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ABSTRACT – Educational Inclusion: biopolitical approach related to the 
bicentennial. This paper studies the historical relationship between educa-
tion and society based on a problematic element – inclusion. The commem-
oration of independence in American countries is addressed to show that 
different forms of educational inclusion seen today must be analyzed from 
the perspective of the form of power that made them possible and neces-
sary for the last two hundred years, that is, the liberal power. The concepts 
of biopolitics and governance are used theoretically and methodologically. 
It is showed that educational inclusion is not an altruistic contingency of 
power but a condition of possibility of its constant validity. Additionally, its 
inherent obligation to impose exclusion and promote inclusion is part of 
the current logic according to which ruling also entails letting others live 
and facilitating death for them.
Keywords: Educational inclusion. Liberalism. Exclusion. Governance. Bi-
centennial.

RESUMEN – Inclusión Educativa: aproximación biopolítica en clave de 
bicentenario. Se pregunta por las relaciones históricas entre educación y 
sociedad con base en un elemento problemático: la inclusión. Se asume la 
conmemoración de las independencias americanas para mostrar que las 
diferentes formas de inclusión educativa del presente deben ser analizadas 
desde la perspectiva de la forma del poder que las hace posibles y necesarias 
desde hace ya doscientos años, a saber, el poder liberal. Se recurre teórica 
y metodológicamente a las nociones de biopolítica y de gubernamentali-
dad. Se demuestra que la inclusión educativa no es una contingencia altru-
ista del poder sino una condición de posibilidad de su vigencia constante; 
además, que su inherente obligación de imponer exclusiones y de fomentar 
inclusiones hace parte de la lógica actual según la cual gobernar también es 
permitir vivir y facilitar morir.
Palabras-clave: Inclusión educativa. Liberalismo. Exclusión. Guberna-
mentalidad. Bicentenario.
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Introduction

Because inclusion is a buzzword (Duk and Murillo, 2016), it seems 
easy to approach it with the simple notion of invoking its unquestioned 
benefits for the people, societies, and democracy. However, that very 
positive, popular opinion makes it a complex concept to understand. 
Therefore, today, to address inclusion as a specific mode of the relation-
ship between education and society, a historical approach is undertak-
en, one that asks about educational inclusion in the present but looks 
to the past to find emergency conditions of the problems that disturb 
us. More specifically, educational inclusion is considered the key to 
the events of American independence two hundred years ago. This bi-
centennial shows the persistence of liberal power to the present day, in 
which nation states have been the strategy in governing the population 
through processes of inclusion and exclusion. This incessant dynamic 
of inclusion has not been an altruistic option by the government but 
a constitutive element of the form of liberal power and its neoliberal 
adaptations (Heidegger, 1994; Foucault, 2007; Echeverri-Alvarez, 2015).

To start with, two points must be clarified: one, the objective of 
this work is not liberalism in its essential historical differences but an 
approach in the concept of liberal governance that, having been effec-
tive through the present, allows for some long-term analyses that are 
not theoretical innocence, neglected continuities, or impossible leaps 
but necessary reasoning to understand today’s educational inclusion 
related to the logic of power that emerged more than two hundred years 
ago (Foucault, 2007; Echeverri-Alvarez, 2015). Additionally, this work’s 
object of study is not Michel Foucault’s thinking. It addresses two cat-
egories of his work, not by explaining them exhaustively but using them 
as tools to reflect on educational inclusion. In both cases, it is impor-
tant to read the text related to its internal coherence and not as a lack 
of the immeasurable work produced around both issues. This study’s 
hypothesis is as follows: today’s educational inclusion is part of the con-
stant validity of the art of governing the population by using a formula 
that has continued to produce increasingly elaborated modes of indi-
vidual and collective freedom since the end of the 18th century, which 
is currently related to managing life in terms of letting people live and 
facilitating death for them. Based on this hypothesis, between the re-
publican logics of power and the current forms of governing the popu-
lation, there is a biopolitical thread of freedom construction. This is an 
important thread to follow, at least partially, to better understand what 
educational inclusion and its consequences signify today.

Methodologically, this proposes thinking about historical pro-
cesses through a chosen theory. Two concepts are addressed from the 
work of the French philosopher Michel Foucault (2001a; 2006; 2007), 
namely, biopolitics and liberal governance. They are used because Fou-
cault himself said (1993), “We must consider the critical ontology of our-
selves not, certainly, as a theory, a doctrine, nor even as a permanent 
body of knowledge that accumulates; it has to be conceived as an at-
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titude, an ethos, a philosophical life in which the critique of what we are 
is at one and the same time a historical analysis of the limits that are 
imposed on us and an experiment with the possibility of going beyond 
them” (p. 17). This methodology recognizes that, historically, there is 
a constant production of freedom, inclusion, and exclusion by liberal 
governance and, consequently, today’s educational inclusion has to be 
studied in the same logic of the power to govern and administer life that 
is liberalism (Foucault, 2007).

A final introductory comment. From the perspective of school 
and education, the arguments presented might appear rigid, and with 
good reason, one could argue that school is much more than a gover-
nance device. There are two things to consider here; first, governing in 
liberalism is not a practice enacted to make people submissive, but it is 
one to make them agents of the government itself, to liberate them. Sec-
ond, of course, school is much more than just a way to exercise power; 
it is a space buzzing with affection, sociability, knowledge, and innova-
tion (Guzman and Saucedo, 2015). However, we also think that all these 
elements make up the mechanism for governing and, in this space, it is 
only possible for us to begin entering through its surfaces to the detri-
ment of that existing wealth.

This article comprises six sections: biopolitics and liberal gover-
nance; independence and education related to liberal governance; edu-
cational inclusions today: reassessing the biopolitical thread; company 
format: subjective inclusion; letting people live and facilitating death 
for them; and finally, a discussion.

Biopolitics and Liberal Governance

Michel Foucault called biopower the set of mechanisms through 
which the fundamental biological features of the human species are 
transformed into parts of politics within a general strategy of power. 
More specifically, since the 18th century, Western societies have ac-
cepted the essential biological feature that man constitutes a species 
that must be governed. To make this concept meaningful and relevant 
in the logic of educational inclusion, it is imperative to follow the path 
of governance that this thinker took, because only “[…] once we under-
stand what this governmental regime called liberalism is, will it be pos-
sible to understand what biopolitics is” (Foucault, 2007, p. 41).

For Foucault (2001b), the West had just two major models to con-
trol individuals, namely, the model of exclusion of lepers and the model 
of inclusion of the marginalized. In the Middle Ages, lepers were the 
object of exclusionary practices. One of the most visible and defini-
tive practice was being exiled from their own city, which was closed so 
that the sick would be relegated to oblivion in a new, exclusive space, 
invented to concentrate the infected without endangering the healthy 
inhabitants. In contrast, throughout the 17th and 18th centuries, to 
fight the plague, cities resorted to the inclusion of the threat posed by 
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sick people: the plagued city paid attention to internal dangers and 
power multiplied to the point of trapping the infected bodies within a 
normalizing system (Foucault, 2000; Castro, 2009). Transformation of a 
technology of power that “[...] expels, excludes, prohibits, marginalizes, 
and represses a positive power, which constructs, observes, produces 
knowledge, and multiplies its effects precisely because of this accumu-
lated knowledge” (Foucault, 2001b, p. 55). This historical change from 
the leprosy model to the plague model corresponds to what Foucault 
called the invention of positive power technologies, which still function 
in neoliberal governance. Power that reduced both the economic costs 
of governing as well as the possibilities of rebellion, resistance, and the 
emergence of disobedience and illegality that characterized the feudal 
system previously used.

The new governance was established as the set of institutions, 
procedures, calculations, and tactics that enabled the use of a form of 
government whose main target was the population, its greatest knowl-
edge the political economy, and its essential, technical instrument 
security policies – a way of governing through state administration. 
However, the State itself has not been the source of power but rather a 
strategy of that power that resorts to the State presence to guide peo-
ple’s behavior, that is, to govern them. What general power technology 
has the State’s changes, development, and functioning ensured to this 
day? This general power technology is liberalism, which is present since 
the 18th century in the West and is still in effect in its neoliberal adapta-
tions (Foucault, 2007, p. 448).

New art of organized governing based on the idea of less gover-
nance. Frugality is the liberal principle that governance should not be 
excessive nor insufficient (Foucault, 2007, p. 44). In this art of govern-
ing, the market is a place of truth for government intervention. Simulta-
neously, public power interventions conform to the principle of utility, 
meaning that exchange and utility are the engines that drive gover-
nance based on promoting individual and collective interests that, in 
inextricable interaction, regulate life in society. To govern, then, is to 
manipulate these interests and make them multiply more or less arti-
ficially in the market. Liberalism addresses the utility of government 
actions in a society where market exchanges determine the true value 
of things (Foucault, 2007, p. 67; Echeverri-Alvarez, 2015).

Calling this general form of power liberalism is justified by the 
leading role of freedom in achieving the goals of the governance of men. 
Freedom is not an eternally existing universal that reveals itself little by 
little in its variations: “[…] freedom is never anything […] but a current 
relationship between the rulers and the ruled, a relationship in which 
the measure of the deficit of freedom that exists is given by the even 
more demanded freedom there exists” (Foucault, 2007, p. 83). Freedom 
is neither granted completely from above nor is it demanded all at once 
from below, it is built up daily in the relationship between rights that 
enhance action and gradual demands to increase it. To arrive at liberal-
ism was not to conquer a hijacked universal freedom but to recognize 
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the mechanisms by which it became constantly produced (Foucault, 
2007).

Governing is a practice that consumes freedom; therefore, power 
is doomed to produce and organize it, that is, it suggests to each indi-
vidual the following: “[…] I am going to provide you what is required 
for you to be free. I will ensure that you have the freedom to be free” 
(Foucault, 2007, p. 84). Liberal governments accommodate the natural 
mechanics of behavior, production, and circulation without any other 
form of initial intervention other than surveillance. It intervenes when 
it recognizes that something does not happen based on the free game 
of behaviors and exchanges: a governing game in which people are al-
lowed to do things and things happen (Foucault, 2006, p. 70). This, then, 
is the liberal power, moving toward biopolitics, which is used as a key to 
the historical reading of educational inclusion.

Independence and Education Related to Liberal Governance

The goal of the bicentennial celebration is for the Americas to 
be independent from the insufficiently enlightened administration 
of Spain (Subirats, 1981). However, rather than being independent, we 
were won over by the unmitigated expansion of liberal governance 
because, based on this logic of power, “[…] the players were in Europe 
and the world was at stake” (Foucault, 2007, p. 74); a form of power that 
produced the truth of the government in the market. Therefore, it was 
impossible for it to coexist with empires closed to the free circulation of 
goods and ways of thinking, because “[…] this government practice […] 
can only function if there are effectively a series of freedoms: freedom of 
the market, freedom of buyers and sellers, freedom to exercise the right 
to property, freedom of discussion, and eventually freedom of expres-
sion” (Foucault, 2007, p. 84). As a new national interest that consumes, 
produces, and organizes freedom, independence was a strategy of its 
production on the path to good governance of the whole population. Af-
ter independence, the State was clearly positioned as the liberal power 
strategy to govern the population (Echeverri-Alvarez, 2015).

In the State, the two main words of this reasoning of government 
converge, namely, totality and freedom. Both have been political syn-
onyms of inclusion and, correspondingly, perverse producers of exclu-
sion. Totality, because the State itself is a whole that comprises totali-
ties: a mechanism that governs the totality of a free population within 
the totality of a free territory as well. Freedom, because as the engine of 
governance, it cannot fail to occur in increasingly vast territories of law; 
subjectivity; and, more recently, disabilities, emotions, and distress. In-
dependence enabled collective imaginaries to adapt to the new form of 
power that required every single person to freely accept being governed 
by a regime that granted some freedoms in law to spur demand from 
below for many freedoms in unexplored territories of the law, body, and 
mind (Echeverri-Alvarez, 2015; Foucault, 2007; Veiga-Neto, 2013).
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Independence made it clear that governing all meant educating 
all: those excluded owing to race, caste, religion, wealth, and literacy, 
were gradually incorporated into the new formula of all equal under the 
law and propelled to belong to the all-encompassing community that 
the nation was imagined to be (Veiga-Neto, 2013; Bushnell, 1996). Even 
the most improbable colors and the most abject positions had to be in-
cluded in nationality: mixed race, pureblood, Spaniards, Black, mulatto, 
Moorish, Chinese, Indian, saltapatras, lobos, Jivaro, albarazado, cambu-
jo, sambaigo, calpamulato, undefined, no te entiendo, and torna atrás. 
For example, they would no longer be excluded as castes but rather as 
people who were increasingly better educated to be included as citizens 
in the nation (López-Beltrán, 2008).

With independence, liberal governance became the general for-
mula of power, and its constitutive institutions, such as education in 
schools, contributed to its expansion and definitive positioning. In fact, 
at the beginning of the 19th century, an educational phenomenon was 
introduced that today, two hundred years later, continues to make an 
impact because of its dimensions: the dizzying process of education’s 
globalization through the Lancasterian method of teaching (Caruso 
and Roldán, 2005, p. 649). The process of diffusing schools as a privi-
leged institution of a new scheme of society was based on modern ideas 
of progress, the individual, and was linked to superiority, first European 
and later in the United States (Caruso and Roldán, 2005, p. 646; Echever-
ri-Alvarez, 2015). Between the expansive pressure of freedom, indepen-
dence, and the spread of education, there was no anecdotal coincidence 
but a convergence of the elements that constituted liberal governance 
in increasingly comprehensive market logics (Caruso, 2005; Echeverri-
Alvarez, 2015).

The school structure was the invention of governance so that the 
population would recognize education as a right and educate them-
selves as a way of exercising their freedom. However, the republican be-
ginning of schools was one violent inclusion because being free in this 
sense of the government was not optional freedom but rather an obliga-
tion imposed by political and educational means to legitimize liberal 
power. This obligation of individual freedom would lead to additional 
submissiveness in facing economic, cultural, and political inequalities. 
The school structure was the mechanism of overarching inclusion that, 
simultaneously, excluded broad sectors of the population from certain 
degrees of participation, well-being, or power. Schools and the Lancas-
terian method that enabled them were a government experiment in in-
clusion/exclusion logics that still exist today (Echeverri-Alvarez, 2015). 
For example, the inclusion of the poor in education involved excluding 
them from a social position. The English Manual on this method, trans-
lated in 1826 for Gran Colombia, expressed it as follows:

We owe our comforts and conveniences to the work and 
ingenuity of the poor: we truly have a deep interest in the 
state of their morals, because as in each Country they 
comprise the largest class, our personal security depends 
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very much on their moral qualities. We find ourselves 
obliged, on countless occasions, to entrust them with the 
care of our property, and what is of greater importance 
still, they vastly influence the spirit of our children, the 
good or bad qualities of the helpers in whose care they re-
main so long (p. 1).

The Lancasterian method, weighed down with gloomy images of 
punishment and verticality, was the opposite–a producer of inclusion, 
freedom, and equality in institutional micro-politics. It could be no 
other way: independence did not require submission but rather people 
with enough freedom to demand more and more freedom. In this sense, 
discipline has never been a way to suppress freedom but the mechanism 
of its continuous production, even more so: “[…] the panopticon is the 
very formula of a liberal government” (Foucault, 2007, p. 89). The Lan-
casterian method was the provisional mechanism of the liberal power 
used to establish schools, allow time for literacy, and the emergence 
of controlled education for the purposes of governing the population. 
School was an expression of inclusion that had not existed for children 
until then. Additionally, it also began promoting competition and the 
effort to succeed, stand out, and belong to the citizenship that today has 
moved toward performance (Han, 2014; Echeverri-Alvarez, 2015).

This method, also called monitorial (Caruso, 2005; Roldán, 2005), 
was the first totalizing experiment to develop freedom from below. 
Through its implementation, children were freed from social non-ex-
istence and weighted occupations of their parents. School gave them 
a voice, existence, and made them a target of power and knowledge to 
better govern themselves, that is, school included them as a way to build 
society. Education freed children from ancestral restraints and prom-
ised them that in school and in republican society, they would become 
everything they could achieve through their personal effort (Caruso, 
2005). The need to liberate and guide children’s behavior forced schools 
to teach reading and writing: reading guaranteed recognition of the law 
and expedited the long journey that subjects such as psychology and 
pedagogy would undertake in the minds of people to ensure that they 
can each better explore their own territories as an inexhaustible source 
of freedom. This freedom liberates; however, it is also the liberal mecha-
nism of governing the people (Rose, 2010); the school’s role in teaching 
reading also served to place the perfect guardian of self-government in 
subjectivity for each person (Hobsbawm, 2003)1.

The improvement of the Lancastrian method during the second 
half of the 19th century led to pedagogies that, compared with the 
historical transformations of the last quarter of that century, demon-
strated the need to avoid external, vertically disciplinary, and coercive 
control to make it less oppressive and more dynamic. What was sought 
with these pedagogies was for schools to cease being the space to ex-
clude physical and mental pathologies, wealth, and poverty and instead 
to establish the possibility of valid socialization for all members of a 
population; socialization that was detached from class power and, more 
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so, linked to the truth that, from that moment, would outline medical 
science and the voice of experts in social engineering processes. Stu-
dent resistance to this new form of socialization would be treated as 
individual deviations with consequences of exclusion from the system 
(Varela, 1992; Rose, 2010).

The educational process was accelerated, and the more the chil-
dren were freed, the more the teachers were blamed. These teachers 
began to lose the historical authority that the role gave them, a phe-
nomenon that accelerated the horizontalization of dignities in school 
among teachers and students. The more freedom that was granted to 
students and the more they were recognized as subjects of law, the more 
authority it subtracted from teachers as agents of the law to the point of 
showing them as guilty of the need to impart punishment on a lack of 
school discipline (Echeverri-Alvarez, 2015). This liberation of the child 
student reached a point of no return when the active school proclaimed: 
“[…] Finally, children are the center of all matters at school. Finally, chil-
dren are the sun!” (Cubillos, 2007, p. 232). Education today, in the logic 
of market power, continues to reinforce this displacement toward stu-
dents, toward their subjectivity, through shameful pedagogical models 
of the law (González, 1996), which, focused on learning, proclaim: “fi-
nally, students are the center of all administrations, finally, students are 
the client!”

Educational Inclusions Today: reassessing the biopolitical 
thread

It was previously stated that the words of governance are total-
ity and freedom. In the 1990s, totality was the word that put inclusion 
back on the agenda of education. The expansion of the capitalist market 
surpassed the idea of the federal government, and since the second half 
of the 20th century, totality has been expressed through global trans-
national organizations or international treaties with unavoidable com-
mitments for the signatory countries. At present, liberal governance 
has taken over the entire world. The World Declaration on Education for 
All (1990) expresses it as follows: as a global consensus on an expanded 
view of basic education, it constitutes a renewed commitment to guar-
anteeing that the basic learning needs of all, boys and girls, young peo-
ple, and adults, are met in all countries.

The Salamanca declaration calls for the union of all governments 
and urges them to give the highest political and budgetary priority to 
improve their educational systems so that they can include all children, 
regardless of their differences or individual challenges. Totality of to-
talities: all States with all populations governed by increasingly refined 
ideas of visibility, freedom, and compliance, that is, all registered in the 
market. Further, in social terms, although saying everybody is always 
– paradoxically – vague, this Salamanca declaration clarifies provision-
ally who are all the ones that must be included:
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[…] schools must welcome all children, regardless of their 
physical, intellectual, social, emotional, linguistic, or 
other conditions. They must accept disabled and gifted 
children, children living on the streets and working, chil-
dren from remote or nomadic populations, children from 
ethnic or cultural linguistic minorities, and children from 
other disadvantaged or marginalized groups or areas 
(Unesco, 1994, p. 6).

Totality: because to govern is to include. Schools are destined to face the 
multiplicity of exclusions found in society because they remain the mecha-
nism of experimentation for how to best govern the population (Veiga-Neto 
and Corcini Lopes, 2007). Schools must address what society is not capable 
of fully recognizing in citizenship, and it must include this, thereby con-
tributing to the process of its social legitimacy to turn it into a market in-
terest. Schools receive the abnormal, disabled, marginalized, mistreated, 
shy, self-conscious, drug addicted, thieves, pregnant women etc. and are 
increasingly pressured to include LGBTI, the tattooed and pierced, trans-
vestites, those who are depressed, stressed, suicidal, and violent to make 
them effective or to turn them into submarkets that take advantage of them 
as well as their entire environment. This forces them to consume the prod-
ucts that these exclusionary conditions generate. The seemingly altruistic 
process of inclusion has an underground productive basis.
The logic of the school – pedagogical mechanism is twofold. On the one 
hand, it involves calling for an increasing number of people throughout 
the territory, and with increasingly wide age ranges, as stated in an educa-
tional policy in Colombia: from zero to always (Law No. 1804, 2016). On the 
other hand, it liberates them in a systematic process of legal, psychological, 
and cultural empowerment before teachers, parents, and adults in general 
transform them into narcissists who are only concerned with themselves 
(González, 1996). The growing freedom of students has the effect that while 
adults lose their authority, those who are trained become empowered in 
the law, and the self-blame of adults and teachers who feel responsible for 
squandering these children’s experiences in the logic of an intolerable adult 
authoritarianism is multiplied. The result is a horizontalization of the re-
lationships between children and adults that ends up generating, first, in-
fantilization and dependency of children and young people and, second, a 
lack of adult authority and shame to promote the law for students’ entry into 
culture. Both extremes generate violence and conflict that have character-
ized schools in the past few decades (Echeverri-Alvarez, 2015).

Company Format: subjective inclusion

The current biopolitical dimension of inclusion is related to the 
market, totality, and concepts of freedom. By a certain administrative 
logic, including children in school is a zero-sum game based on which 
the gradual increase in inclusion eliminates both disappearing and 
emerging forms of exclusion. The game involves not leaving any child 
out of the school system to enable everyone to succeed there as well as 
in society. The management idea of all children in the educational system 
is a promise that encourages educational policy efforts to generate more 
inclusion and increases the individual effort of those who are not yet in-
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cluded to gain participation in the promised democratic totality. The all 
children formula erases the exclusive differences through appropriate 
procedures and planning that is capable of producing individual iden-
tity within the generalization that this all expresses (Popkewitz, 2010).

Since independence, inclusion has been the mandate that gave 
validity to the State’s rationality. Simultaneously, it served the liberal 
power as a government strategy for individuals and the population 
(Lopes; Dal’igna, 2012). Currently, this also includes the imperative of 
forming a citizenship to build a nation. Inclusion names social, cultur-
al, educational, and health practices that are directed at a population 
that requires discipline, monitoring, and regulation. Consequently, the 
excluded, that is, those who “[…] take on the majority of social disad-
vantages: poverty, lack of work, restricted sociability, poor housing con-
ditions, higher exposure to the greatest risks of existence” (Boneti, 2008, 
p. 21) are considered as poorly governed, who will make bad electoral 
and social decisions. To not risk these bad decisions of the excluded, 
new situations considered life-threatening are included in public pol-
icy. These situations, however, were not initially covered by the State’s 
management reasoning. Schools, within this logic of generating risks to 
promise inclusion, are precisely the incubator of situations in society 
that demand inclusion processes so that they do not affect governing 
the population properly.

In the case of the disabled, the government’s management strat-
egy seeks to keep them in school to positively increase attendance sta-
tistics. Simultaneously, it prevents the population from increasing risk 
factors associated with these disabilities. Therefore, the business logic 
of managing the population turns educational inclusion into a biopo-
litical strategy that serves to control the entire school-age population to 
guarantee collective safety by monitoring a series of statistical data on 
race, housing, income, family composition, and, of course, disabilities.

School inclusion makes it cheaper for States to manage popula-
tions, because in schools, those who are included enjoy hygiene, healthy 
eating, disease prevention, a peaceful culture, environmental respect, 
and ethics of sexuality, among other training, to coexist in the group de-
spite their physical or mental differences. The families of these students 
who are included also receive guidance on various matters that inter-
est them and the group: “[…] in this way, communities, families, and 
individuals are managed all at once, avoiding a series of risks” (Hattge, 
2007, p. 194). School inclusion enables investment in human capital to 
produce people who work on their own, who will be able to compete 
within the market dynamics in place through neoliberalism’s manage-
ment rationality (Corcini; Lockmann; Hattge, 2013).

The market dictates the truth about society and organizes forms 
of government with increasing emphasis on a path that moves indi-
viduals toward themselves. People recognize themselves as a company, 
and thus everyone must become their own manager; ruling through an 
economy of self-government, which is included in society and in edu-
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cation, everyone achieves self-realization instilled in school, no mat-
ter how different they seem at first glance. Self-realization works as 
a liberal power strategy to force market penetration into the private 
sphere. People who do not have a fulfilled life in terms of economic suc-
cess and social standing are subject to therapies to help them achieve 
this fulfillment psychically. Psychology promises that its techniques 
enable increased profits, they combat conflicts, organize harmonious 
relationships, and neutralize violence against others or against oneself 
by incorporating a sweetened language of unreserved emotions (Illouz, 
2007; 2010).

This totality of solo entrepreneurs comprises subjects construct-
ed in mechanisms of subjectivation that drive them to self-manage and 
self-discipline. Psychic technology that serves as a panopticon of the 
self, monitors one’s own life, and – when it does not function based on 
the criteria of social recognition – demands self-punishment that in-
creases a withdrawal toward the self to avoid trauma in the global mar-
ket in which its own company, or personal life, failed to prosper because 
of the faintheartedness of the individual manager (Vázquez, 2005). The 
psychic within is the new region of neoliberal freedom: people psycho-
logically designed to use their experience of freedom to liberate them-
selves and to reprimand themselves because of their incompetence in 
achieving continued success. This maximizes the liberal government 
as a producer of subjects that need social approval to feel good about 
themselves. When subjects refuse to invest in projects that allow them 
to integrate into these circles of approval, they experience feelings of 
exclusion, devaluation, illness, and a gradual loss of meaning in life.

Self-managers must gain competences, manage emotions, exploit 
possibilities; they must develop a useful subjectivity based on criteria 
and rhythms established in a heteronomous manner, even if it are expe-
rienced as authentic and suitable. If a person is their own company, the 
management dimension must be strengthened. Neoliberal governmen-
tal rationality requires freedom, and it produces it in people’s psyche 
with an increasing entrepreneurial, self-motivated, and restrained ca-
pacity with affective mechanisms of self-control: “The self as a project, 
which believes itself to be free from external and unconnected coer-
cions, subjects itself to internal and its own coercions in the form of a 
performance and optimization constraint” (Han, 2014, p. 7).

Feelings are commodities that create emotions: happiness be-
comes an investment, and even old romantic love becomes consump-
tion. Having good feelings is an educational exercise evaluated by 
pedagogues and psychologists, just as economists evaluate markets. 
Emotions have, of course, always been a part of humanity; however, the 
therapeutics of liberalism have been responsible for normalizing and 
managing them socially until they become commodities to vitalize the 
market that produces truth while serving as a partition of self-govern-
ment to prevent social outbursts. The individuals in these societies are 
educated to interpret their emotions based on the principles of econom-
ics, which are nuanced by psychological models that serve as a tool for 
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the market to conceal its economic purposes: “[…] emotion and capital-
ism go together: various actors have converged in creating a sphere of 
action in which mental and emotional health is the main merchandise 
that circulates” (Illouz, 2010, p. 219).

In neoliberalism, affective vulnerability is decided in affect man-
agement. The State decentralizes its responsibility for individuals’ 
emotions so that they govern and punish themselves when necessary. 
The journey t  oward the self that began with the pedagogies of the 19th 
century has arrived at the station of emotion (Echeverri-Alvarez, 2015). 
These emotions are an unprecedented space of inclusion and exclusion, 
although they are directly related to the normal/abnormal pair of peda-
gogies from the late 19th century (Varela, 1992). It is an area of biopoliti-
cal inclusion that concerns living and dying. Biopolitical management 
from zero to always. Therefore, children are the first to be included in 
managing their emotions at school: it teaches them from an early age to 
live or to know how to die when necessary.

Letting People Live and Facilitating Death for Them

If inclusion involves generating interest, that is, producing market 
sectors for the economy to expand without limits, emotions also have 
their market, and if they do not produce the effects of sufficient self-
government, there is always a contingency plan with the new market 
of afflictions that complements it (Martínez-Hernáez, 2007). This mar-
ket appears when fear is instilled in individuals and groups, because 
“[…] there is no liberalism without a culture of danger” (Foucault, 2007, 
p. 87), namely, fear of climate change, fear of foreigners, fear of armed 
conflict, fear of layoffs, fear of illness, fear of anything that will make 
the current situation worse, no matter how bad it may be. When this fear 
is not well channeled by the market of emotions, the market of afflic-
tions takes over, within which schools include children with astound-
ing ease, which some consider a shift from biopolitics to psychopolitics 
(Han, 2014; Comelles and Perdiguero-Gil, 2017).

In statistics from the United States, bipolar disorder, commonly 
known as the illness of emotions, has increased by 4000% since the mid-
1990s. The curious thing about this new territory of inclusion/exclusion 
is that the symptoms of childhood bipolarism – grandiosity, diminished 
sleep, talkativeness, racing mind, distractibility, psychomotor shak-
ing – all allude to the characteristics of a happy childhood. However, 
in the 1990s, the beginning of this epidemic expansion of bipolarism 
coincided with the maturity of antidepressant drug patents, and the 
pharmaceutical industry pushed for psychiatry to re-categorize a set of 
symptoms, the combination of which became pathological, and conse-
quently, this led to an increase in the number of psychotropic drug us-
ers who were tempted by the promise of emotional stability (RendueleS, 
2017, p. 83; Christofari; Rodrigues de Freitas; Baptista, 2015).

The commodification of emotional states, the biopolitics of af-
flictions, is reflected in increased diagnoses of depression, anxiety, and 
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other related disorders. By 2020, depression will be the second most 
common disease worldwide, behind ischemic heart disease (Martínez-
Hernáez, 2007), and one of the leading causes of disability and mortality 
caused by suicide. While, as Han (2014) says, depression is not the result 
of fatigue from becoming oneself, but the effect of the performance im-
perative that liberalism imposes on that self until someone can’t take 
it anymore. The processes of naturalizing human afflictions and their 
restructuring into diseases are amplified today by the improved avail-
ability for users to resolve their ailments by taking psychotropic drugs 
– in other words, depression and afflictions – for the market.

In truth, this expansion of the commodification of subjectiv-
ity, this freedom of consumption, and this pathologizing of afflictions 
have to do with a particular perverse effect of the market’s expansionist 
need that gives coherence, existence, and validity to liberal governance. 
While it violently turns the forms of feeling, desiring, and acting into 
disease to expand markets, it also legitimizes this practice with inclu-
sion processes that, instead of including, label people in a category of 
interest, consumption, and management. It is a form of government 
that clearly allows people to live; however, it also makes it easier for 
them to die, including children in school.

Letting people live and facilitating death are simply an update to 
Michel Foucault’s investment in the relationship of power with life: sov-
ereignty would be the “right to die and let live”–power that is exercised 
in an asymmetric way, privileging death to the detriment of life; exer-
cising power biopolitically would be “to live and let die,” because it is 
about defending life to the point of only letting someone die when there 
is no other alternative. In the new biopolitical formula, it is no longer an 
exercise of power from above that kills or lets one live according to one’s 
privileges but rather that people have to justify being alive, through 
success, entrepreneurship, and participation, and the system will allow 
them to live. If they do not succeed, they are guaranteed all the legal, 
psychological, and scientific weapons to be included for those who have 
the right to die (Forrester, 1996).

In a way, neoliberalism tells people the following: I will create 
the conditions so that you can live, and if you fail to manage yourself, 
I will make it easier for you to die. In fact, the market increasingly ex-
pands freedom to the untouched extremes, for example, with suicide, 
euthanasia, abortion. Although suicide seemed a resistance against the 
actions that regulated being a person, desiring, and fixing things that 
should or should not be done in normal behavior, the truth is that death 
– by way of suicide – for example, among young schoolchildren, has to 
do with the supreme exhaustiveness of the market, self-government of 
subjectivity, poor treatment of emotions, and fall into afflictions. It is 
a process that tells individuals that if they fail, despite the fact that the 
system created the conditions for them to live, the same system makes 
it easier for them to die to save the government money. Moreover, with 
death, it will also nurture another interest within the market that sup-
ports the general form of power, because to govern is to manipulate in-
terests (Foucault, 2007).
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As a biopolitical issue, inclusion is not a mechanism for killing but 
for preserving life and, therefore, preventing suicide by the excluded 
who are at imminent risk. However, the various modes of inclusion do 
not simply serve to recognize and intervene in social problems; simul-
taneously, they are also subtle mechanisms for creating and enlarg-
ing them. Suicide is a constitutive part of the biopolitical mechanism 
of governing the population in market logic. In scenarios of exclusion, 
impossibility of success, and inability to manage oneself efficiently 
through emotional and subjective ways, suicide is an ever-closer pos-
sibility, more subtly induced by ways that seem to reject it, but which 
actually make it more and more present. As Foucault would say, refer-
ring to sexuality: prohibitions do not inhibit it, but require constantly 
talking and thinking about it (Foucault, 2008b). Suicide, then, is one of 
those areas that, like sexuality, will have to come out of the closet and 
stop hiding from society in general.

The overvaluation of emotions, commercialization of afflictions, 
and exacerbated freedom of young people as preferred customers of the 
market make suicide equally a possibility, a challenge, and a spectacle. 
Death is the final conquest of freedom. School inclusion that identi-
fies risks and minimizes them cannot hide the fact that more and more 
suicidal people are manifesting their intentions (Mondragón, 2008). In 
fact, biopolitics, for which death was an enemy and has now become a 
government strategy, as has been said, allows people to live, but makes 
it easier to die for the sake of the market and the population.

Discussion

This text, through a historical interpretation of the relationship 
between education and society, shows that inclusion is not an invention 
of today’s democratizing rhetoric, nor an alternative to current edu-
cation. Rather, it is the condition of the possibility of a form of power 
that emerged in the 18th century, which is nourished by freedom and, 
therefore, it is destined to produce and administer it incessantly, both 
in the factual spaces of law and in the vast territories of subjectivity. If 
in the dawn of liberated republics citizenship was the population’s in-
dependence to generate freedoms in the field of law, in neoliberalism, 
the self has been the independence of territories of people’s internal 
side to produce freedoms without more limits than individual imagina-
tion and death. In this sense, education still has an important place as a 
mechanism of liberalism to maintain a constant experience of freedom 
through exploratory incursion into new spaces of market interest, for 
example, the body, sexuality, emotions, and death. That is why inclu-
sion is presented as a constant effort because the widespread existing 
inclusion is less than the increased inclusion that is demanded. In other 
words, the system thrives on inclusions that force exclusions which, 
in turn, struggle to be included; the incessant movement of liberalis-
mEducational inclusion can be understood in terms of governing the 
entire population–a form of power that builds its truths in the market; 
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therefore, because its geographic expansion has ended, it fosters inter-
ests that revitalize that market in exclusions, disabilities, and people’s 
bodies and minds. Further, when inclusions are not accepted in some 
way, which should never affect the market itself, even with the last act 
of freedom: dying. If schools emerged to accept everyone, teach every-
thing to everyone, liberate everyone, and allow everyone to compete in 
society, then the current state of education must be viewed in historical 
logics to ask what its effects are in terms of inclusion. From the perspec-
tive of governance and biopolitics, inclusion certainly has perverse ef-
fects on the market logic, transforming it into merchandise and interest; 
however, those same perversions must produce social transformation 
effects for the benefit of an increasing number of people. In other words, 
inclusion as a mechanism of governing is not pure negativity, because 
neither the government itself nor power is as such: inclusion is part of a 
dynamic of building society based on ideals and interests.

Finally, two comments. First, in relation to school and its role in 
society, this article does not argue that schools have a sole function of 
biopolitical and biopsychological governance, that is, a prison of zero to 
always in people’s lives; however, this is one of its vital aspects. It is, as 
Nikolas Rose said about freedom: school, while it traps us, also frees us 
to create more of the freedom that governs us. Second, in relation to the 
theoretical use of some works by Michel Foucault, clearly, this thinker 
is not the subject of the article; therefore, it does not intend to account 
for all the nuances of his work but to use it as a toolbox. However, with 
the two chosen concepts – biopower and liberal governance – it is also 
possible to recognize the influence of this thinker in the concepts of 
subjectivity and the unfolding of the self, which he touches on in his 
later works, that is, Technologies of the Self (2008a), The History of Sexual-
ity (2008b), and The Hermeneutics of the Subject (Foucault, 2008a; 2008b; 
2002)2.
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Notes

1 The idea of governance, in terms of governing the population, is complemented 
by Michel Foucault’s later works, in the logic of subjectivity and technologies 
of the self, as will be seen (see: Foucault, 2008; Nikolas Rose, 2010).

2 The author thank Crimson Interactive Pvt. Ltd. (Enago) – https://www.enago.
com/es/  for their assistance in manuscript translation and editing.
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