fraining courses imparted by UNESP’s permanent profes-
sors involved in this Erasmus Project are part of this internationalization action
centered in intercultural practices as one intends to show in its infernal {aimed
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at the institution itself -UNESP - in this case) and external (with teachers and stu-
dents from the other countries involved in the Erasmus+SCL: Argentina, Bolivia,
Colombia, Ecuador, Paraguay and Peru) dimensions'.

It was thus carried out, like all UNESP's community outreach actions,
an 'action with research and research in action' (Barbier, 2002), whose imple-
mentation sfages were: a) selection of the Ferradura college-prep course as
the 'case' fo be studied; b) carrying out training for teachers who are under
graduate students; c] evaluation of evidence of changes in the perception
of researchers involved in the Erasmus+-SCL Project based on responses to
different forms delivered to feachers and scholarship students at the Ferradura
college-prep course. For teachers, two questions: what did they begin to know
about studentcentered learmning and what changes were observed in the
actions carried out. For students, just one question, dealing with the argument
for leamning fo be focused primarily on them.

It is noted that the qualitative methodology chosen was the analytical
case study (Yin, 2001, Ludke; André, 2013). One expected, thus, to analyze
in what way the subjects who are teachers and students at a Brazilian public
university would have appropriated in their planning and implementation prin-
ciples methodologies and actions, characteristics derived from the concept
of studentcentered learning, as proposed in the objectives of this more com-
prehensive — Erasmus +SCL Project.

In addition to being a methodological option, case studies have
represented relevant teaching material in feacher training processes. From the
perspective of authors such as André (2005), Shulman (1992) and Merseth
(19906), case-based leamning helps these education professionals to develop
skills such as diagnosing problems, recognizing multiple influences and pers-
pectives and involvement in the exercise of suggesting and analyzing possible
solutions.

Thus, the study took place in the first year of implementation of the
Frasmus+-SCL Project, effectively, from March to November 2021. The sub-
jects of the case study included five university professors, representing the
areas of Education and Environmental Engineering, and twelve undergraduate
students from different areas of knowledge, who played concurrently the role of
undergraduate students and scholarship holders playing the role of teachers in
UNESP’s Community Outreach Program, the Ferradura College-Prep Course,

in a macrosociological confext of internationalization of university actions.
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Interculturality in the universities’ internationalization processes

Was there concern about equitable cultural exchanges during the
infernationalization processes of European and Latin American universities in
recent decades? It does not appear to have been a relevant priority. Even so,
studies on the processes of internationalization of educational models are not
recent, and there is even an area of knowledge dedicated to such studies, that
of Comparative Education. One does not intend to discuss, within the scope of
this artficle, something as comprehensive as that. However, as a basic context
for situating the study presented here, it is worth pointing out that it is connecfed
with previous studies, which analyzed and criticized infernational projections
and the consequences of European university reorganization at the end of the
last century. Known as the Bologna Process, the infernational conventions sig-
ned in that city in 1999 coincide with the Delors Report and have decisively
influenced debates on Higher Education around the world:

One of the objectives of the Bologna Process is the global reach
of the reform. To this end, sfill in 2000, the Common Higher
Education Space of the European Union, Latin America and the

6 Caribbean was created, with the aim of establishing convergence
measures between Latin American and Caribbean higher educa-
fion systems with the sfructure proposed for the European Higher
Education Area (Siebiger, 2018, p. 250).

The historical European leadership in Higher Education in Latin
America can be fraced back to the immediately preceding periods, such as
those of university reforms in different Latin American countries, especially in the
1960s. Note the absence of intercultural practices:

When it comes fo cooperation, it cannot be forgotten that the cur-
rent European model has been applied in many Lafin American
institutions since the 1960s and, in some, since the 1950s. The
starting point for equitable intercontinental cooperation could be
fo observe how it was applied in insfitutions as diverse as the
University of Costa Rica, Los Andes, Concepcién, Brasilia and
Minas Gerais. The credit system, somewhat pragmatic and useful,
in Brasilia, in the 19/0s, allowed students to have a flexible curri-
culum and organize their study time according fo their availability
(Mello; Dias, 2011, p. 416).
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The credit system that permeates the quantification of school time in
Wesfern university curricula has currently been infernalized to such extent that
it is not surprising. However, it resulted from a one-way, North-South influence
from previous reorganizations of universities in Europe and the United Stafes.
This fact is mentioned fo highlight that Brazilian universities appropriated this
system, often converging with international contributions from foreign university

experiences. With the globalization of capitalist relations, this seems to be
inevitable (Chesnais, 1996).

Derived from the Bologna Process, the international dissemination of
concepts such as competfencies and skills went beyond university debates and
mobilized educational proposals from Basic Education upward. This pheno-
menon began fo overwhelmingly affect Latin America. The crifical reaction to
the indiscriminate import of themes, terms and concepts pertinent fo the pre-
dominantly European educational debate was also relevant and highlights the
absence of an intercultural practice: the incisive trend of European university
curriculum homogenization caused debates, consensuses and dissent among
the stakeholders from different institutions involved. This is partly because the
proposal fo standardize curricula to facilitate student mobility (inspired by the
1999 Bologna Treaty] and employability skills seemed to be considered more 7/
important than education geared towards citizenship in European and Latin
American higher education reforms in the first years of the current century:

A basic concept that has been litile studied and analyzed so far is
that of skills. It appears coupled with the idea of comparison and
equivalence between studies and the importance of employability
and the job market. The aim is to homogenize titles and certificates,
whose professional skills become standardized and are evaluated
according to similar procedures, everywhere. Skills do not encom-
pass what the 1996 Delors Report proposes, which emphasized
the importance of skills for citizenship. They refer exclusively to the
current job market. The focus is on a university rooted in the busi-
ness world (Mello; Dias, 2011, p. 419-420).

These criticisms of the import of models based on competencies and
skills, in a oneway North-South movement, as if they were neutral concepts,
pointed out how the inversion of learning concepts caused, as in a popular
saying, the tail to wag the dog. That is, one defined the professional skill
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needed at the end of learning for a role in the job market and, in reverse order,
the curriculum that would provide such skill was designed:

In short, learning outcomes are defined for each course, which
comprise what students will be able to do at the end of a given
fraining cycle/process. Based on the definition of these outcomes,
general skills (common and transferable to any course or program)
are created, subdivided info insfrumental, inferpersonal and sys-
fematic. And the specific ones (related to the course or program
area), classified as professional, academic and social, which refer
fo theorefical-practical and/or experimental knowledge and skills
specific fo the area. The skills must therefore contribute to achieving
the established learning outcomes and, these, to achieving the pro-
posed meta-profile. [...] Therefore, it is the professional profiles that
determine the mefa-profile, the learning outcomes and the relevant
associated skills. For each learning outcome, one selects from the
matrix which skills should be acquired and developed. And, ins-
fead of course or program objectives, one has the definition of
these elements, which, in turn, determine the selection of content to

be included in the curriculum (Siebiger, 2018, p. 252).

In this system, the university was instrumentalized as the executor of
student professionalization in Higher Education, without paying attention to the
other social responsibilities of the Brazilian university in a context of marked
social inequality:

As can be seen, faking info account that the obijectives for higher
education are restricted to preparation for professional practice in
a given society scenario, it would be up to the university to sim-
ply adapt, no longer existing as an autonomous institution, but at
the service of these objectives. Therefore, there is also a redefi-
nition of the university, which must become a center for training
professionals, researchers and producing research for the know-
ledge society, giving up its other dimensions related to the cultural,
human, political and critical education (Siebiger, 2018, p. 257).

Resulting from the Bologna Process (1999), criticism of the subordi-
nation of European university systems to business inferests in the training of
qualified labor overshadowed the possible positive contributions that the
reforms could provide:

Revista Educaéio em Questdo, Netdl, v. 61, n. 70, p. 1-24, e-34240, out./dez. 2023



Artigo
(" T\ Revista

\2 Educngo~

Marcia Lopes Reis | Macioniro Celeste Filho | Victor Bastos Ventura

m Questdo

Thus, one asks oneself what does it mean fo be a citizen in this
proposed scenario? Becoming a citizen, in this scenario, means
acting as an upfo-date, competent professional capable of being
absorbed by the productive environment. It means apprehen-
ding, developing and applying knowledge, skills and affitudes in
an arena with previously established rules, in a society scenario
with a single bias of academic-social ethos, in which the social
relationships provided through higher education practically boil
down to relationships of a professional nature. In this perspective,
the path that leads to the consolidation of the knowledge society
is a naturalized and irreducible process, presenting itself as the

only possible alternative for the development of society (Siebiger,
2018, p. 255).

However, would it be possible to establish an intercultural dialogue
mediated by educational procedures resulting from the Bologna Processe Not
even the most radical critics deny that this is viable:

It is in Latin America that there is greater awareness of the need
fo mainfain the idea of quality and relevance as interconnected
concepts, and that relevance does not exist without the search for
solutions fo society's major problems, such as the eradication of Q
poverty, infolerance, violence, illiteracy, the deterioration of the
environment, the increase in discrimination of all kinds, among
others — all millennium goals, defined by the United Nations in the
year 2000. The creation and consolidation of a Lafin American
network of socially responsible knowledge, materialized by a
dynamic and infegrated infernational network of training, research
and innovation, with the aim of social inclusion, represent, thus, the
region's biggest challenge for this century. The European Higher
Education Area, as a result of its vices and virtues, can be an excel
lent laboratory for Latin America, with which it can collaborate,
without representing a model to be faithfully followed (Mello; Dias,
2011, p. 431).

Alex Mello and Marco Dias {2011) and Ralf Siebiger (2018,
previously mentioned, do not see the possible contributions that the infernatio-
nalization processes of European university systems can provide us, as long as
we effectively preserve our universities as democratic locus of social and cul-
tural diversity. This possibility remains an open question that reaffirms the need
for multipolar cultural exchanges:
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A question that cannot be answered is whether we are returning
fo a system of equivalence of all systems with the European sys-
fem and, through this, with the United States sysfem. One rejects
any democratic system of recognition of studies and diplomas in
which all parties have equal rights and in which the diversity of sys-
fems corresponds to the cultural and social diversity of the different
regions of the world [Mello; Dias, 2011, p. 427).

With the above question in mind, but with a view that is not pri-
marily averse fo the possibilities of infercultural dialogue and learning from
other people's experiences, is that the authors of this arficle participated in
the Erasmus+-SCL Project. The various Erasmus projects previously carried out
connected fo Latin American universities result from proposals for the inferna-
tionalization of the European Higher Education, resulting from the Bologna
Process. Given this scenario, what interculturality are we dealing with when
we consider the Erasmus capacity building projects@

Defining interculturality

Initially, these training processes can be typified by interculturality,
characterized in this article based on Boaventura de Sousa Santos (2006,
p. 462), for whom convergence in tferms of culture, “[...] is very difficult to
achieve, not only because the capacity for intercultural translation of themes
is inherently problematic, but also because in all cultures there are themes that
are foo imporfant to be included in a dialogue with other cultures”. Based on
this assumption, in the context of human rights, Santos develops a concept
of emancipatory multicultural policy whose transcultural imperative would be
summarized as follows: “[...] we have the right fo be equal when difference
makes us inferior; we have the right fo be different when equality characterizes

us” (Santos, 20006, p. 462).

It is observed here that the author moves through multiculturality (a set
of cultures located in parallel, without dialogue between them| and arrives at
fransculturality {understood as the adoption of other forms of culture that would
cross the limits that each of them has). For this article, we have used, from
Santos (20006, the horizontal and synergistic inferaction that cultural diclogues
provide. This conceptual choice refers to culture as capital along the lines of
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Bourdieu (1989), for whom the set of ideas and knowledge that people use
when participating in social life can be exchanged, in short, dialogued. Thus,
everything from the rules of efiquette to the ability to speak or write can be
considered cultural capital. Even if Bourdieu was not interested in dealing with
inferculturality, one observes that it would be the absence of this condition that
would largely explain the success of the educational system: the individuals
who appropriated the dominant culture, that is, the amount of cultural capi-
tal, they tend to be from a privileged group that has access, aggravating the
reproduction of social inequalities. In the words of Fanon (in Zibechi, 2018,
interculturality would enable a decolonization of thought it we consider that
'the colonized is a persecuted person who permanently dreams of becoming
a persecutor’.

One adds to the definition of inferculturality assumed here the pers-
pective of authors such as lopez-Hurtado Quiroz (2007) and Walsh (2009),
considered in its central characteristic: interculturality as a set of possibilities for
equifable dialogues between different ways of being, feeling and acting in the
confemporary world. Whether related to people, inferest groups, segments,
social strafa, institutions or counfries that fend fo result in synergies for the cons-
fruction of other cultural practices. Dussel (2016, in turn, defines 'fransmodern
inferculturality’ on the one hand, as the relationship between intercultural dialo-
gue and communication and, on the other, the search for understanding and
collaboration between different cultures. These conceptual fraits seem evident
in the Erasmus+-SCL Project, as well as in the results of the case under study, the
community outreach action carried out at the Ferradura College-Prep Course
(Cursinho Ferradura).

Interculturality in the Erasmus-+-SCL Project

In the specific case of the Erasmus Plus StudentCentered Learning
Project discussed here, the actions used by those involved in the project allo-
wed the reevaluation of the participants' knowledge, from an initial European
proposal. Under the coordination of the University of Groningen (Groningen/
Netherlands), in addition to the Sdo Paulo State University - UNESP (Séo
Paulo/Brazil), together with the other higher education institutions participating
in the project, mentioned previously, it was outlined a proposal for training and
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collaboration with a view to discussing the profiles of graduates from higher
education programs and the methodologies adopted throughout the training
to achieve the leaming results. Erasmus projects, in their operating format since
1987, stem from the initiative and leadership of one European higher educa-
fion insfitution — in this case, the University of Groningen (Netherlands) — which
makes the proposal to a European Union Educational Commission, which, in
turn, evaluates and funds the approved proposals. This organization that funds
capacity building actions represents the first dimension of interculturality to be
considered in the analyses discussed here: a model of exchange of students
and teachers/professors inspired by the Bologna Pact (1999). To this end, the
specific objectives of this Erasmus+SCL Project are the construction of structural
conditions for the mobility of teachers and students, with a view to improving
the participants' profiles. The central premise is that the exchange of experien-
ces of curricular structures enables the construction of knowledge flows, whose
synergy accumulated by different university trajectories can result in intercultural
dialogues. Therefore, the ways and times in which students learn, based on
the planning of teachers attentive to the different conditions of students, in diffe-
rent curricular realities, occupy the centrality of this Erasmus+-SCL Project.

Thus, one observes the Erasmus+SCL Project’s concern with the inter-
cultural dialogue, since ifs initial proposal when dealing with the creation of
a glossary common fo the higher education institutions involved, called "infer-
conceplualization', as it defined words such as undergraduate studies, credit,
learning objectives, teaching and learning results, among other concepts, in
different ways. Once these concepts had been 'negotiated’, each of the insti-
tutions of the Erasmus+SCL Project began planning the training actions for the
team of teachers and students, based on the leamning results to be achieved,
so that the profiles of graduates of the programs in the different countries are
equally equivalent.

The active methodologies, hence the project's name - 'Student-
Centered learning' - for the implementation of these training actions were
chosen by the project proponent — University of Groningen, Netherlands — and
represent the first dimension of interculturality fo be considered in the analyses:
that of the centrality of the university student in the leaming processes, traditio-
nally focused on teaching. It is widely known the traditional methodologies in
which it is considered that 'a welltaught class would guarantee the student's
learning', which Freire (1971) defined as 'banking education’. Thus, each of
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the higher education institutions participating in the Erasmus Plus Project, in
different Latin American countries, developed training for teachers and students
that revisit active methodologies, with the objectives of promoting changes in
the emphasis of the feaching and learning process. At each general meeting,
intercultural dialogue between teachers and students from different countries
can be highlighted in structured working groups for training on: a) the learning
outcomes proposed for the selected programs in the areas of Environmental
Engineering, Health, History and Education; b) the roles of teachers and stu-
dents in the Erasmus+SCL methodology; c) the possible configurations of a
studentcentered class; d) the ways of evaluating students when adopting the
principles of this methodology.

With a view to implementation in UNESP’s undergraduate programs
in which the teachers/professors and students involved act, it was possible fo
carry out this 'case study' type research at the Ferradura College-Prep Course
[Cursinho Ferradural, the place that played the role of 'pilot'.

Research results: evidence of an intercultural practice

The potential for identifying infercultural practices in the Ferradura
College-Prep Course with the implementation of fraining actions resulting from
the Erasmus+SCL Project brings with it a plausibility that arises from its charac-
ferization: prioritization of assistance fo historically excluded groups (black,
brown and indigenous) and inhabitants of historically vulnerable ferritories,
such as urban peripheries. Coming from public schools, access to university,
which is also public, has been denied fo these subjects, turning cultural diffe-
rence info social inequality and inequality of opportunity. Thus, since 2016, by
a collective decision of the groups of teachers/professors and undergraduate
students involved in this community outreach program, the BBI groups (black,
brown and indigenous) constitute the priority of interaction, materializing a set
of affirmative actions that have been implemented as a public educational
policy since 2001. Seen in this way, the selection of this research locus allo-
wed for the observation of a dialogue between different cultural groups: on
the one hand, undergraduate students who work as teachers at the Ferradura
College-Prep Course and, on the other, the professors who work in undergra-
duate programs who, directly or indirectly, would influence the processes of

Revista Educagdo em Questdo, Natal, v. 61, n. 70, p. 1-24, e-34240, out./dez. 2023

A\ Revista
( o) Educacdo_

em Questdo

13



L

NS Nem

/ \ Revista

14

Artigo

) Educacéio_
Q

yestao!

Intercultural dialogue based on an Erasmus Plus Project: studentcentered leaming

understanding the principles of o pedagogical trend of the 'active methodolo-
gies' type, such as this proposed by a European project of an international and
inter-institutional nature — the Erasmus+SCL Project. Initially, in order to create
an environment conducive to the consolidation of this methodology, it was
considered that these groups would require specific training to break a cycle of
prevailing inequality, which generates a 'shortage' of cultural capital necessary
fo take enfrance exams for admission to Brazilian public universities.

In this context, the fraining of students from a perspective centered
on these subjects began with the survey of their prior knowledge, which was
considered in the personal trajectory, and represents one of the aspects of
infercultural dialogue. This was emphasized by Castanho e Castanho (2001,
p. 105): "[...] teaching that restricts itself to existing knowledge at a given
moment, without taking into account the continuous additions that other resear-
chers have made, runs the risk of maintaining partial ideas, outdated practices
and archaic solutions”.

The training began at the Ferradura College-Prep Course with inferna-
tional discussions from universities participating in the Erasmus+-SCL Project.
Historically, the methodological proposal of the Erasmus Plus Student-Centered
learning Project would be limited to the set of active methodologies, whose
main difference is based on the inversion of a hierarchy, traditionally faught
and practiced in universities, by considering the student as the center of the
learning process. Marked by the sef of pedagogical thinking from the begin-
ning of the 20th century, especially from John Dewey (published in Brazil in
19059 and 1979), they began to be revived, a century later, in the form
of “reverse planning” — backward design as in the original (Padilha, 2001;
Wiggins; McTighe, 2019) or “flipped classroom” (Bergman; Sams, 2016;
Valente, 2014). In this way of understanding the leamning process, unlike the
fraditional form of educational practice consolidated in the very history of uni-
versities, the horizontalized relationships diverge from the teacher-centered
role.

In order for this methodology and its principles to be properly infer
nalized, throughout the first year of the project, training was carried out in
the form of different modalities, with remote mode predominating, due fo the
scenario of social distancing caused by Sars-Covid-19. The formats can be
characterized by the training meetings of these collaborators of the Ferradura
College-Prep Course who, when playing, af the same time, the role of teachers

Revista Educaéio em Questdo, Netdl, v. 61, n. 70, p. 1-24, e-34240, out./dez. 2023



Artigo

Marcia Lopes Reis | Macioniro Celeste Filho | Victor Bastos Ventura

in this project assume the centrality of the organization of the confent with the
production of podcasts on the concepts that underlie the Erasmus+SCL Project.
On the other hand, UNESP's professors who teach at undergraduate programs
directly or indirectly involved in the training of these students, some of whom
are professors who are part of the Erasmus+SCL Project, form the ideal locus
to promote dialogue between different subjects. In this confext, they dealt with
topics such as planning, followed by evaluation. Initially, a sample formed
by 12 teachers {undergraduate scholarship students, performing the role of
teachers) and 18 students from the Ferradura College-Prep Course (graduates
from public secondary education schools) was possible.

The latter, when asked about the meanings they began to attribute
fo student-centered leaming processes in their different dimensions, from plan-
ning, implementation and evaluation (learmning outcomes), stated that these
methodologies, considered active, would represent an advance. It is worth
nofing that the questionnaires with four multiple-choice questions were sent
via Google Forms to the teachers-scholarship holders (who are undergraduate
students) and fo students from the Ferradura College-Prep Course. Soon after,
inferviews with both segments took place during pedagogical follow-ups that
are carried out with the different groups. The answers, whether multiple choice
or essay in nature, were qualitatively analyzed in this case study by carrying
out an infensive exploration of relationships between aspects of interculturality
and training practices based on the SCL methodology.

In this confext, one confirms a correlational study by systematizing
the results that allow inferring the construction of intercultural dialogue and the
appropriation of the fundamental concepts of the Erasmus+-SCL Project. This
evidence seems possible based on the answers to the two questions answered

by teachers and students of the college-prep course, as shown in Graphs 1
and 2:
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Graph 1: What the teachers came to know about the concept of SCL2
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Graph 2: Arguments of the students for the centrality of
the student in the teaching and learning process
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The coincidence of the percentages obtained by these two seg-
ments regarding the ways of appropriating concepts represents one of the key
aspects of interculturality: the existence of a cerfain synergy observed between
two very distinct groups of inferests: on the one hand, teachersscholarships
holders (undergraduate students exercising this function) and, on the other,
students (young people and adults who graduated from the public secondary
education network — the last stage of basic education). When asked about
what was not known about the “studentcentered leaming concept” and what
they came to know, the teachers/undergraduate students affirm the recognition
of their condition in the role of protagonists, affer all, they are undergoing frai-
ning and recognize what Freire (1968b, p. 68) defined it as “no one educates
anyone, no one educates oneself alone, men educate themselves among them-
selves, mediated by the world”. This evidence represents a paradigm shift that
expands leaming repertoires and revisits the so-called active methodologies,
in fimes in which the world can be understood as the interconnected (Moran,
2000) or networked (Castells, 2000) knowledge society (Lojkine, 1995), and

seems fo affribute the leading role to information in itself.

Observing Graph 2, when all students stated that it was not possible
for learning to occur “without being studentcentered”, when choosing one of
the possible options for this argument, the protagonism of this subject beco-
mes evident, followed by the “paradigm shift’, “by the expanded repertoire of
possibilities” and, last but not least, “by revisited active methodologies”. In the
graphs, it can be seen that the percentages of responses from both segments —
teachers and students — are similar in the selection of opfions sent by Google
Forms, as well as in the subsequent dialogues in the interviews that dealt with
the arguments for the items chosen by the respondents.

It draws affention to a possible infercultural practice, from the concepts
used in these analyses, the fact that, sfarting from an international organization
(European Union/Erasmus+SCL Project), the foundations of this methodology
represent conditions for dialogue between two segments traditionally located
in opposite points: the history of the university, even with internationalization
movements, is usually written by professors alone. The roles played by profes-
sors in universities are markedly hegemonic and hierarchically verticalized,
making an infernal dialogue in these spaces unfeasible.

To understand this scenario, Candau (2006] considers juxtaposed
practices, placed side by side, or on top of each other as multiculturality. By
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providing theorefical elements for a deliberate inferrelationship between diffe-
rent subjects and socio-cultural groups of a given society, or institution, as is
the case being studied, it could be characterized by aspects of an infercultural
practice in education (Walsh, 2009). This inference seems to be confirmed
when teachers respond about the role they would start playing if learning only
occurred when centered on the student. Graph 3 allows us to observe the
systfematization of content expressed by teachers in planning processes, the
creation of learning paths, the exchange relationship, as well as the mobiliza-
fion of different meanings to achieve learning objectives. The importance of
practicing planning is thus emphasized, including in a studentcentered lear
ning proposal:

Graph 3: According to the teachers, aspects that change in
their role when one adopts student-centered learning
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Source: Data gathered by the authors.

It should also be noted that there is a difference in roles and this does
not result in inequality, inferiorization or exclusion from the teaching and lear-
ning process. Analyzed by Candau (2013, p. 98), who goes so far as to
define intercultural education as “the affirmation of difference as wealth” repre-
sents one of the pillars of approaches to inferculturality. The term difference,
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fraditionally associated with a problem to be solved, now makes a relevant
confribution fo the occurrence of intercultural dialogue.

In the context of implementing the Erasmus+-SCL Project, having as ifs
locus a ferritory of heterogeneity (and inequality, if not approached from the
perspective of inferculturality] as can be characterized the group of students
who are part of the Ferradura College-Prep Course, it became evident the
possibilities of intercultural dialogue based on an infemationalization univer-
sity/community outreach action. This is because the appropriations made by
students and feachers, systematized in the results of the case study, denote the
possibility of breaking a hierarchy in which the figure of the teacher (university
professor, above all) is central and predominant. Taking info account the hege-
monic cultures and traditional practices historically constructed by the university,
by revisiting active methodologies and inverting the central place occupied by
the teacher/professor and the student, according fo Santos (2006, p. 86)
we would have fulfilled the emancipatory obijective of education itself — when
based on infercultural dialogue — because “[...] we recovered the capacity for
astonishment and indignation and infegrated it info the formation of nonconfor-
mist and rebellious subjectivities”.

Final considerations

Analyzing the possibilities of intercultural practices and modes of cultu-
ral appropriation in the context of an international project involving universities
from Latin American countries and led by a European university constituted
the object of this research, carried out in the space of community outreach
practices of a public higher education institution in Brazil. Thus, from a macro-
-sociological level, it was possible to revisit the possible ways of intercultural
diologues even occurring between different hemispheres — northern and sou-
thern — by constituting a team of teachers and students willing to implement
a capacity building action. Starting from a structure of Erasmus Projects, the
innovation of this proposal begins with the condition of effective student parti-
cipation and centrality in the teaching and learning processes in the university
context.

Theoretically, the fext revisits concepts such as those disseminated at
the beginning of the 20th century, especially with John Dewey, which resulted
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in the foundations of the New School in Brazil. In its time, the need to center
the learning process on the student, ceasing to consider the student as some-
one passive, seems fo reinvent the set of active methodologies. However, the
historical complexity of the structuring of universities and their barely infercul-
tural ways of implementing internationalization actions seem to have been
highlighted in these analyses. By reproducing hierarchical (and successful)
models that typify the insfitutionalization of the contemporary university itself,
horizontalized and infercultural dialogues thus break with this organizational
characteristic and point to possibilities for infercultural dialogue, as analyzed
by Santos (2006, p. 295): “The policy of cultural homogeneity was based on
large institutions, namely schools [...]".

In the research carried out adopting the qualitative methodology of the
case study, it was possible to highlight the possibilities of infercultural dialogue
in higher education in two representative dimensions: internal fo the institution
itself (UNESP, in this case, in one of its various community outreach actions), as
well as between Latin American institutions led by a European university whose
objectives include seeking to expand student mobility conditions, along the
lines of the Bologna Pact.

Based on a proposal from northern countries, in dialogue with some
institutions from different Latin American countries, to implement a studentcen-
tered leaming project, the role of planning and leading the teacher plays was
reconfigured, in a multiple and diverse dialogue of distinct previously hierar-
chical and overlapping segments. The case studied allows us to observe that
there is something innovative in these ways of building dialogues between the
different (countries, insfitutions and social segments), which has resulted in the
appropriation of concepts and practices mobilized by inferculturality and the
search for their implementation. Perhaps these trends are effectively having
repercussions on classroom practices, when teachers and students agree on
the options and arguments observed in the research, creating the characteristic
synergy of this dialogue between different cultures.

Ultimately, this process seems to result from a contradictory movement:
on the one hand, something recent such as the students’ new ways of lear-
ning in the unequal context of informational societies. On the other hand,
studentcentered learning and its potential for intercultural practices which seem
to make some frends that dafe back to the historical condition of internatio-
nalization and dialogue with different ways of thinking of /at the university
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even more complex. This, in a confext of willingness to reverse processes that
have been naturalized, such as the daily practice of traditional classrooms and
their hierarchical monologues. These analyses allow us to infer about some
ongoing trends of other possibilities revisited with the complexity and depth
that these times demand. Undersfanding these changes leads to reflection on
what is innovative about this way of disseminating knowledge. The case being
studied highlights a possible reinferpretation of the modes of hegemony of uni-
versities in the northern hemisphere, when they propose some type of practice
in which we place ourselves as agents of transformation, through the dialogue
that different cultures can foster. Thus, it seems necessary for inferculturality to
return fo Freire (2000, p.28) for whom, “women and men, we have become
more than pure devices to be frained. We have become beings of choice, of
decision, of intervention in the world."

Endnote

1. The other 15 universities are the Nacional de Ingenieria (Peru), Mayor de San Simon (Bolivia),
Mayor de San Andrés (Bolivia), Tampere (Finland), Porfo (Portugal), Deusto (Spain), Nacional
Mayor de San Marcos (Peru), Libre (Colombia), Nacional de Cuyo (Argentina), Nacional de
lants (Argentina), Federal do Rio Grande do Sul (Brazil), Nacional de Asuncién [Paraguay),
lberoamericana (Paraguay), a del Cono Sur de las Américas (Paraguay) and the la Sabana
[Colombia).
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