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ABSTRACT – Bodily Availability as a Pedago gical Conduct in Teaching 
Babies. This article originates from a research that sought to understand 
how the composition of educational relationships is demarcated by the 
body in teaching babies. The research subjects were two teachers and 12 
babies from a public Early Childhood Education institution, the data be-
ing generated through participant observation, written, photographic and 
audiovisual records. The collected data give visibility to the body and the 
bodily demands and dynamics of the teachers in the composition of these 
educational relationships in teaching babies who require constant and in-
termittent individual relationships and a bodily availability as a pedagogical 
conduct.
Keywords: Early Childhood Education. Teaching. Babies. Body. Materiality. 

RESUMO – Disponibilidade Corporal como Conduta Pedagógica na Do-
cência com Bebês. Este artigo se origina de uma pesquisa que buscou com-
preender  como a composição das relações educativas são demarcadas pelo 
corpo na docência com bebês. Os sujeitos da pesquisa foram duas profes-
soras e 12 bebês de uma instituição de Educação Infantil pública, sendo 
os dados gerados por meio de observação participante, registros escritos, 
fotográficos e audiovisuais. Os dados recolhidos dão visibilidade ao corpo 
e as demandas e dinâmicas corporais das professoras na composição dessas 
relações educativas na docência com bebês que requerem relações indivi-
duais intermitentes  constantes e uma disponibilidade corporal como condu-
ta pedagógica. 
Palavras-chave: Educação Infantil. Docência. Bebês. Corpo. Materialidades.
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Contextualizing the Research Field 

For professionals who provide education and care to small chil-
dren – from babies onwards –, teaching and its professional constitution 
is relatively new.1 Something even newer is the use of the word teaching 
to refer to the educational-pedagogical actions of professionals who 
work specifically with the 0-3 age group, as pointed out by Rosemberg 
(2002), Schmitt (2014) and Delgado, Barbosa and Richter (2019). High-
er education started being the training requirement to work in Early 
Childhood Education and Elementary Education only after the 1996 
Education Guidelines and Bases Law (LDB) approval, and teachers then 
have to hold a degree which allows them to work with children between 
0 and 17 years old. To work in Early Childhood Education and in the first 
five years of Elementary Education, it is also admitted, as a minimum 
training for teaching, the initial qualification offered in high school, in 
the normal modality. However, before the LDB, there was no qualifica-
tion/training requirement. In other words, currently: “Being a teacher 
in the first stage of basic education is to belong to a defined unionized 
professional category, and, therefore, with legitimate space for claims” 
(Kramer; Corsino; Nunes, 2011, p. 16).

Therefore, in this sense, teaching in Early Childhood Education, 
its professional constitution, is a process under development, whose 
professional references are still poorly delimited. According to reflec-
tion of the Italians Mantovani and Perani (1999), it is still a profession 
to be invented. In Brazil, Cerisara (2002, p. 107) has already affirmed: 
“[…] a better definition of the early childhood education teachers’ role, 
different from that of the initial grade teacher, will only be possible ac-
cording as the particularity of working with babies and small children 
is widely understood”. Since then, research on the act of teaching ba-
bies, mainly, has contributed to demarcating the particularities of this 
act of teaching, which has its own marks and characteristics, because, 
“[...] babies’ and young children’s singularities, the social function his-
torically conferred on the Early Childhood Education is not equal to the 
other stages, requiring specific actions and organizations on the part of 
the professionals and the institution itself” (Schmitt, 2014, p. 4). 

Bearing in mind the young children’s singularitties, from babies 
onwards, and the complexity of educational-pedagogical actions, typi-
cal of this educational stage, Eloisa Rocha (1999), in her doctoral thesis, 
coined what we have defined as a Pedagogy of Childhood. This defini-
tion marks the particularity of a type of Pedagogy that is constituted 
from a set of fundamentals and indications of pedagogical action that is 
concerned with children, their constitution processes as human beings 
in different social contexts, and their singularities and differences ac-
cording to the age range, besides being consolidated from a historical, 
political, sociological and anthropological critique of the concepts of 
children and childhood. Since its formulation, a set of studies has been 
developed in order to bring indications and demarcate the particulari-
ties of teaching in this educational stage, because, in this conception 
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of Pedagogy, social relations gain a new outline and ground the act of 
teaching, with the assumption that all cultural appropriation and any 
learning is the result of a social and shared relationship of collective 
meanings. 

The conception of teaching based on social relations gains den-
sity with the contributions by Freire (2002), Tardif and Lessard (2013) 
and Teixeira (2007), among others, who understand teaching from a 
perspective based on relational and interactive work, with and about 
the other, as a social construction permeated by human relationships. 
Freire (2002, p. 75/97) ensures that the relationships between educators 
and learners include “[...] the questions of teaching, of learning, of the 
knowing-teaching-learning process, of authority, of freedom, of read-
ing, of writing, of the virtues of the educator, and of the cultural iden-
tity of the learners and the respect that must be paid to it”2. These are, 
therefore, issues that involve educational relationships and constitute 
teaching.

For Tardif and Lessard (2013, p. 8), teaching is like “[…] a particular 
form of work on the human, that is, an activity in which the worker dedi-
cates himself to his work ‘object,’ which is just another human being, in 
the fundamental mode of human interaction”. By delimiting the partic-
ularities of teaching in Early Childhood Education, Teixeira (2007), even 
not focusing on the particularities of teaching in this educational stage, 
makes an important contribution, as she determines that teaching is 
established from the social relationship between teachers and students. 
According to the author: “One does not exist without the other. Teach-
ers and students are mutually constituted, created and recreated, in an 
invention of themselves that is also an invention of the other. In a self-
creation because there is the other, from the other” (Teixeira, 2007, p. 
429). Therefore, it is the relationship between teachers and students that 
characterizes teaching. 

Teixeira (2007) also contributes by defining as characteristics of 
this profession the fact that teaching is of human, political, and delicacy 
nature. For the author, teaching is of a human nature, as it refers to hu-
man beings and “[...] their encounters, asymetries, misunderstandings 
and conflicts; to their tensions and incompleteness” (Teixeira, 2007, p. 
430). It is of a political nature, since it deals with the teachers’ choices 
and conceptions of being in the world. Finally, it is of a delicacy nature, 
as “[...] it concerns the delicate involvement, the delicate commitment, 
the delicate concern for human life, [...] – for the common good” (Teix-
eira, 2007, p. 433), so that her contribution gives consistency to teaching 
as a relational profession: it occurs from the relationship with the other.  

In order to deepen the concept of teaching presented by Freire 
(2002), Tardif and Lessard (2013), Teixeira (2007) – including, in this 
conception of teaching as a relationship, Schmitt and Rocha (2016) – and 
Òdena (1995 ), point out that teaching in Early Childhood Education is 
shaped by other relationships besides that between teachers and chil-
dren, such as “[...] the teacher-child group relationship, the teacher-fam-
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ily-child relationship, the teacher-institution professionals relationship, 
the teacher-community relationship” (Schmitt; Rocha, 2016, p. 2). 

In Early Childhood Education, this relational dimension gains its 
own contours considering the regular individual relationships, espe-
cially in teaching babies. Schmitt (2014, p. 263) draws attention to two 
relational compositions of the act of teaching babies: “[…] individual-
ized attention and relationships between babies and young children, 
in an interconnected way.” These relational compositions are marked, 
according to the author’s designation, by simultaneous multiplicity and 
by a polyvalent condition, in which the circumstances of one interfere 
with the quality of the other. Simultaneous multiplicity is revealed both 
in the polyvalent condition in individual relationships and in the fact 
that it is not a matter of one action at a time, but of many simultaneous 
actions, as Schmitt and Rocha (2016, p. 7) state:

In fact, it is quite visible that the teachers who work with 
babies perform several actions concurrently. They cuddle 
a baby while talking to others, while watching for the 
safety of those around them, while singing to the group, 
and so forth. They get involved with one and the rest of 
the group.

In this configuration, individual relationship actions are one of 
the constituent and driving aspects of this simultaneous multiplicity, 
that is, the fact that teachers have to look after each baby individually 
allows the other babies to live intense relationships with each other and 
with the space and materiality. Thus, teaching babies is marked by re-
lationships that involve intense teacher-baby, baby-teacher, and also 
baby-baby interactions.

Research on Early Childhood Education, such as those developed 
by Cabral (2019), Castro (2016), Coutinho (2002), Demartini (2003), Du-
arte (2011), Demétrio (2016), Gonçalves (2014), Guimarães (2008), Sabbag 
(2017), Schmitt (2008; 2014) and Tristão (2004), among others, have also 
pointed out that teaching babies differs from teaching older children, as 
it involves education and care actions in which body and emotions are 
interwined more intensely. According to Duarte (2011), this relation be-
tween body and care are constituted through educational dimensions, 
which are consolidated by the union of bodily dimension and care ac-
tions. For Duarte (2011, p. 208): “The dimension of bodily relationships 
intertwines at all times with the dimension of care relationships, and 
vice versa, since these are dimensions that permeate relationships with 
the other,” demarcating a particularity of teaching babies.

Seeking to deepen and better understand the evidence presented 
in research in the area, we proposed to direct our attention to the re-
lationships that involve bodily dimension and care actions in the act 
of teaching babies. Babies require constant care actions to meet their 
basic needs, which involve the body, such as, for example, at moments 
of feeding, sleeping, hygiene, and changing diapers, among others (Du-
arte, 2011; Schmitt, 2014).
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Based on these indications in the area of Early Childhood Edu-
cation, we carried out the study (Silva, 2018), from  which this article 
originated, with the aim of understanding how the composition of edu-
cational relationships are demarcated by the body in the act of teach-
ing babies, starting from the understanding that the teachers’ bodily 
demands in educational relationships with babies are born, above all, 
from the babies’ bodily demands (Schmitt, 2008; 2014).

Some criteria were established for delimitation of the research 
field: 

a) it had to be a public day care center in the municipal education 
network of the municipality of São José (Greater Florianópolis), state of 
Santa Catarina; 

b) it had to serve the population in the age group that was intend-
ed to be researched (0 to 1 year old); 

c) it had to be a geographic location accessible to the researcher; 

d) it had to be available for the research conduction; 

e) professionals and families had to authorize the research, and

f) children had to accept the researcher presence.

The chosen institution serves children from middle-class fami-
lies, full-time, from 7 am to 7 pm; and part-time, from 7:00 am to 1:00 
pm – morning shift – and from 1:00 pm to 7:00 pm –afternoon shift –, 
from Monday to Friday. At the time of the research, it served 219 chil-
dren, divided into 10 groups, nine groups in full-time and 2 groups in 
part-time.

Data generation took place over four months, through participant 
observation and written, photographic, and audiovisual records. We 
started the field research in the first half of 2017, only in the afternoon, 
and the teachers (a teacher and a classroom assistant) – the research 
subjects –, only worked in the afternoon, from 1 pm to 7 pm. The length 
of stay varied from two to three hours, on two days of the week, Tues-
days and Thursdays. Fixed start and end time to carry out participant 
observation was not defined a priori, as the objective was to be with the 
teachers and babies in different situations, with a broader monitoring 
of the period in which they were at the institution. Then, sometimes we 
arrived at 1:30 pm and left at 4:00 pm, other times we arrived at 3:00 pm 
and left at 6:00 pm. Participant observation was carried out after the 
empirical field was selected, time and day of the week defined, and the 
necessary authorizations were obtained.

The researched group consisted of 12 babies, who at the time of 
the research were between 9 months and 1 year old; therefore, the age 
difference between babies was four months, with the oldest baby being 
1 year old and the youngest 9 months old. Eleven babies were cared for 
full-time, from 7 am to 7 pm, and one part-time, only in the afternoon, 
from 1 pm to 7 pm. As to the babies’ sex, four were boys and eight were 
girls, as follows: Bento, José Aquilles, Lucas, Vicente, Isabelle, Laura, 
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Melissa, Olivia, Sophia, Valentina Mª Oliveira, Valentina Mª Padilha, 
Valentina Ramos3.

Regarding the professionals who worked in the room of the re-
searched group, there was a teacher (Rejane) and an assistant (Jéssica)4, 
both working 40 hours a week, and this workload was divided into 30 
hours of direct work with the babies and 10h for hora-atividade5 that 
occurred once a week in the other shift. This hora-atividade was for the 
room pedagogical organization and participation in a training course 
that took place once a month, with a theme pre-determined by the Sec-
retariat of Education, at Casa do Educador, a space granted by the City 
Hall of São José to carry out the training courses. Both the teacher and 
the assistant worked only in the afternoon, from 1:00 pm to 7:00 pm. 

Initially, we made descriptive notes of general events with 
a notebook and pen and, later, the camera, determining where 
the subjects were and what they were doing, simultaneously with 
notes on particular events. After engaging with the people re-
searched during the observation, we gradually introduced the pho-
tographic camera to expand the possibilities of capturing and un-
derstanding babies’and teachers’ experiences within the institution, 
providing a dialogue between visual, oral, and written languages.
           The option for taking photographs was based on the understanding 
that, as affirmed by Lopes (2004), a photograph is more than a recording 
instrument; it is a documentation resource, an object of analysis and 
mediation of the subjects’ relationship with the knowledge of the world 
and of themselves. Lopes, (2004, p. 105) considers that: “In addition to 
what is visible captured by the camera lens, to the countless informa-
tion contained in the photograph itself, there is the rich experience that 
precedes and follows the moment the image is captured by the camera.” 
In other words, the photograph is not a neutral instrument for repre-
senting reality; taking a photograph involves a whole process for pro-
ducing an image with senses and meanings. 

Photographs were not characterized only as a mere visual or dec-
orative resource, but as a record of the physical and descriptive fidelity 
of reality that evokes “[...] another way of looking at the world, enriching 
the possibilities of presenting facts, objects, people and events” (Souza; 
Lopes, 2002, p. 67). By using photographs, the researcher has to take an 
active look to notice the details, because, according to Caputo (2001, p. 9): 

Sometimes, our ways of observing reality are so natural-
ized that, unless changes are dramatically imposed, we 
fail to pay attention to certain surprises that reality has 
in store for us. Important and fundamental surprises to 
change the course of our observations. 

As Souza and Lopes (2002, p. 79) point out, “[…] research can find 
in photography a strong methodological ally for the construction of a 
critical look at everyday life,” because, in and through the photographs, 
one can recover experiences lived and shared during the field research.
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Another instrument used for data generation was video record-
ing, which, according to Graue and Walsh (2003), makes it possible to 
capture something beyond speech, allowing the recorded image to be 
observed several times, and details, initially unnoticed, be perceived. 
Using video was very important due to the difficulty of recording 
speeches and images and observing the teachers’ movements with the 
babies at the same time. Through the video, it was possible to observe 
more calmly the teachers’ movements with the babies, capture images, 
and record complete speeches. When watching the videos and verify-
ing some interesting scene, first we made the written record, then we 
paused the video to capture the image, obtaining sequences of images 
that improved the written record.

For data organization and analysis, we used the Content Analy-
sis Technique proposed by Bardin (1977) as a methodological option, 
grouping field data into categories defined a posteriori, that is, after the 
end of the field research, thus allowing such categories to emerge from 
the data. 

Teaching Babies: intermittent individual relationships 
and bodily availability 

Authors such as Demétrio (2016), Duarte (2011), Gonçalves (2014), 
Guimarães (2008), Schmitt (2008; 2014) and Tristão (2012) emphasize the 
regular individual relationships as one of the particularities of teaching 
babies. These are individual educational-pedagogical actions aimed at 
babies, in order to meet the needs of changing diapers or clothes, feed-
ing, bathing, cuddling, and so on, and which, in the educational rou-
tine, occupy a large part of the teachers’ time and actions, as there are 
several babies who demand, each one of them, this care.

The teacher is removed from the group centrality for being in-
tensely involved in these individual relationships thus allowing the 
babies to have more time to relate to each other, spaces and materials, 
actions not guided directly by the teachers, that is, there is a simultane-
ous multiplicity of relationships. The simultaneous multiplicity of rela-
tionships, according to Schmitt (2014), involves and encompasses not 
only the actions of the teachers with the babies, but also, jointly, several 
other actions and relationships initiated by the children with each other 
and with spaces and materiality. In this composition, the teachers are 
not, in all situations, mediating the actions directly, but it is necessary 
that they, in their educational actions, plan a space-time-materiality 
organization in order for the babies to establish multiple relationships 
with each other and with the environment. 

Taking into account this accumulation of knowledge in the re-
search of Demétrio (2016), Duarte (2011), Gonçalves (2014), Guimarães 
(2008), Schmitt (2008; 2014) and Tristão (2012), and the particularities of 
teaching babies, our research proposal was to give visibility to the the 
teachers’s body and bodily demands and dynamics6 in the estalishment 
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of these educational relationships in the act of teaching babies, particu-
larly in those encounters of individual relationships between teachers 
and babies. 

By paying attention and observing the actions and relationships 
of the teachers and the group of babies chosen for the research, at dif-
ferent times, not only in the classroom, but also in other spaces that the 
babies also used to be, we evidenced that individual relationships re-
quire encounters to give attention to singularities. Nevertheless, differ-
ent from what had been understood from previous research, these in-
dividual relationships were permeated by the presence of other babies, 
that is, it was intermittent, because at all times, one or the other baby 
demanded attention and support. 

During the research, it was possible to identify that providing in-
dividual relationships with babies was always an intermittent action, 
even in a space previously organized by the teachers to expand interac-
tion between the babies and provide objects and materiality in order 
for them to interact and explore. We observed that individual relation-
ships, such as feeding and changing diapers, due to the fact that they 
occurred in a collective environment composed of a group of babies, 
were rarely carried out without the presence of other babies. There were 
always other babies in search of the teachers’ attention and care, which 
means there were babies sitting next to each other on the floor, stand-
ing watching, on teachers’ laps, leaning on their bodies or on their legs, 
among other manners of being close. This can be seen in the written 
and photographic record below in a feeding situation:

While Rejane is sitting feeding José Aquilles, Jéssica is nearby feeding 
Valentina Oliveira. Lucas approaches, climbs on Jéssica’s legs, which are 
crossed, and sits on her lap. Jéssica looks at him, smiles and helps him 
settle in better. Jéssica continues to feed Valentina Oliveira and at the 
same time talks to Lucas. Vicente, who is sitting on the floor in front of 
Rejane, gets up and approaches the teacher, touches her necklace, tries 
to touch the food bowl, sits on her lap and rocks himself. Rejane looks 
at Vicente and smiles. Vicente puts his hand close to the teacher’s face, 
the teacher kisses it. Rejane turns her attention to José Aquilles and says: 
‘Yum-yum... it’s tasty, isn’t it?’ José Aquilles babbles a few sounds. Bento 
is nearby sitting on the floor eating a piece of banana and watching the 
teachers’ actions. Olivia also approaches and moves away a few times, al-
ways observing the teachers’ and the babies’ actions (Record: field notes 
on 7/13/2017).
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Image 1 – Teachers feeding the babies 

Source: Authors’ personal collection (July 13, 2017).

Based on the written and photographic record, we observed that 
in spite of the teachers being busy with individual feeding sessions, were 
also involved in more than one action at the same time, demanded by 
other babies. This record reveals the babies’ search for bodily dialogue 
and the teachers’ attention and, at the same time, how intermittent the 
individual relationships are. While feeding babies (Jéssica feeds Valen-
tina Oliveira and Rejane feeds José Aquilles), they are interrupted in an 
imperative and intermittent manner on several ocasions by other ba-
bies, who climb on their legs, sit on their laps, stay close to them, watch-
ing them, giving them toys and waiting for the teachers to respond to 
their demands. Each one of the teachers, even though they are involved 
in feeding and taking care of a baby, individually, are mobilized by the 
singularities of babies that require and demand education and car ac-
tions. 

It is important to note that the premise of the need for constant 
individual relationship, as a particularity of teaching babies, already 
pointed out by research in the area, such as Demétrio (2016), Duarte 
(2011), Guimarães (2008), Sabbag (2017) and Schmitt (2008; 2014), is 
based on the Lóczy Institute approach, which brings as indications for 
the education of 0-3-year-old children that teaching babies has two 
main principles: 

a) number of individual relationships – where there is a relation-
speed duality; 

b) what the other babies do while providing an individual rela-
tionship to a baby.

Based on these two principles, the Lóczy approach (Falk, 2011) 
brought to the area the premise of qualified, dense, attentive, careful, 
and ethical individual relationships, which are ethical relationships of 
care and education. This individual relationship can take place more 
calmly and qualitatively if the other babies are fine, that is, they have or 
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are in a space prepared and organized for them, where the encounters 
with the other babies are possible, in which the space allows exploring 
materials, toys, aand their own body. 

The indications of the Lóczy approach and research in the area 
helped look at the individual relationships in teaching babies as pow-
er and constituent of this act of teaching, which should be dense and 
qualified. However, when looking at the field records, we evidence that 
these moments of individual relationships, as they occur in a context 
of collective education, do not occur individually, as proposed by the 
Lóczy approach, but are crossed by a constant intermittency, in which 
the teachers also establish relationships with other babies.

Thus, the research field data reveal that individual relationships 
take place in a respectful, dense, and qualified manner, but with a great 
intermittence, that is, the babies’ singularities (physical/biological/
cultural/social demands expressed by sleep, tiredness, hunger, thirst, 
discomfort, production of fluids and excrements, and announced by 
crying, gesture, and movement) mobilize the teachers to change, many 
times, the course of their actions in an imperative and intermittent 
manner, and then they have to establis a relationship with another baby 
while they are in an individual relationship, thus changing the relation-
al composition of the group. This new datum moved us to rename in-
dividual relationships to intermittent and individual relationships, con-
sidering that the denomination individual relationships implies that the 
actions are directed to a single baby, but that they are intermittent.

Due to the fact that babies, at this moment in their lives, count 
on adults to have their basic needs met, teaching babies is a relational 
space in which teachers are constantly involved in care situations aimed 
at each of the babies, occurring simultaneous relational events that are 
intermittent. Here, we see the intermittent and individual relationships 
as constituent and driver of the simultaneous multiplicity of relation-
ships, that is, the relational composition of teaching is intertwined with 
each baby’needs, which are perceived, given meaning and recognized 
in their singularities, by the teacher’s action, in a collective space.

It is therefore worth highlighting the complexity of teaching in 
this educational stage, especially teaching babies, since the simultane-
ous multiplicity of relationships, here demarcated by intermittent and in-
dividual relationships, can accelerate educational-pedagogical actions 
and not safeguard the dense and qualified care provided to the baby’s 
singularity. Ensuring that the i ntermittence does not disqualify the 
main encounter requires teachers’ bodily availability7 as a pedagogical 
conduct and brings a mark and power to the act of teaching babies.

Intermittent and individual relationships regarding feeding and 
diaper changing sessions promotes bodily proximity, but at the same 
time, the other babies also seek proximity and frequently request this 
bodily dialogue with the teachers. Particularities that reveal bodily de-
mand and dynamics that, in turn, require bodily availability as a peda-
gogical conduct in the act of teaching babies. Field data show teachers 
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physically available to understand and meet those babies’ needs – ex-
pressed and made present by the body –, who communicate by crying, 
gesturing, and looking.

The record that follows shows how much the babies’ actions de-
mand and affect the teachers’ bodily availability, and also how much 
teachers are affected by this demand:

‘- Shall we change you Valentina?’ Rejane speaks to Valentina. Valentina 
looks at her. Teacher picks her up, puts her on the changing table and 
starts changing her.  Valentina takes the ointment that was on the chang-
ing table and plays. Sophia and Bento are close. Bento tries to get up lean-
ing on the back of Sophia, who is crawling. Sophia doesn’t like it and starts 
crying. Bento continues doing so. Sophia looks at Rejane, crying, with an 
air of despair. The teacher realizes the situation, looks and says: ‘– Bento! 
Bento, no! Leave Sophia alone.’ Bento stops and looks at the teacher and 
Sophia. Sophia continues crying and crawls towards the teacher’s legs. 
Teacher stops changing Valentina, bends down and caresses Sophia. ‘- Rê 
saw Sophi! You can’t do it, Bento!’ The teacher says. Bento keeps on watch-
ing. The teacher gets up and goes back to changing Valentina, talks to 
her and also continues talking to Sophia, who doesn’t stop crying, hold-
ing onto her legs. Rejane bends down again, talks to Sophia and wipes 
her nose. She goes back to changing Valentina, finishes, takes Valentina 
off the changing table, puts her on the floor to play and takes Sophia in 
her arms, cuddles her and goes to change her. Bento crawls over to the 
bags that are nearby and plays with a handle. After changing Sophia, the 
teacher puts her on the mattress to play, now she is calmer (Record: field 
notes on 05/09/2017).

Image 2 – Teacher’s bodily availabilty 

Source: Authors’ personal collection (May 9, 2017).

The record presented shows how much the adult is requested by 
the babies’ actions and vice versa, and reiterates the announcement of 
a relational and dialogical perspective of teaching. The teacher, even 
involved in changing Valentina, giving attention to the baby who is be-
ing cared for there in a singular way, continues to observe what happens 
with/between the other babies, and, by observing it, Bento and Sophia 
intervene; the teacher then talks to them, soothes Sophia and, at the 
same time, continues to change Valentina. 

The transcribed episode reveals bodily demand and dynamics 
in which the teacher is positioned standing, changing and interact-
ing with Valentina and, at the same time, turns to Bento and Sophia, 
who, in an imperative and intermittent manner, mobilize the teacher to 
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change the course of her actions. The teacher makes herself affectively 
and physically available, mobilized by the babies’ relational needs. This 
proximity between the teacher’s and babies’ bodies, according to Du-
arte (2011, p. 58), support the teachers’ actions, that is, “[...] this rela-
tionship […] intrinsic to teaching little children, having, thus, an under-
standing of the significance that this contact has in order to establish a 
relationship of safety and trust”. The composition of this episode shows, 
in addition to the constant intermittent and individual relationships, at-
tention, a sensitive look and bodily availability in the face of the babies’ 
singularities as a pedagogical conduct that instigates and expands chil-
dren’s experiences. 

Conceiving teachers’ bodily availability as a pedagogical conduct 
can be understood as power and include the act of teaching babies. Ac-
cording to (2009, p. 40): “It is not just the word, but the body, the atti-
tudes and postures that first evidence the presence of the other in the 
interaction.” Therefore, this sensitive listening maintained with the 
babies around bodily-emotional situations in a receptive and affective 
manner aims to involve them in relationships and show that they also 
communicate. This dialogue and physical and body contact, demanded 
by the babies’ actions, is:

[…] one more way of being present and seeking the rela-
tionship. […]. The demand for being held and for physical 
contact is very strong (children climb on the legs of adults, 
touch them, seek gaze and body contact as well). It is an 
experience of confirmation and reception, food for dia-
logues mediated by the body and for further explorations 
(Guimarães, 2008, p. 194).

Performing daily, repeatedly and intermittently a numer of ac-
tions with the babies – changing, bathing, feeding, cradling, among 
others –, in general, due to their repetitive character, makes these 
actions shorter, faster, and more automatic and, therefore, teach-
ers’ bodily availability as a pedagogical conduct is even more rel-
evant. According to Tardos (1992), it can be said that the teacher’s 
work is facilitated due to this speed; however, this quick, brief and 
mechanical movement prevents the baby from being able to prepare 
for the teacher’s gestures, prevents them from participating active-
ly in the action and from enjoying the moment dedicated to them.
 Therefore, Tardos (1992, p. 4) states that: “Tender and delicate move-
ments express attention and interest, while sudden gestures are a sign 
of inattention, indifference or lack of patience”. 

Thus, these actions, even if they are repetitive and carried out si-
multaneously and intermittently, should be dense, qualified and care-
ful, respecting the babies’ time and body and requiring the teacher’s 
bodily availability as a pedagogical conduct. This bodily relationship 
needs to be “[…] with loving hands, with hands that expect an answer 
and that are always willing to receive that answer” (Tardos, 1992, p. 9), 
hands that affect and are affected.
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The field data and captured images reveal that, in addition to the 
teachers’ hands that affect and express bodily relationship, as Tardos 
(1992) points out, the teachers’ legs are also an element that allows ap-
proaches, and are a means of acessible support, a safety reference for 
babies. Thus, it is possible to infer from small portions of some of the 
field records: 

Jéssica is sitting nearby feeding Valentina Oliveira. Lucas approaches, 
climbs on Jéssica’s legs, which are crossed, and sits on her lap (Field notes 
on 7/13/2017). 
Rejane sits down to feed Bento [...] Valentina Oliveira and Sophia ap-
proach the teacher, lean on her legs and observe what happens (Field 
notes on 7/18/2017).
Jéssica continues to feed and lets Melissa explore her body. Laura, who is 
nearby, crawls to a plastic toy and then goes to Jéssica, sits on the teacher’s 
legs and tries to touch the food bowl (Record of field notes on 7/21/2017).
Jéssica is changing Lucas, she takes him off the changing table, she hugs 
him and dances with him and puts him on the floor [...] Lucas comes close 
to Jéssica and climbs on her legs. Jéssica crouches down and soothes Lu-
cas (Field notes on 6/27/2017).

The legs also affect and are affected, there are countless records 
tha reveal this body contact, this search, both vertically (when the 
teachers are standing) and horizontally (when the teachers are sitting), 
as they are a point of reference, support and safety for babies.

It should be noted that this bodily availability, as a pedagogical 
conduct, define and can be understood as power for teaching babies; 
however, it is urgent to problematize the need for its own materiality, as 
these bodily demands and dynamics (sitting on the floor as seen in the 
photographic records) cause physical discomfort, tiredness, and pain. 
We understand that this bodily availability could be more comfortable, 
both for teachers and for babies, if there were adequate materiality such 
as chairs, armchairs, tables, sinks, among others.

Material Culture of Early Childhood Education: bodily 
demands and dynamics, spaces and materiality 

Space-tume organization in Early Childhood Education insti-
tutions has been considered essential to think about a Pedagogy of 
Childhood, considering that thinking, planning, and organizing space-
time and materiality is part of the educational-pedagogical action8. 
Moreover, this organization is carried out based on the conceptions 
of children, childhood, and Early Childhood Education that anchor 
educational-pedagogical relationships. The disposition of spatial and 
temporal arrangements, in which the educational actions take place, 
structures one’s bodily dimension experiences, knowledge and appro-
priations. Gimeno Sacristán (2005, p. 144) states that the body starts 
having materiality when it occupies a certain space. In this space, life 
and the possibilities of becoming bodily involved in a certain way de-
pend on how these spaces are designed by human beings, either materi-
ally or by the regulations they impose. 
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Spaces are identified based on what happens in them, on what 
is or is not possible to do, either because they were created to accom-
plish something concrete, or because their specific use has been con-
solidated. When the room is arranged in a certain way, it predisposes an 
experience with the bodily dimension, that is, how this body can be ex-
perienced, whether in terms of possibilities or constraints. Space-time 
organization will be decisive for theachers’ bodily demands, that is, for 
“[...] the demand of the body in teaching relationships” (Sabbag, 2017, 
p. 25). The available space and materiality interfere with “[...] all the 
movement required of teachers for educational actions and relation-
ships, especially those of individual care that involve bodily-emotional 
care and permeate the daily life of Early Childhood Education contexts” 
(Sabbag, 2017, p. 25). Likewise, teachers’ bodily dynamics, or rather, the 
ways in which the movements are/will be performed, are delimited by 
this space-time organization and by the existing materiality.  

The observed field data, such as the Image Sequence 1, present-
ed above, reveal bodily demands and dynamics in which the teachers 
provide intermittent individual relationships to the babies at the time 
of feeding. The teachers sitting on the floor and the space organization 
allow the babies to interact with other babies, with the organized space 
and materiality and, at the same time, stay close and interact with the 
teachers. That is, this organization allows babies to support themselves, 
feel, play, and explore this adult body that is accessible and available 
to their singularities. However, this spatial organization reverberates 
in exhausting, arduous, and tiring bodily demand and dynamics, which 
are aggravated by the absence of adequate materiality – tables, chairs, 
armchairs, changing tables, sinks, etc.

Teaching babies involve educational-pedagogical actions, which 
require, as we have seen, its own bodily dynamics, marked by horizon-
tality, since teachers have to be at the level of the babies; we understand, 
however, that this organization does not meet the teachers’ bodily 
needs and conditions.  In the researched context, some alternatives 
were implemented by the teachers, such as the feeding sessions that, as 
we saw, took place with the teachers sitting on the floor and the babies 
being fed on the baby seat. 

In the second semester of the research year, when the babies were 
able to sit on chairs, the teachers started using a table and children’s 
chairs to feed them. In the following written and photographic record, 
we can visualize this new space-time and material organization:

Rejane is sitting feeding Lucas and Jéssica is feeding Valentina Olivei-
ra. José Aquilles approaches and stretches his hand towards the table. 
‘– How are you, José Aquilles?  What do you want? The camera? The jar?’ 
Rejane says, looking at him. Rejane hands the jar to José Aquilles. ‘Here, 
take it!’ José Aquilles is nearby playing with the jar and watching. ‘- Is it 
tasty Valentina? Yum-yum… how delicious this porridge is!!’ Jéssica speaks 
while continuing to feed Valentina. Sophia is under the table playing 
with a plastic lid. During this feeding session, several babies approach 
the teachers. Bento approaches in a few moments, he just watches, for a 
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little while. Vicente approaches, leans on the chair where Jéssica is sit-
ting and leans his head on the teacher’s back. Laura approaches, lifts her 
leg as if she wants to sit on Jéssica’s lap, stays close and observes. The 
teachers continue feeding and, at the same time, observe the actions of 
the babies who are close by, seeking attention. Rejane finishes feeding 
Lucas and says: ‘-Oh, Lucas! Are you very hungry today? Got it all. You want 
more, Rê will get it.’ Teacher gets up and goes to get more food, comes back 
and continues feeding Lucas. José Aquilles approaches again and talks to 
teacher Rejane, babbles sounds, points to the camera on the table (Video 
recording: field notes on 8/3/2017).

Image 3 – Teachers feeding the babies at the table

Source: Authors’ personal collection (August 3, 2017).

In this new spatial and material organization for feeding the 
babies, the bodily dynamics consist of the teachers sitting close to the 
babies, on children’s chairs and helping them with feeding; the babies 
are also on children’s chairs. Even though they are no longer sitting on 
the floor to feed the babies, the teachers are still physically close, as the 
written and photographic record reveals. The fact that the teachers are 
sitting on the chairs does not prevent the babies from looking for them; 
they seek to be close physically, observe, exchanging glances with the 
teachers, touch the teachers, lean on their legs trying to climb on their 
laps, babble sounds, hand out toys, try to somehow interact. 

The record shows that, even using other materiality for feeding 
the babies, that is, bodily availability, the babies’ search for attention 
and physical and body contact, remains. Duarte (2011, p. 190), in his 
research, already pointed out evidence of the need for babies to seek, 
recurrently, physical contact with adults: “[…] children seek to relate, 
and this relationship necessarily involves the body, that is, a bodily re-
lationship.” As the written and photographic records that we present 
reveal, in this search for the relationship, the babies, despite relating 
to the organized space and with the other babies in an autonomous 
manner, remain, most of the time, close to the teachers. This closeness 
presupposes a constant intermittence in the care for the babies, as the 
teachers, several times, interrupt the care they are providing to care for 
one or other babies.
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It is worth reaffirming that the teaching condition for listening to 
babies requires bodily dynamics and being in horizontal position, close 
to the ground. We understand that this necessary bodily dynamics and 
horizontal position, to be at their height, need to be better examined, as 
it does not meet the teachers’ physical and bodily needs in their work. 
Thus, we ask, as a way of inciting future research: what forms or mate-
riality would meet the needs and bodily demands of both teachers and 
babies? 

It is evident that bodily dynamics that require sitting down and 
standing up several times are tiring, and even after food starts being 
offered at the table, with the teachers sitting on chairs, body fatigue 
remains, as the materiality used is not/were adequate: teachers sitting 
on children’s chairs, food far away on a shelf, food preparation while 
standing up, without adequate furniture and out of reach. Thus, we 
consider that there could be proper furniture for preparing food, at the 
teachers’ height, so that they would not need to get up numerous times 
and stay on their feet for a long time, contributing to the bodily demands 
being less ardous in terms of physical exhaustion.  In addition, adequate 
chairs for the teachers’ body size should be adopted, because, as Sabbag 
(2017, p. 160) notes “[...] the fact that there is no proper materiality for 
their size [...] can increase considerably their bodily fatigue”. 

 In order to give more visibility to the bodily demands and dynam-
ics in teaching babies, we present several images at different moments 
that show the recurrence and bodily demand and the movement re-
quired for the educational actions and relationships that constitute the 
act of teaching babies in the Childhood Education.
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Image 4 – Bodily Demands and Dynamics in Teaching Babies

Source: Authors’ personal collection (2017).

What draws attention in this set of images, in addition to the vari-
ety and recurrence of bodily movements – the teachers sit, stand up, pick 
up the baby, crouch, crawl, squat, among others – is the teachers’ body 
posture. We observe bodily dynamics in which that body bends all the 
time to be close to the babies; in most of the images, the teachers have a 
curved spine, sitting on the floor or on children’s chairs, which appear 
to be uncomfortable and require greater bodily demand for teaching. 

The images reveal an intense teacher movement, especially at 
moments of body care. The demands around feeding, changing, clean-
ing, bathing and cuddling, among others, are actions that, in addition 
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to requiring professionals’ more intense mobilization when compared 
to those that occur with groups of older children, are intermittent. Thus, 
according to Schmitt (2014, p. 214) “[…] in addition to taking up more 
time, they require, to a certain extent, a great physical and emotional 
investment”. 

The repetition of these bodily dynamics, over the course 
of a working day and over the years, will have implications for 
the teachers and for teaching, as this repetition causes bodi-
ly fatigue and health problems resulting from these movements.
 According to Sabbag (2017, p. 13):  “The aggravating factor in relation to 
the repetition of these actions is that, in some situations, the teachers 
perform them with a lack of attention, precisely because of the simul-
taneity of events, relationships and common actions in these environ-
ments”. 

In her research, Sabbag (2017) showed that daycare teachers 
(children aged 0 to 3 years) perform various actions repeatedly, such 
as feeding, changing, bathing, cleaning, bending down, lifting a child 
in their arms, squatting, among others, and those actions are very de-
manding in terms of the body, since most actions are performed with 
each baby individually and several times a day. In the interviews and in 
the questionnaires carried out by the researcher, the teachers reported 
that changing diapers is the most arduous bodily demand. The author 
points out that, among the daycare teachers, bodily dynamics were also 
an important, because, when they sought to be close to the children, 
at the same height as them, they ended up remaining with their spine 
curved for long periods, often causing body fatigue. Pain, tiredness, ex-
haustion, fatiqgue, tendonitis, inflammation and back problems were 
identified as the most recurrent consequences of the bodily demands of 
teaching in day care centers. 

By carefully observing Image Sequence 4, we found that those 
bodily dynamics, based on constant and repetitive movements of bend-
ing down, lifting, squatting, holding a baby, crawling, standing, sitting 
on low places, carrying weight, among others actions, gain a sharp out-
line due to the materiality, tables, chairs, armchairs, changing tables, 
sinks, etc., and the physical structure, which is often inadequate and 
uncomfortable for the teachers. 

Sabbag (2017, p. 126-127), when addressing the lack of materiality 
for professionals in the context of daycare and preschool, announces that: 

The lack of proper materiality for adults occurred over the 
years, because at first, with the creation of spaces for Early 
Childhood Education very close to those for Elementary 
School, there were tables and chairs suitable for adults, 
called the teacher’s table and chair.  Over the years, due 
to the search for the specificity of Early Childhood Edu-
cation, with the process of educational relationships and 
their non-linkage to the teaching and learning process, 
this materiality were removed from the classroom. The 
inconvenience is that these furniture intended for adults 
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were not replaced by others that identify and bring this 
particularity of educational relationships in Early Child-
hood Education, thinking about this adult – teacher. 

The warning made by Sabbag (2017) was the subject of research of 
Broering (2014) research, who made a historical analysis of the material 
culture of Early Childhood Education, based on architecture, spaces/
times and materiality of Early Childhood Education, and found perma-
nency, rupture and innovation  According to the author, the education-
al space needs to be rethought, as a lot of  materiality was removed or 
improved over the years, but others, despite the pedagogical and educa-
tional principles no longer being the same, ended up remaining. 

Research by Sabbag (2017) and Broering (2014) points to the need 
to build dialogues between Architecture, Pedagogy and other disci-
plines to propose appropriate spaces and materiality for children and 
adults. If the educational-pedagogical relationship in teaching babies 
“[...] requires proximity, holding, touching, exchanging glances and 
cuddling, this should be made possible in the most cozy way possible 
and, certainly, it will not be when the adult has to sit down on a chil-
dren’s chair, or even on the floor” (Sabbag, 2017, p. 154). 

Therefore, it is necessary to think about redefinitions of the mate-
rial culture of Early Childhood Education, with the incorporation of ap-
propriate materiality, contemplating children’s and adults’ singularities 
and the bodily demands required for educational actions and relation-
ships. Sitting on the floor or in children’s chairs could occur sporadically, 
based on a specific need, that is, being an exception; however, what we 
have observed in research is that this has been the recurrence because 
there is no appropriate materiality. The proposition of adequate materi-
ality would avoid bodily dynamics such as those observed in the research 
in which the teachers need to sit on the floor, on children’s chairs, get up 
and sit down countless times to prepare and take more food and have to 
use strategies, at times, to spare their body. A material culture of Early 
Childhood Education with the incorporation of adequate materiality 
would result in practicality, in adequate conditions and in the quality of 
educational-pedagogical actions and relationships. 

Final considerations 

The article presented here brings data from a field research (Silva, 
2018) that aimed to understand how the composition of educational re-
lationships is demarcated by the body in teaching babies. The collect-
ed data give visibility to the body and to the teachers’ bodily demands 
and dynamics in the composition of these educational relationships in 
teaching babies. 

From the analysis of the written and photographic records, body 
dynamics emerge in which the teacher’s body bends all the time to be 
close to the babies; in most of the images, the teachers have their spines 
bent, sitting on the floor or on children’s chairs, which appear to be un-
comfortable and require a greater body demand for teaching.
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The data highlight the complexity of teaching babies, since the 
simultaneous multiplicity of relationships, demarcated by intermittent 
and individual relationships, can lead to a lightening of educational-
pedagogical actions and not safeguard the dense and qualified care 
provided to the baby’s singularity. Ensuring that the intermittence does 
not disqualify the main encounter requires teachers’ bodily availability 
as a pedagogical conduct.

The corporal availability as a pedagogical conduct brings a mark 
and power for the act of teaching babies; however, it is necessary to 
think about redefinitions of the material culture of Early Childhood 
Education, with the incorporation of adequate materiality, contemplat-
ing children’s and and adults’ singularities and the bodily demands re-
quired for educational actions and relationships. 
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Notes

1 This article is based on a master’s research developed by the second author 
and guided by the first (Silva, 2018).

2 FREIRE, Paulo. Teacher as Cultural Workers - Letter to Those who Dare Teach. 
Boulder: Westview Press, 2005.

3 Considering ethical issues and aspects of authorship and authorization 
(Kramer, 2002), only used the babies’ and teachers’ first names or nicknames 
used among them were used, and the option was not to identify the institution 
where the research was conducted. Parents authorized the use of baby images. 
Teachers authorized the use of their images.

4 It is important to emphasize that when defining the particularities of teaching 
in Early Childhood Education, the logic of Elementary Education – teacher alone 
in his/her room, with his/her class – is broken. In Early Childhood Education, 
the teacher needs an assistant and both are in the room at the same time and 
serve the group of children and their families. Due to this understanding, 
despite the fact that, in the researched institution, the denominations used to 
refer to these two professionals were teacher and assistant, with also differences 
in terms of position, attributions, salary, and training requirements, we chose, 
throughout the field records and analyzes, naming them as teachers, without 
differentiating their function and attribution, understanding that both work 
directly with the babies and, therefore, teach.

5 LAW No. 11,738, of July 16, 2008 established that 1/3 of the workload has to be 
directed at preparing classes and other activities outside the classroom.

6 When we refer to teachers’ bodily demands, we refer to “[...] the need of the 
body in teaching relationships [...] in the sense of referring to all the teacher 
movement required for educational actions and relationships” as clarified by 
Sabbag (2017, p. 25). Regarding teachers’ bodily dynamics, we mean the ways 
in which the movements are performed: “[…] bending down, squatting down, 
holding a child, lifting the child, running, turning around, crouching down, 
crawling, carrying weight, sitting on low places or on the floor, transposing 
objects, moving around, getting up, jumping, talking, screaming, singing, 
standing up, among others” (Sabbag, 2017, p. 21).  
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7 The term bodily availability was used by Tristão (2004) in his master’s thesis, 
when analyzing teachers’ relationships with babies. The author mentions 
teachers’ bodily availability that “[...] presents itself as a pedagogical conduct 
that instigates and expands children’s experiences, especially those of move-
ment” (Tristão, 2012, p. 78). In our research, we returned to the term and sought 
to give it more visibility in dialogue with the bodily demands and dynamics in 
the act of teaching babies.

8 We understand materiality such as Broering (2014, p. 40) “[…] furniture, toys, 
utensils, objects and varied pedagogical materials”.
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