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Mentoria entre pares com estudantes de Medicina e Enfermagem: um projeto-piloto

ABSTRACT
Peer-mentoring promotes, through a horizontal bond among students, the development of skills related to autonomy, self-assurance, and 
personal management in studies and daily life. A pilot project of interprofessional peer-mentoring was developed at Escola Superior de Ciências 
da Saúde (ESCS) aiming to facilitate the academic transition for medical and nursing students. This exploratory and descriptive study, with a 
qualitative approach, describes how the ESCS Mentoring Project was implemented in 2022 and investigates the sociodemographic profile of the 
participants, in addition to analyzing their perceptions about the experience. Undergraduate students from the medicine and nursing courses who 
participated in the 2022 edition as mentors (seniors) and mentees (freshmen) constitute the study sample. In total, there were 14 medical mentors 
and 1 nursing mentor, along with 7 medical and 6 nursing mentees. The predominant profile corresponds to female students, with a mean age of 
23 years, from the Federal District and living with family members. Biweekly meetings were held in small mixed groups, besides monthly meetings 
involving all participants to discuss topics of collective interest. Mentors and mentees stated that mentoring provided a mutually supportive 
environment and offered valuable insights for their education. Additionally, mentoring facilitated integration between the courses and allowed 
an exchange of experiences that anticipates future teamwork, promoting the understanding of different professional roles and reinforcing the 
importance of interprofessional collaboration. The main challenges reported were the difficulty in scheduling biweekly meetings and the small 
participation of senior nursing students. The extension project was successful and confirms that peer-mentoring is an important tool in welcoming 
incoming students and adapting them to the higher education context. The remaining challenge is to find a mentoring format (virtual, in-person, 
hybrid) at ESCS aiming to reinforce participation and proximity between students whose courses operate on different campuses, with demanding 
and distinct curriculum schedules. 
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RESUMO
A mentoria entre pares promove, por meio de um vínculo horizontal entre estudantes, o desenvolvimento de habilidades relacionadas à autonomia 
e à gestão pessoal dos estudos e da vida cotidiana. Um projeto-piloto de mentoria interprofissional entre pares foi desenvolvido na Escola Superior 
de Ciências da Saúde (ESCS), com o intuito de facilitar a transição acadêmica de discentes de Medicina e Enfermagem. Este estudo exploratório 
e descritivo, com abordagem qualitativa, descreve como se deu a implementação do Projeto Mentoria da ESCS em 2022 e investiga o perfil 
sociodemográfico dos participantes, além de analisar a percepção deles sobre a experiência. Estudantes de graduação em Medicina e Enfermagem 
que participaram desta edição do projeto como mentores (veteranos) e mentorandos (calouros) compõem a amostra do estudo. Foram ao todo 
14 mentores de Medicina e uma mentora de Enfermagem, bem como sete mentorandos de Medicina e seis de Enfermagem. O perfil predominante 
corresponde a estudantes do gênero feminino, com idade média de 23 anos, oriundas do Distrito Federal e que vivem com os familiares. Ocorreram 
encontros quinzenais em pequenos grupos mistos e encontros mensais com todos os participantes para discussão de temas de interesse coletivo. 
Os mentores e mentorandos afirmaram que a mentoria forneceu um ambiente de apoio mútuo e lhes proporcionou conhecimentos úteis para sua 
formação. A experiência oportunizou ainda a integração entre os cursos e permitiu uma troca de vivências que antecipa o futuro trabalho em equipe, 
promovendo o entendimento dos diferentes papéis profissionais e reforçando a importância da colaboração interprofissional. Os principais desafios 
relatados foram a dificuldade de agendar os encontros quinzenais e a limitação da participação de veteranos de Enfermagem. O projeto de extensão 
obteve êxito e confirma que a mentoria entre pares é uma ferramenta importante no acolhimento dos estudantes ingressantes e na sua adaptação 
ao contexto do ensino superior. O desafio que permanece é encontrar um formato (virtual, presencial, híbrido) de mentoria para a ESCS, com vistas a 
aumentar a participação e a aproximação de estudantes cujos cursos funcionam em campi diferentes, com agendas curriculares exigentes e distintas.
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INTRODUCTION
The first mentoring programs were implemented in 

North American and European contexts in the 1970s and, since 
then, they have also been established in Brazil. Mentoring can 
be characterized as a relationship of guidance and support 
between a more experienced person and a beginner, and its 
dynamics of welcoming and sharing experiences are especially 
important in the academic and professional environments1. This 
is a strategy with potential support for students in a moment of 
transition marked by intense changes2. 

Leaving High School is associated with the incorporation 
of new responsibilities inherent both to the academic 
environment and its obligations and to the arrival of 
adulthood. It is a period of adaptation that is usually marked 
by uncertainty, anxiety, and feelings of frustration, with great 
impact on the physical and mental health of students3. A 
program aimed at generating interpersonal bonds, as well as 
promoting knowledge, skills, and ethical posture4,5, can make 
entry into higher education less difficult.   Additionally, this 
strategy has the potential to favor the exploration of aspects 
that are not contemplated in the traditional curriculum, such 
as the promotion of equity relations by encouraging greater 
integration among non-white, non-heterosexual students and 
those who are the recipients of university scholarships6.

With regard specifically to undergraduate medical 
courses, the extensive workload, the teachers’ demands and 
the competitiveness among students bring challenges from 
the moment they enter the course. Moreover, medical students 
are subject to suffering and feelings of unpreparedness during 
graduation, due, for example, to contact with critically-ill 
patients and with the possibility of a negative outcome. Such 
elements are associated not only with a reduction in the quality 
of life, but also with losses in academic performance and 
impairment of the students’ personal sphere7, 8.

Similarly, the practice of nursing in educational 
institutions can be associated with constant emotional 
stressors, as students dedicate themselves to the development 
of care skills but neglect their own mental and physical health. 
This phenomenon can also be explained by the educational 
system itself, which does not usually offer strategies to 
strengthen the psychological sphere during the academic 
path9. Thus, it is essential that students have equipment 
that identifies learning difficulties and promotes a support 
network for their education10, 11.

In this context, peer mentoring based on the student-
student relationship is especially useful for students, because 
it allows a symmetrical bond with reciprocal understanding. 
Mentors, as veteran learners, are in a unique position to 
assist in managing daily problems faced by students due to 

their shared experiences and the non-hierarchical nature of 
the relationship they foster12. Moreover, they are understood 
as more accessible to certain conversations13, 14, creating a 
safe environment for addressing sensitive issues. Mentoring 
relationships are considered more functional when they 
involve shared values, mutual commitment, clarity of 
expectations, and personal connection5,15. 

The inclusion of interprofessional experiences during 
undergraduate school has been currently a challenge for health 
education. Although simple in concept, its implementation 
may encounter barriers such as the large number of students, 
scarcity of resources, and lack of availability or preparedness 
by the faculty16, 17. Regardless of this, considering that 
comprehensive patient care involves the participation of 
different complementary professional entities, it is important 
that the courses include opportunities for teamwork, as part of 
continuous learning16. An educational strategy that promotes 
dialogue between students from different health areas also 
allows them to learn about the role of others and collaborate 
towards a common agenda18, which is crucial in an increasingly 
complex and interdependent health environment.

A pilot project of interprofessional peer mentoring was 
developed at Escola Superior de Ciências da Saúde (ESCS), 
taking into account the particularities of the medicine and 
nursing courses and aiming at the solidary experience in 
higher education, as well as the early identification and initial 
management of situations of psychological distress among 
students. This study describes and analyzes the implementation 
experience of the extension project “ESCS Mentoring”, 
developed between March and December 2022.

METHODS
This exploratory and descriptive study with a qualitative 

approach presents how the ESCS Mentoring Extension Project 
was developed throughout 2022, in addition to describing the 
sociodemographic profile of the students who participated in 
the project and analyzing their perceptions of the experience. 

The research is based on the analysis of documents from 
the extension project, including registration and evaluation 
forms filled out by students via Google Forms at the beginning 
and end of the project, respectively. Data collection was carried 
out by the coordinators of the extension project after the end of 
the project, ensuring the participants’ confidentiality through 
the use of aggregated data. The study was approved by the 
Research Ethics Committee CEP/FEPECS/SES/DF (Opinion 
number 5,556,704/2022).

Data from students over 18 years of age who agreed to 
participate in the research by signing the Free and Informed 
Consent Form (FICF) were included. Forms with incomplete 
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information regarding the studied variables were excluded. The 
variables of interest were the profile of the study participants 
(age, gender, course, stage of graduation, region of origin and 
residence); the perceptions of mentors and mentees about the 
mentoring experience, as well as suggestions for future editions.

RESULTS
ESCS Mentoring Extension Project

The extension project had the following structure: 
biweekly meetings in small mixed groups with students 
(freshmen and seniors) of medicine and nursing, as well as 
monthly meetings with all participants to discuss topics of 
collective interest. The activities also included mentors’ training 
and supervision, carried out by two psychologists from the 
Higher Education Institution (HEI), coordinators of the project.

 The program was publicized through the college’s social 
networks, in meetings with student leaders and in lectures 
during the freshman welcome week. Registration took place 
electronically via Google Forms. All meetings took place in 
an online format. To obtain the certification of the extension 
project, the participants had to achieve 75% attendance in 
the planned activities, as well as present the “logbook” – an 
instrument that aimed to assess the students’ perception of 
each meeting throughout the project, in small and large groups.

Figure 1 illustrates the developed activities. Initially, 
two training meetings for mentors took place, with the aim of 
providing tools, information and guidance before the beginning 
of mentoring practices. After the arrival of the mentees, five 
mentoring groups comprising up to eight students were 
created, each with two to four mentors from different courses. 
The biweekly meetings in small group covered a total of 13 
sessions (26 hours). The discussion topics were proposed by the 
members themselves, who chose the most relevant subject for 
the moment. This format aimed to promote proximity between 
students and strengthen the bonds of mutual support.

The monthly meetings with all participants, in turn, took 
place in eight sessions, totaling 16 hours, with the intention 

of promoting integration and the exchange of experiences 
between mentors and mentees collectively. Each meeting 
had a medical professional or nurse invited to discuss topics 
relevant to the academic moment or to the professional 
future. The topics of the meetings were: Welcome meeting; 
What is Mentoring; Time management and study organization; 
Professional Trajectory in medicine and nursing from the 
perspective of ESCS Graduates; Veterans’ Experience with the 
ESCS Undergraduate Research Program; Mental Health and 
Suicide Prevention; Mental Health of Medical and Nursing 
Students; Closing meeting: evaluation of the Extension Project.

As for the mentors’ monitoring, three supervision 
meetings were held with the project coordinators throughout 
the year, totaling four hours. The supervision aimed to provide 
support to the mentoring process by building a space for 
reflection, discussion of challenges and exchange of experiences 
among mentors. The individual “logbook” activity allowed the 
continuous evaluation of the project, since the records of the 
perceptions of all participants in all mentoring meetings could 
be monitored by the coordinators throughout the year.

The participants’ total workload varied according to 
their roles, with the mentors adding up to 71 hours, and the 
mentees, 63 hours of participation. Among the students who 
were certified, there was a greater number of nursing mentees 
(12 from the nursing and 7 from the medicine course), with 
a predominance of women (9 from nursing and 4 from 
medicine). Among the mentors, 14 medical veterans (8 female 
and 6 male) were certified, while only 1 nursing veteran met 
the certification criteria.

Profile of the study participants
All participants who met the certification criteria were 

invited to participate in this study by signing the Free and 
Informed Consent Form (FICF), so that, of the 19 certified mentees, 
13 (68.42%) agreed to participate in this research. As for the 
mentors, the 15 certified mentors (100%) agreed to participate. 
We emphasize that this was the sample used in this study for 

Figure 1. Activities developed in the ESCS Mentoring Extension Project.

Source: prepared by the authors, 2023.
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qualitative analysis of the data collected from the extension 
project. Figure 2 illustrates the distribution of participants 
according to courses and roles played in the project.

Table 1 shows details about the participants’ profile. 
The predominant trend was: female gender (53.57%), with a 
mean age of 23 years, with 14 medical mentors and 1 nursing 
mentor, 7 medical mentees and 6 nursing mentees. Most 
of them come from the Federal District (50%) and live with 
family members (67.8%).

Participants’ perception of the mentoring experience
At the end of the program, mentors and mentees 

answered an online project evaluation form. The mentors 
reported their perceptions about how the Extension Project 
contributed to their professional training and performance in 
that school year, in addition to telling how the experience of 
being a Mentor was. The mentees, on the other hand, reported 
their perceptions about how mentoring contributed to their 
adaptation to the ESCS and to their performance in that school 
year, in addition to evaluating the mentors’ performance. Chart 
1 shows the categories of answers and examples of some of the 
students’ statements.

Mentors’ perception
Table 1 presents the categories of answers and examples 

of some of the veterans’ statements. The mentors evaluated the 
presence of medical and nursing students in the same group as 
positive and commented that the project allowed an interaction 
that does not usually happen between the two courses on 
other occasions. Moreover, they reported identifying in the 
freshmen’s demands issues they also faced in the past, and this 
is an opportunity to reassure newcomers from the perspective 
of someone who has already gone through similar events.

The perception of having had a positive impact on the 
mentees was seen as another important point. Some mentors 

Figure 2.Study Participants.

Source: prepared by the authors, 2023.

Table 1. Sociodemographic Profile of Study Participants, 
Federal District, 2022.

Characteristics
Mentors Mentees

Frequency (n) Frequency (n)

Age

18 - 21 26,7% (4) 7,69% (2)

22 - 25 60% (9)  61,54% (9)

26 - 29 40% (1) 7,69% (1)

30 - >32 years 40% (1) 7,69% (1)

Gender

Female 60% (9) 61,54% (8)

Male 40% (6) 38,46% (5)

Course

Nursing 6,7% (1) 46,15%(6)

Medicine  93,33%(14) 53,84% (7)

Course year

1st  year  - 100% (13)

2nd  year 40% (6) -

3rd  year 13,33% (2) -

4th  year 20% (3) -

5th  year 20% (3) -

6th year 6,7% (1) -

Region of Origin

Midwest 80% (12) 53,85% (7)

Southeast 13,33% (2) 38,46% (5)

South  - 7,69% (1)

North 6,7% (1)  -

Northeast - -

Residence

Lives with family members 
(parents, siblings) 60% (9) 76,93% (10)

Lives alone 26,7% (4) 15,38% (2)

Lives with a spouse or 
boyfriend/girlfriend 13,33%( 2)  -

Lives with college 
classmate(s) 6,7% (1) -

Lives in a dormitory or 
boarding house  - 7,69% (1)

Source: Prepared by the authors, 2023.

reported that the experience with mentoring provided the 
opportunity to “look at oneself”, as well as a reflection on 
personal growth and professional development. The ability 
to listen was also mentioned by the veterans as a positive 
experience gain, representing a fundamental acquisition for 
professional practice.

However, negative experiences were also reported 
by the mentors as they struggled to maintain the group’s 
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interest in the activities. The feeling of frustration was cited for 
not being able to mobilize the participants to engage in the 
proposals collectively. Additionally, some mentors mentioned 
that they felt overwhelmed when organizing the meetings at 
times that were convenient for everyone in the small group, 
leaving as a suggestion for future projects the organization of 
smaller groups.

As for the possibility of returning to the project as 
mentors again in future editions, the majority (7) stated 
they were interested. Those who do not intend to return 
(6) mentioned as a reason the desire to participate in other 
academic experiences provided by the course or the existence 

of other priorities required by the end of the course, in the case 
of those close to graduation. A smaller number (3) is unsure of 
the answer due to uncertainties regarding the management of 
time for study and the associated task overloads.

Mentees’ perception
Study and time management tips, as well as 

elucidations about the operation of the institution, were 
considered important tools in adapting to college. The aspects 
of sharing insecurities due to changes in routine and intense 
curricular demands were also understood as positive points 
of mentoring.

Chart 1. Participants’ perception of the mentoring experience: categories and examples.

Participants Categories Student responses

Mentors Integration between 
students of different 
courses and years 

“The project showed me a new way of integrating with nursing students that I had not seen 
with the Teaching-Services-Community Interaction (TSCI) axis, for example”.

“This project came to fulfill a freshman’s desire, as I felt this lack of sharing experiences/
practices with classmates in nursing and other years of the medical course”.

“In addition to being able to better understand how the other course works, I was able to 
learn about the challenges that nursing suffers and about the difference in treatment that 
the two groups receive at the hospital”.

 “I really enjoyed the contact with the people from other years and especially the contact 
with the nursing students. It was inspiring to live with the reality and experience of each one”.

Being a mentor “I was able to see all the problems I faced during the course through the speech of the 
people in my group, both other mentors and mentees. They made me think about how I’ve 
grown as a person, as a student, as a professional, as a friend, and other ways over time, and 
how proud I am of who I’ve become. The mentoring was honestly a moment to ‘look in the 
mirror’ and see that, in the end, our dedication does have value”. 

“I believe that the mentoring project allowed me to make a comparison of the difficulties 
I faced in my freshman year with those faced by current freshmen, identifying similarities 
and differences”. 

“At first it was scary to know that I was there as a role model, or a source of wisdom, when 
I often doubt myself. However, throughout the meetings, it became a very comfortable 
environment to show my weaknesses and strengths, as well as a good opportunity to learn 
about experiences so different from mine.”

“Being a mentor is listening to the other’s demands, offering support, welcoming and 
showing the perspective of the future with one’s own experiences. However, in addition, I 
realized that being a mentor is also being heard and welcomed by one’s own anxieties, it is 
taking care of oneself and reflecting. I really enjoyed the experience of being a mentor this 
year and I feel more prepared and have more perspectives of what is to come in the next 
school years and in the profession I chose to follow.”

Welfare
and
Mental health

“Mentoring worked as a moment of ‘group therapy’, as everyone spoke and was heard. [...] 
a moment of distraction and stress relief, important breaks that made this year’s routine 
lighter”.

“I felt very well when someone vented about a subject and I could say ‘it happened to me 
and everything worked out’. It wasn’t much, but it was pointed out by mentees as something 
that brought relief to them, and that’s a very good feeling.”

Development of
Skill
Communication

“It contributed to my communication skills and intrapersonal intelligence, as I had to 
communicate clearly and guide students who had very different demands from what I was 
used to.”

“I was able to improve my ability to listen to others and to offer, based on my experience, a 
new point of view on a certain subject, something that ends up being very useful in medical 
practice.”

“I will certainly carry the learning of listening to other areas of my life and I would have liked 
to have had help like the one we were able to make available to them.”

Continue...
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Participants Categories Student responses

Mentors Frustrations “The class generated a certain frustration in me, because they did not like to participate and, 
at various times, the behavior was almost like that of someone who did not like to be there, 
even after trying to make several agreements during the year (which were never fulfilled)”. 

“At times it was a burden, as the curricular activities were demanding more attention, and I 
felt that I was prioritizing mentoring over my studies.”

“I didn’t enjoy the experience as much as I could have if the organization had been between 
a mentor and a mentee. That way it would be easier to find times that were adequate for 
both people than trying to find times that were adequate for both mentors and for all 
mentees simultaneously”

“Delegating the group (defining schedules, deadlines, topics) fell a lot into the hands of the 
mentors, and I felt a little worn out due to this issue, mainly because we did not define a 
single general ‘coordinator’ of the group”.

“In larger groups it is difficult to reconcile schedules. This, together with the fact that few 
absences are allowed throughout the year, makes the participation of mentors and mentees 
unfeasible”.

Mentees College adaptation 
tools

“The project was very useful at the beginning of the course, as I was able to adapt and feel 
that I belonged to ESCS”.

“It gave me a lot of strength to be able to close the year with the experiences shared by 
the mentors and the moments when I exposed my weaknesses and got support from the 
group.”

“Mentoring helped me more in relation to frustrations and the change in the routine, which 
became much more intense and demanding.”

“I was in direct contact with people from both courses, from the first to the last year. We 
were together exchanging knowledges and advice, and I feel that this made my first year 
even lighter.”

“The project helped me a lot, as the tips for studying, reviewing and planning gave me 
greater orientation in my studies, making me apply many of the tips shared and improving 
my performance and adaptation”.

“What helped me the most was really the exchange of experiences with the mentors. The 
tips, the tricks, are simple things that helped us to take the year more lightly”.

“The project helped my performance, specifically when the mentors and some mentees 
gave study tips and advice on how not to get lost or overloaded in the teaching routine”.

“The group meetings were moments of great learning with the mentors. The project helped 
us share the insecurities in relation to this new stage.”

Lack of Mentors 
From nursing

“At first I really missed a nursing mentor, but still the medical mentors were very receptive. 
[...] I think the project should be extended and have at least more than one nursing mentor 
next time.” 

“We could have a nursing mentor and not just a medical mentor in our group, as it would 
help more in the orientation and experience of nursing”.

“My group consisted of a majority of medical mentors while we only had one medical 
mentee, and this ended up being a little uncomfortable and hindering our connection a 
little. I believe it should be more balanced.”

“I loved my mentors, because, even though they were both from the medical course, they 
gave enormous support to me and to the other mentees of the nursing course. I thought 
that very often they even gave priority to our doubts and our agendas, as we were in the 
majority in most of the group’s meetings”.

Source: Prepared by the authors, 2023.

Chart 1. Continuation.

Particularly with regard to the demand of nursing 
mentees, the absence of mentors from their own course had 
negative impacts on the discussions in some groups. On the 
other hand, in other groups, the creation of bonds was strong 
enough that this discrepancy was less noticeable.

The main suggestions for changes involved holding 
meetings in smaller groups and some in-person meetings; the 

more balanced participation of mentors from the two courses; 
and the prior planning of the activities of each meeting by the 
project management, with pre-established topics.

As for the possibility of returning to the project in the 
next editions, this time in the role of mentors, 7 students said 
they were interested. The unequal participation of mentors from 
both courses was even mentioned by some nursing mentees as 
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a motivating condition to participate again in the future and 
overcome this need. The greatest resistance to volunteering 
involved the lack of time and availability to commit to this 
responsibility, manifested by 6 students. One mentee wasn’t 
sure of the answer.

DISCUSSION
Peer-mentoring was pointed out in other experiences 

as an instrument that provided opportunities for horizontal 
relationships among students, facilitating the construction of 
a safe space for the exposure of fears, anxieties and suffering 
to their peers11,19-23. According to the students, this reality was 
replicated in our pilot project, as both seniors and freshmen 
experienced situations in mentoring that helped them deal 
with emotional stress. The willingness of mentors to contribute 
again to the project, as well as of mentees to become mentors 
in future editions, is another positive indicator of the success 
of mentoring. 

In addition to support for well-being and mental health 
issues, the improvement of skills such as communication was 
noticed by our mentors. In this sense, the project carried out in 
2020 with medical students from Unisinos24 had objectives and 
results close to those of this study, such as the development 
of useful skills for personal and academic development, 
including the ability to listen altruistically. This is a competency 
that can also be extended to clinical practice scenarios, as it is 
associated, for example, with the transmission of a diagnosis 
in a comprehensive way and the recognition of the patients’ 
emotional suffering, allowing the professional to respond 
appropriately25. Hence, it is clear that, in addition to being an 
essential aspect of mentoring, effective communication is a 
fundamental quality of a good health caregiver.

On the other hand, the “weight” of the commitment to 
the mentoring project at times of high demand for the courses 
emerged as an important topic in the mentors’ statements, 
which was also identified in other experiences26,27.  In published 
reports, the mentors pointed out difficulties in reconciling 
their own primary academic responsibilities with the activities 
of support to the freshmen, which may have resulted in an 
increase in psychological stress with consequent impairment 
in the positive impact of the mentoring. Moreover, the lack of 
compatibility of schedules among all the students in the group 
and the perception of the mentees’ low engagement were 
complaints brought by the mentors in this and other studies26,28, 
which may have reduced interest in the program over time. 
This finding underscores the importance of recognizing and 
mitigating the impact of weight on mentors in peer-mentoring 
programs, ensuring that the support offered is sustainable and 
beneficial for all parties involved. 

The integration between medical and nursing students 
was another characteristic perceived as very positive by the 
participants, with reports even of a desire for integration that 
was prior to the project. This reveals that, despite the numerous 
challenges related to the promotion of interprofessionality 
during undergraduate studies, there is an appreciation of this 
formative aspect by the students themselves. The exchange of 
knowledge regarding the different roles and modes of patient 
care, for instance, encourages undergraduate students to 
value a cohesive, collaborative, and efficient work environment 
throughout their careers5,16,17. Thus, the proposal of inclusive 
mentoring for these two groups can also find fertile environments 
for implementation in other educational institutions. 

Also regarding this aspect, it was mentioned that 
the interprofessionality of the program contributed to the 
understanding of the challenges that each course offers to its 
students, such as the difference in the treatment that doctors and 
nurses receive in the hospital. Possible previously established 
negative perceptions about each person’s work fit into what is 
recognized as “hidden curriculum”, the set of educational and 
professional experiences taught unintentionally29,30. These are 
practices with the potential to guide actions and values that 
can perpetuate unequal power relations, evidencing a flaw in 
the formal curriculum by not addressing them adequately. It is 
important that the undergraduate course ensure the exposure 
of these aspects to minimize their deleterious effects, making 
the implicit explicit. The mentoring experience, in this case, 
reveals itself as a strategy for educational change, by confronting 
old prejudices, addressing aspects of professionalism and 
promoting empathy and sensitivity in the presence of the 
difficulties and potentials of each profession. 

Another concept implied during health education is 
the constant separation between clinical skills and humanistic 
qualities, the latter often implicitly understood as less 
important than the former31. This can corroborate to scenarios 
in which students do not seek help in situations of vulnerability, 
as they live in a culture of false self-sufficiency in hospitals and 
other services. Mentoring, on the other hand, provides the 
opportunity to identify and welcome emotional suffering, in 
addition to providing a safe environment for its management, 
allowing the student to identify their own “weaknesses and 
strengths”, as described by a mentor, and thus being able to 
ask for appropriate help whenever necessary. These activities 
centered on the relationship among students break with 
the notion of hierarchical relationships, value teamwork and 
stimulate qualities of professionalism30.

The fact that most participants were female is compatible 
with what was observed in similar projects1,21,24,32. This adherence 
profile may be a reflection of the trend towards the feminization 
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of medicine, with a consistent increase in the number of women 
in the profession33, as well as the maintenance of a female 
profile in nursing courses. Although gender issues involving the 
inclusion of these women in the academic context or in health 
services have not been addressed in discussions of collective 
interest, the strong female representation in the program 
opens the door to the inclusion of this topic in future editions.

The absence of undergraduate nursing mentors, cited 
by mentees as a negative aspect of the experience, was also 
a frustration for the project coordination. Although there 
were an equal number of veterans from both courses during 
registration, there was a dispersion of nursing mentors during 
the training and after the beginning of the activities, which can 
be attributed to a better understanding of the commitment to 
be assumed in the mentoring. Another justification may involve 
the clash of schedules with other extracurricular activities. 
The coordination decided, nevertheless, to keep the nursing 
freshmen in the project, trying to meet the common demands 
of these freshmen in the “Mentoring for All” meetings.

Our mentoring experience developed in the online 
modality was inspired by similar projects from other 
institutions1,24, 34. This study participants did not mention the 
online format as a challenge or barrier, but some suggested 
adding in-person meetings. This perception of the students 
suggests that a hybrid model would be interesting for the ESCS, 
because, although the online modality facilitates the meeting 
of agendas between students from different courses and 
grades, the face-to-face format could strengthen the personal 
bonds between freshmen and seniors.

This study reflects on the experience of a pilot project 
in a school that offers only nursing and medical courses, and 
its results cannot be generalized. Comparisons with similar 
projects are limited to studies with students from only 
one course, either medicine or nursing, since no reports of 
experiences with groups of students from both courses in the 
same mentoring program were found in the literature.

A strong differential of this proposal among peers 
corresponds, therefore, to the integration between the two 
health courses, an aspect considered as one of the great gains of 
mentoring by the students themselves. Considering that there is 
almost no contact between groups that study on two campuses 
that are very distant from each other, the interprofessional 
proposal favored an academic approach that would not occur 
spontaneously - despite being undergraduate students from 
the same institution. In this sense, interprofessional mentoring 
can anticipate team collaboration based on the dialogue with 
other disciplines and ways of working, with a possible impact 
even on health environments.

FINAL CONSIDERATIONS
Mentors and mentees stated that the Mentoring Project 

at ESCS provided them with relevant learning for their training, 
in addition to representing an environment that fosters 
academic support and mental well-being through mutual 
support. The interest of both groups in participating in future 
editions reflects the appreciation of the experience and the 
desire to contribute to other students’ development. Moreover, 
the mentoring provided the opportunity for integration 
between two courses in the health area, enabling the sharing 
of experiences that prepare for future collaborative work.

The success of the extension program proves the 
relevance of peer mentoring as an important tool to welcome 
new students and facilitate their transition to the university 
environment. The challenge that remains is to find a format 
(virtual, in-person, hybrid) of mentoring program for ESCS 
that facilitates the proximity of students from courses that 
operate on different campuses, with demanding and distinct 
curricular agendas.

To improve adherence to the program and maximize 
its impact, strategies such as the formation of pairs or smaller 
groups of mentees can be implemented, which facilitates 
the personalization of follow-up and the building of stronger 
bonds between participants. It is also important to make 
meeting times and formats more flexible, offering alternatives 
that consider the students’ different academic demands. 
In this way, the program could more effectively meet the 
students’ needs, promoting an even richer and more inclusive 
mentoring experience.
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