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ABSTRACT – Destabilizing Disabilities: a crippled implications analy-
sis. The aim is to discuss some intersections in the process of doing 
research in the disability’s field. To weave these problematizations, 
extracts from a survey carried out with disabled students who entered 
a federal public university through the affirmative action policy are 
used. To cripple the implications analysis, it is suggested to invest in 
the ethical-political power of the existence of difference, anticipate 
and desire diversity in the most diverse spaces, contexts, and academ-
ic temporalities, destabilize hegemonic knowledge and, finally, as-
sume an ethical-political position committed to the anti-ableism 
struggle. 
Keywords: Disability Studies. Implications Analysis. Ableism. Public 
University. Public Policies. 
 
RESUMO – Para Desestabilizar Deficiências: uma análise de implica-
ções aleijada. Pretende-se discorrer sobre alguns atravessamentos do 
processo de fazer pesquisa no campo da deficiência. Para tecer estas 
problematizações são utilizados extratos de uma pesquisa realizada 
com estudantes com deficiência que ingressaram em uma universida-
de pública federal por meio da política de ações afirmativas.  A fim de 
aleijar a análise de implicações, sugere-se apostar na potência ético-
política da existência da diferença, antecipar e desejar a diversidade 
nos mais diversos espaços, contextos e temporalidades acadêmicas, 
desestabilizar saberes hegemônicos e, por fim, assumir um posicio-
namento ético-político comprometido com a luta anticapacitista. 
Palavras-chave: Estudos da Deficiência. Análise de Implicações. Ca-
pacitismo. Universidade Pública. Políticas Públicas.  
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Introduction 

Carrying out scientific research based on a critical perspective 
requires analyzing “our knowledge-power practices as producers of 
truths” (Coimbra; Nascimento, 2008, p. 3). In the field of disability 
studies, taking responsibility for the scientific knowledge produced 
and its implications in research participants’ lives and, specifically, 
people with disabilities are a fundamental premise for social justice 
(Baglieri et al., 2011; Martins et al., 2012; Moraes et al., 2018).  

Authors from the disability studies in education field defend the 
need to undertake investigations able to include the participation of 
people who are disabled and problematize the naturalization of dif-
ferences. Therefore, it would be possible to overtake merely technical 
actions in favor of an ethical and political enterprise, capable of sus-
taining the relationship between theory and the politicization of disa-
bility. In this context, the analysis of implications will be discussed in 
this text as a theoretical and methodological strategy that allows one 
to reflect about research and the researcher’s relationship with the 
theme in question, in addition to contributing to problematize the re-
verberations of the modern political, economic, social and education-
al context. 

By using, as a background, the problematizations developed in a 
doctoral thesis on the affirmative action policy for students who are 
disabled at public universities, this text intends to deal with some 
crossings of the research process that move and make people talk, not 
just a research problem, but also a body-researcher temporarily non-
disabled. More specifically, some extracts from the interview carried 
out in a Tuesday afternoon with one of the research participants, 
whose fictitious name is Tereza Cristina, known as Cris, will be pre-
sented. Based on a conceptual perspective that mixes elements of crit-
ical social psychology, school and educational psychology, disability 
studies and crip studies, neomaterialist and intersectional feminism, I 
analyze the discomfort with disability and the shared pains, whose 
emergence was possible in this meeting between researcher and re-
search participant. 

The analysis of implications is activated by understanding that it 
allows one to pay attention to the effects, repercussions and agencies 
that our ways of researching operate in the relationship with research 
participants (Coimbra; Nascimento, 2008). On this account, it is ex-
pected that the discussions here presented allow one to expand their 
understanding of ways of relating to multiple disabilities and under-
stand how the disability category is materialized in the spaces and 
temporalities of public universities. 

Cripped implications analysis and knowledge produc-
tion in the ivory tower 

As a higher education institution, academia is traditionally 
known as an elitist place (Gillberg, 2020; Mozzi; Nardi, 2020; Nardi et 
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al., 2013; Dolmage, 2017; Brown, 2020). Just like an ivory tower, its 
contours are defined by rigidity and based on a neoliberalism that 
measures prestige and credibility through productivity metrics in re-
search and teaching (Gesser; Block; Leite, 2023; Brown, 2020) while, 
simultaneously and controversially, determine restrictions and reduc-
tions of governmental investments (Brown, 2020). 

In another text (in press), that also use doctoral research ex-
tracts with students with disabilities that entered a public university 
through the affirmative action policy, we problematize some state-
ments that denounce the meritocratic premise present in the daily life 
of this higher education institution. This can be exemplified in partic-
ipant Roberto’s report: “Why after, enrolled in college, there, each 
one… let the best win, right? [laughing] who studies more, dedicates 
oneself, right? This person will be able to succeed, right?” (sic). Per-
meated by an elitist and ableist perspective, meritocracy speeches 
state that only the “best” will be able to succeed and, above all, define 
that college is not for everyone. Following this logic, “failure” is con-
ceived because of impediments and injuries linked to disabilities, 
without taking into account ableist structures that do not contemplate 
human diversity (Böck; Nuernberg, 2018). 

Based on Maria Helena Souza Patto (2003, p. 33), we can under-
stand that meritocracy “scientifically reinforces the belief that social 
places are distributed according to each person’s merit” what, in turn, 
collaborates with the impression of equal opportunities. However, by 
analyzing social inequalities in connection with disabilities, it’s even 
more evident that this premise of equality comes up against a series of 
barriers – urban planning, architectural, transports, communications 
and information, attitudinal and technological, as listed in the Brazili-
an Law of Inclusion (Brasil, 2015) – that prevent full participation of 
all people, as well as their inclusion in the most diverse contexts.  

To occupy this space of merit, privilege and excellence, as a pro-
fessional that works in the institution or as a student, university re-
quires a normative subject, fully capable and with high performance, 
thus a “perfect academic”. Above all, it antagonizes bodies and men-
talities understood as uncapable of corresponding to its ideals of in-
tellectuality and excellence, as Disability Studies in Education de-
nounce. In line with Nicole Brown (2020, p. 3): “In short, ableism in 
academia is endemic”. 

Jay Timothy Dolmage (2017) analyzes how university systemati-
cally contributes to create categories of binary differentiation – like 
normal or abnormal, capable or incapable, among others – that re-
strict the possibilities of understanding disability and operate as pro-
ducers of a series of obstacles that prevent the participation of people 
with disabilities in university spaces and times. As a system of differ-
entiation and oppression (Mello, 2016; Dolmage, 2017), ableism trans-
forms the requirement for capable bodies into compulsory regulation, 
indispensable for occupying the academic environment.  
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Being a space of the reproduction and updating of social ine-
qualities and hierarchies (Henrique Caetano Nardi; Paula Sandrine 
Machado; Frederico Viana Machado; Letícia Zenevich, 2013), by seek-
ing to normalize and homogenize the ways of being in academic eco-
systems, higher education does not contemplate difference as a reflex 
of society (Brown, 2020). In addition to the underrepresentation of 
minority groups, the presence of populations such as people who are 
disabled, black, indigenous, and transsexual people, among so many, 
is usually restricted to the scope of research, as study objects, or the 
extension, as subjects of interventions from diverse knowledge and 
power fields. Still, when entering higher education institutions, they 
tend to come across with a series of barriers to accessibility and per-
manence (Farias et al. 2022; Angelucci; Santos; Pedott, 2020).  

Since ableism is endemic to the university, it can be presumed 
its influence in a series of practices, beliefs, processes, discourses, 
policies, actions and identities. On the other hand, positivist refer-
ences of perfectionism, productivity and capacity internalized and 
updated daily in academic contexts show that scientific knowledge 
production cannot be affirmed as neutral. This finding can be corrob-
orated by authors like Annemarie Mol (2002), Carla Biancha Angeluc-
ci; Luciana Stoppa dos Santos; Larissa Gomes Ornelas Pedott (2020); 
Claudia Gillberg, 2020; Donna Haraway (1995), Márcia Moraes and Al-
exandra Tsallis (2016), Sheila Jasanoff (2004) and Silvia Lane (1985), to 
whom, “Science is always engaged, knowledge is always interested” 
(Patto, 2003, p. 34). 

Based on what has been said until now, we can assume that in-
tellectual privilege attributed to those who manage to enter the uni-
versity walls positions them as holders of a supposed knowledge and 
power – over others and over the truth, as Foucault teaches us. Given 
the impossibility of neutrality, taking a position is, therefore, funda-
mental. It is in this interim that the analysis of implications is activat-
ed, for it allows one to undertake a critical practice (or attitude) (Fou-
cault, 1978; Butler, 2013) and positioned practice (Haraway, 1995), as 
a dispositive for knowledge production. According to Donna Haraway 
(1995), taking a position is to place oneself not in a position of identi-
ty, but in the inseparable relationship between researching, the de-
scription of what is being researched, the effects of research and the 
constitution of the researcher as someone who studies a particular 
field-theme. 

To practice a critical attitude when carrying out research, it is 
therefore necessary to think of the present time in its transience and 
contingency, and not as a historical totality or linearity, as Foucault indi-
cates (1978). Still according to Donna Haraway (1995), the world is not 
inert, pre-existing, waiting to be read, decoded and interpreted by the 
researcher. Based on the concept of coproduction (Jasanoff, 2004), it is 
understood that different elements such as social practices, identities, 
conventions, discourses, techniques, institutions, among others, rein-
force each other and create conditions for stability and consolidation in 
modes of understanding and relating to multiple disabilities.  
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We understand, therefore, that the policy of reserving places for 
students who are disabled in higher education, which characterized 
this research’s object-field of study, cannot be read as a passive ob-
ject-field, materialized in the body of a fixed and definitive law. When 
engendered, this policy also acts in the production of disabilities, 
while it can reiterate or destabilize corponormativity (Mello, 2016). 
Thus, it’s in this micropolitical process of co-engendering and partial 
and provisory connections that possibilities of transformation and di-
versification of forms of social life are opened. As Cecília M. B. Coim-
bra e Maria Lívia do Nascimento (2008, p. 5) propose: 

By considering the analysis of implications as a dispositive, 
we’re refusing universalisms, totalizations and unifications and 
affirming processualities, singularities and multiplicities. There-
fore, it is fundamental that we undertake a constant and daily 
analysis of the places we occupy and the forces that cross and af-
fect us at different times, not only in our intervention work but 
also in our lives. That is, we want to point out that the analysis of 
implications, take as a dispositive, is always micropolitical, it is 
always an analysis of our modes of existence which, according to 
Espinoza and Nietzsche, must be thought of from immanent cri-
teria, without any appeal to transcendental values. Thus, for be-
ing micropolitical, the analysis of implications is found in the 
level of immanence, at the level of encounters where enuncia-
tions are produced, where “make one see and make one speak” 
are present. That is, using the analysis of implications is to make 
visible and audible the forces that crosses us, affects us and con-
stitutes us daily. 

This way, we are in line with the theoretical and methodological 
perspectives that recognize the need of adopting an ethical-political 
standing that, aware of its commitment with knowledge production 
and its reverberations in everyday life, acts in favor of transformation 
and social justice, premises of Disability Studies in Education (Con-
nor, 2013; Böck et al., 2020; Baglieri et al., 2011; Silva; Beche; Costa, 
2022). Together with Maria Helena Souza Patto (2003), we understand 
that it is needed to review concepts and practices that contribute to 
the reproduction of a hierarchical and unfair society. We seek to in-
vest in a “practice of objectivity that privileges countercharge, decon-
struction, network connections and hope in transforming knowledge 
systems and the ways of seeing” (Haraway, 1995, p. 24). Still referenc-
ing Donna Haraway (1995), we invest in recognizing contingency and 
partiality in scientific knowledge production as a possibility of ex-
panding connections with other localized and partial knowledges, ca-
pable of being called to account. 

Cripping the analysis of implications offers, therefore, theoreti-
cal-methodological possibilities to complexify the ways of under-
standing multiple experiences of disability and, at the same time, cre-
ates space for cracks and the invention of other ways of relating with 
disability, as has been proposed by authors such as Márcia Moraes 
and Alexandra Tsallis (2016), Eliza Chandler (2010), Carla Rice et al. 
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(2015). According to Anahí Guedes de Mello, Valéria Aydos e Patrice 
Schuch (2022, p. 18): 

Cripping theory questions the exclusion of ableism as a matrix of 
intersectional discrimination in the feminist, queer and decolo-
nial theories. As with queer, the terms crip and cripping have 
purposefully pejorative and subversive meanings, lining off the 
importance of the cripping engagement against practices of 
normalizing bodies, through criticism of oppression systems 
marked by the patriarchy and compulsory heterosexuality (Rich, 
2010), by the compulsory cisgenderness (Simakawa, 2015) and 
compulsory bodily capacity (McRuer, 2002).  

By incorporating ableism and disability as analytical categories 
in research processes, as has been proposed in this text through a 
cripped analysis of implications, we can destabilize hegemonic think-
ing and established notions about disability, normality, capacity. Fur-
thermore, as David J. Connor (2013, p. 124) states, cripping – based on 
the critical social perspectives of Disability Studies – opens space to 
claim disability as an integral part of human variation, providing “op-
portunities to all of us rethink the way we interpret and give meaning 
to human differences and the profound implications this has for stu-
dents”. 

By highlighting what Marco Antônio Gavério calls “cri(p)tical 
threats, crippled in their oddities, monstrosities, perversions and 
flaws”, we aim to contest “[…] the very fragility and incoherence of 
bodily and aesthetic norms when they are minimally threatened, de-
stabilizing the able/disable binarism”. (Marco Antônio Gavério, 2015, 
p. 114). In addition, sharing stories and experiences with disability, 
constituted by counter-hegemonic narratives, is characterized as an 
ethical and political strategy by activists, artists, authors aligned to the 
Disability Studies in Education. Taking Carla Biancha Angelucci; Luci-
ana Stoppa dos Santos; Larissa Gomes Ornelas Pedott (2020, p. 62) as 
a reference: 

Daring to produce counter-hegemonic thoughts and proposals 
means breaking with propositions that establish an obsession 
with explaining the other, with the normalization and standardi-
zation of life, opening space to countless personal and collective 
gains from coexistence among all people. 

Hereafter, there will be presented some productions that were 
made possible, contingent, partial and transitory in the encounter be-
tween a researcher temporarily non-disabled a research theme-field 
on the policy of affirmative actions for students with disabilities in 
higher education, academic ableism and shared pain with one of the 
doctoral research participants. 

Shared pains: making disabilities, research and re-
searcher 

“It is not something delicious to say, nor something pleasant to 
say ‘I have the company of a pain’, but it is here” (sic), confesses Tere-
za Cristina, fictitious name from one of the students who are disabled 
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that entered a federal public university through the affirmative action 
policy. She was participating in a doctoral research interview and at 
that moment, on the other side of the round table, a body-researcher 
of the doctoral student and interviewer felt pain: her pain and mine. I 
became aware of my tired back and headache. Unable to disable my 
body and occupy hers to feel exactly the companionate pain she de-
scribed, somehow, I also felt pain. It was not about empathy, or some 
conception of empathy as a synonym of putting oneself in someone 
else’s shoes, because we are uncapable of leaving the materiality of 
our bodies to occupy another’s. Our pains became companions there, 
in that space-time of the interview. Along with the shared pain, other 
attachments and effects from this interview-encounter with disability 
emerged. Some of them will be discussed next, using discomfort as a 
conceptual operator of an analysis of implications that is proposed to 
be implicated and cripped. 

To begin, I present the two members of this interview-
encounter: Tereza Cristina, a student with disabilities that activated 
the affirmative action policy to join the higher education of a federal 
public university and that was in the position of interviewee; and the 
researcher and interviewer, doctoral candidate in Psychology, schol-
arship holder of CAPES (Coordination of Superior Level Staff Im-
provement)1, also a student at a federal public university. We both oc-
cupy the same academic territories and temporalities, although there, 
in that space-time of the interview, we were in distinct positions. 

Tereza Cristina does not like her first name very much, she pre-
fers to be called Cristina or just Cris, as she refers to herself in the in-
terview – therefore, we proposed a fictitious name2 for her which also 
had this possibility of abbreviating. She was finishing the first step of 
an undergraduate course at the federal university. She reported being 
happy with this new experience and fine with the choices and learn-
ing that have happened to her in her 50 years of life. She is the mother 
of a boy and two daughters – one of whom has completed a degree 
and the other studying for an undergraduate degree at the same insti-
tution. In some moments, Cris walks with a cane, a coupling that 
highlights the reduced mobility. When meeting me after class, without 
the brace, she commented that some people do not realize she is dis-
abled: “Of course, they’ll notice if they see me walking. They’ll see that 
I have some additional difficulties and such. But no… no, no, it isn’t 
connected to a disability, right?” (sic). In others, she is accompanied 
by pain, modulated by using Codeine and Morphine medications. In 
these situations, the cane is used not because of the pain itself, as she 
says, “but it’s because, mainly when using medication, you get… 
slower! So that – the beat of the cane, it makes you have a, a better 
sense of direction, right?” (sic).  

The uses and negotiations she makes with medications and the 
orthosis are challenged and modified by her relationship with the 
university, to the extent that the side effects of medications interfere 
with her cognitive capacity, as she reports. In this game, she measures 
the effects of feeling pain or “reasoning” (sic), balancing limitations 
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and gains, and dissolving a supposed duality between corporeality 
and intellect. It is also in this co-production that a disabled identity is 
constituted, insofar as the visibility related to disability is present due 
to the use of the cane – which sounds Cris’ routes by the university – 
and the interaction with medications. 

Based on Sheila Jasanoff (2004), Annemarie Mol (2002) e Bruno 
Latour (2012), we understand that not only statements about disabili-
ties, but also a series of other factors, processes, technologies, mecha-
nisms and human and not-human objects – sometimes contradictory 
ones – coordinate to produce (or co-produce) disability. Crossed by 
power relations, the process of co-engendering between these differ-
ent elements contributes to creating conditions for stability and mate-
rialization of disability by reiterating regulatory norms, at the same 
time as it creates possibilities for the destabilization and invention of 
multiple disabilities during this reiteration.  

By using the language of co-production (Jasanoff, 2004) and as-
suming that multiple disabilities are being made in the articulation 
between different human and not-human elements and agents that 
make up the university, it has become necessary to also focus on the 
researcher as an actor of carrying out research on the affirmative ac-
tion policy for students who are disabled in higher education. Besides,  
based on the references selected to this text, it is understood that the 
research process transforms the researcher as well and displaces her 
body and identities. Above all, by recognizing that this one who 
speaks to you also integrate the university territories and temporali-
ties and is, therefore, permeated by its endemic ableism. It is also 
worth noting that the interview described here was carried out in the 
room of a study and research center located within the higher educa-
tion institution that was the object of the research.   

Regarding the researcher’s acknowledgments and from where 
she stands, I am a cisgender3, heterosexual, Latin-American and white 
woman, temporarily non-disabled – term I use by understanding that 
disability may become part of mine and anyone's life trajectory at any 
time. Due to these identities, I experience certain privileges attributed 
to the bodies perceived and recognized as supposedly capable. First 
generation of a family from the southern countryside to complete 
higher education, I attended all elementary education in a public 
school, pursued an undergraduate degree in a private institution, and 
completed master’s and doctor’s degree as a scholarship holder in two 
renowned public universities. My body, although it is not read as dis-
abled and therefore, does not experience the barriers faced by these 
individuals – even though I do experience others through the intersec-
tional articulation of identities – was receptive to these interpella-
tions. The specific focus of my listening in this relationship was vul-
nerable and open to embracing the shared pain with the research par-
ticipant. 

Questioning about my experiences and trajectories in university 
and how the ways of being in the academia impact my own corporeal-
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ity and functionality was not an automatic process, nor was it obvi-
ous. To let one be affected by the ways in which our practices may be 
reproducing ableism, for instance, can be distressing. Not all these af-
fects can be translated into words, because scientific rationality is not 
the only way to signify what happens to us – nor is it able to do so on 
its own. However, I understand that pain and discomfort can be pow-
erful when they invite us to destabilize established knowledge and 
practices. They are also the actors in this process of co-producing re-
search in its articulation with multiple disabilities.  

From the reading of Vinciane Despret's text (2004), I elaborated 
some questions, based on this pain and discomfort: did I start to feel 
pain because Cris was feeling pain? Or did she express her pain in sol-
idarity with mine, so that my pain would have space and be wel-
comed? So that it could emerge there, in the spatialities and temporal-
ities of the university, the same one that became the field of research. 
An institution based on an ableist perspective, which delimits the sub-
jects who belong to the inside – only the intellectual elite of society – 
and those who have no place except as an object of research, as a 
problem to be studied (Farias et al., 2022; Angelucci; Santos; Pedott, 
2020). To be on the inside, it is necessary to submit a body to academ-
ic spaces and temporalities: it is a high-performance place. To be able 
to overcome barriers, to dedicate oneself to the maximum, to be suc-
cessful, something that depends only on individual effort within the 
meritocratic logic. 

My discomfort came from the impression that there was no 
room to feel pain there, not even time. It was necessary to pay atten-
tion to what was being said during the interview, to the statements, to 
the articulations with disability, to Cris's educational trajectory and 
her paths through the university, to the theoretical and methodologi-
cal references that would support an analysis. Better to repress affec-
tion and pain, to silence the body's cues. Maybe a painkiller? But this 
shared pain did not just speak to what I felt, from an individual 
sphere; it referred to something in the ordinary, signaling that it was 
necessary to look at structures and, especially, at ableism. 

Jorge Larossa Bondía (2002) describes experience as an event 
that crosses us, producing affects and effects. By using analysis of im-
plication as a methodological tool, discomfort and shared pain were 
taken as reverberations of the experience of researching the multiple 
ways in which disability materializes in the temporalities, corporeali-
ties and spatialities of the university. In this way, it is intended to pre-
sent some clues that contribute to problematize – although they do 
not exhaust the possibilities of answers, nor of inventing other ques-
tions – the following questions: Why does disability usually cause dis-
comfort? To whom does disability bother? In what ways does it both-
er? What are the circumstances that rise this affect? In what relation-
ships does it place itself in? What are its effects? What other affects are 
possible? What can be produced when this discomfort is sustained? 
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Fear of becoming disabled 

By following Donna Haraway's provocations and “staying with 
the problem” evidenced in these questions – the discomfort produced 
in the relationship with disability – the first clue points to the fear of 
discovering or acquiring some bodily and/or functional condition that 
makes us a person with a disability. In the context of the interview, I 
feared becoming someone who lives with pain, like Cris. After all, ag-
ing, getting sick, feeling pain, and becoming disabled are events in-
herent to the human condition. 

The truth is that disability is more than an enigma: it is an un-
known mistakenly described as abnormal, monstrous or tragic, 
but one that will be part of the life trajectory of all people who 
experience the benefits of civilization. With the increasing aging 
of the population, the category ‘disabled’ as an expression of a 
‘personal tragedy’ will lose its meaning. To be old is to experi-
ence the disabled body. To be old is to live in a social order that 
oppresses the disabled body (Diniz, 2007, p. 32). 

Why was I afraid? Because we live in a society that teaches us 
every day that living with a disability is a personal tragedy, as stated 
by Debora Diniz (2007). That expects our bodies to conform to the pa-
rameters of what is considered normal and healthy and do not feel 
pain. We are constantly informed, based on a corponormative and 
ableist logic, that becoming a person with a disability is to constitute 
oneself as someone who experiences a tragic and individual accident 
whose effects continue to reverberate in the form of irreversible dam-
age and suffering. These people’s experiences are described in terms 
of the losses caused by the event: the loss of a limb or functionality, 
the ability to walk, to see, to hear, to continue to communicate verbal-
ly; the loss of autonomy to carry out daily activities and perform a 
professional performance. 

By using the concept of anguish from bodily transgression to 
talk about the recognition of rupture, anxiety, pain and suffering in-
cited by sensory deprivation, Bruno Sena Martins (2009) brings ele-
ments that help us to understand this fear of becoming disabled. He 
states that non-blind people who empathically project possible vision 
loss may conclude: we are or could be like blind people. The author 
also differentiates this anguish in the experiences of people who lose 
their sight gradually, those who lose their sight suddenly, and people 
blind from birth, for whom there is no break in the way of be-
ing/living. People with congenital disabilities do not know other ways 
of living without the bodily and functional conditions that constitute 
them as subjects, so that, for them, there is no state of normality or 
absence of suffering prior to the disability to which they must return. 
Despite the empathetic projections that we, people without disabili-
ties, can undertake to try to understand the possible impact of a loss 
of vision, there is no fixed and predefined identity or a restricted way 
of experiencing a bodily condition. 
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Based on the understanding that people who are disabled suffer 
a personal tragedy, they are usually given the adjective “poor things”. 
The two interviewees that afternoon – Nicole and Cris – shared some 
strategies they use to avoid falling into this stereotype. Nicole places 
herself as a person who doesn't like to “play the poor thing” (sic) be-
cause she has a disability, reiterates several times what she calls vic-
timhood as something bad and negative, which she tries to avoid, for 
the sake of her independence. Cris describes her posture as: “yes, be-
cause, actually, like: I'm not the poor thing. And I'm not the best of 
them all. I'm just another one of you. Period.” (sic). In this way, she 
understands that she circulates among her classmates as one more 
among them, not someone extraordinary or exotic. We can assume 
that the strategies implemented by Nicole and Cris operate as at-
tempts to avoid other adjectives that demean them as incapable, ab-
normal, special, invalid4. Radically, and based on the problematiza-
tions of Lígia Assumpção Amaral (1994), they seek to prevent their 
bodies from being read as deviant and monstrous. 

This negative and derogatory way of framing disability as a per-
sonal tragedy, emphasizing the incapacities and dysfunctions of a 
body, composes the discursive repertoire of what is named, within the 
field of disability studies, as a medical model. For this model, an alter-
ation and/or limitation in body structure or function incapacitates 
not only the injured region, but the subject as a whole, who becomes 
the object of medical interventions and rehabilitation practices with 
the objective of adapting this body to supposed standards of normali-
ty (Barnes, 2009; Diniz, 2003; 2007; Martins et al., 2012; Böck; Nuern-
berg, 2018). 

And then I felt shame and guilt: how could I, a researcher in the 
field of disability studies, who argues that all ways of life should be 
worth living, feel that way in front of a person who was reporting and 
experiencing – right in front of me – the materiality of her daily expe-
rience with pain and disability? However, these affects did not speak 
exclusively of my individuality. They denounced a way of subjectiviz-
ing me and others in an ableist society. Of learning to differentiate be-
tween a self without a disability and another with a disability, as if this 
dichotomy could be clear and permanent. Individually, I did not want 
to feel any of that. I wanted to be an ally, a person who, despite not 
being read as someone who has a disability, relates to this agenda, 
sympathizes with the anti-ableist movement. A person who accepts 
and welcomes the diversity of ways of being in the world. 

Disability as something that crosses us and constitutes us 

Since we fear becoming people with disabilities because, in the 
social imaginary, this identity category is usually linked to a series of 
impediments and negative adjectives, we can assure that disability is 
something that crosses us and constitutes us. As an analytical catego-
ry, disability crosses us and defines who we are every time we differ-
entiate which bodily and functional conditions can be classified as 
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disabled; when we assume that only a few subjects without disabilities 
are able to access and remain in the university, reiterating corponor-
mativity; each time we affirm “I have nothing to prevent me from liv-
ing” (sic) – a sentence mentioned by an informant of the doctorate 
course – as a way of differentiating our ways of life from those experi-
enced by people who are disabled. By understanding that these regu-
latory norms that delimit what disability is are performed daily (But-
ler, 2000), we allow the opening of fissures and instabilities that are 
characterized as deconstitutive possibilities in the process of repeti-
tion itself, possibilities of disturbance of hegemonic positions, possi-
bility of unexpectedly becoming someone who is disabled. 

Shared pain is in the realm of the we, of the collective, some-
thing that can become part of the life of any of us; it's not something 
only me and Cris feel. We feel pain, at different times in our lives, for 
different reasons, but feeling pain is part of our human condition. 
Pain shows us the limits of a body and what a body can do. In the con-
text of the interview, it blurred the boundaries between a researcher 
temporarily non-disabled and a research participant who is disabled. 
Besides pain, what else do I, who am dealt with as a person without a 
disability, share with this other person with a disability? 

In general, my existence is placed in a privileged place of differ-
entiation, which minimally protects me from suffering discrimination 
and violence of the most diverse, especially those directed at 
LGBTQIA+, black, indigenous and people who are disabled popula-
tions. If we analyze this positionality exclusively from an identity per-
spective, my corporeality will be placed outside of many claims and 
discussions that take place in the field of differences. I recognize that 
for many people whose corporeality, mentalities and functionalities 
are framed as pathological, abnormal, deviant, abject, among other 
adjectives, occupying this place is not a choice. 

As I have been discussing, differences are performed in specific 
spatialities and temporalities, framing corporealities that may (or may 
not) be read by the mark of disability. This marking is, in turn, provi-
sional and unstable, composed of a series of elements that, once 
combined, consolidate a categorization circumscribed to that tem-
poral and geographical instant. Different combinations of specific 
corporealities, technical instruments and apparatuses, policies, prac-
tices, institutions and spatialities stabilize understandings of disabil-
ity, which can, therefore, be modified and include experiences that, 
until then, were not understood as belonging to the sphere of disabil-
ity. Thus, I try to point out the need to analyze disability as a histori-
cal, social, cultural, temporal and spatially constituted category. That 
is, to understand it in the complementarity inherent to this process of 
constitution that, by making a disability and a disabled subject, also 
does its opposite – a repertoire of practices, corporalities and institu-
tions supposedly not crossed by the category of disability.  

I share these impermanent territories of belonging and recogni-
tion not to name differences or situate where I stand from and move 
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forward. Nor do I intend to neglect the relevance and legitimacy of 
identity politics for guaranteeing rights and access to resources and 
services, for equalizing opportunities and for confronting inequalities. 
The intention is to position the difference in the movements of co-
production of multiple disabilities in the context of the public univer-
sity and based on this positionality, to invent other possible strategies 
of relating with disability. 

Shared pains denounce the imposition of standardized tempo-
ralities and spatialities on borderline, unstable and inconstant bodies. 
They show that sitting for many hours doing activities understood as 
intellectual: reading, studying, writing, participating in a class, paying 
attention to someone's narratives during an interview... cause bodies 
to feel pain. Not all people will feel and experience it in the same way, 
but the fact that some bodies do not feel pain should not be used to 
counter this debate. The pains in our bodies have exposed an ableist 
academic structure that subjects diverse bodies to a unique regime 
that, in turn, causes many bodies to feel pain. 

However, destabilising the disability category is not the same 
thing as saying that we are all disabled. What we intend with this is to 
bet on the importance of this movement of contesting the categoriza-
tions, classifications and hierarchies that make us differentiate lives 
worthy of being lived or not. Marivete Gesser and Adriano Nuernberg 
(2014) point out the need to recognize the importance of the experi-
ence of disability in the constitution of subjectivity and not only as a 
condition of a minority. In this way, without denying bodily impair-
ments and their possible implications for people who are disabled, it 
is possible to value the unique and creative ways of experiencing dis-
ability experiences. 

For Tanya Titchkosky and Rod Michalko (2009, p. 6), disability 
“is an integral part of the essential diversity of human life, both indi-
vidually and collectively”. We understand disability, therefore, as 
something that constitutes us, as an experience, an event that pro-
duces affects and effects (Jorge Larrosa Bondía, 2002). Far from fram-
ing disability as a negative, unfortunate and tragic event of human ex-
istence, disability studies describe it as a legitimate way of being in 
the world. “It's a way of understanding who we are, or at least a part of 
who we are” (Titchkosky; Michalko, 2009, p. 6). Constituent part of 
who we are, disability is produced and understood in the daily rela-
tionships we establish with each other. It is not something that hap-
pens only to people with disabilities who experience barriers imposed 
by social environments that are insensitive to human bodily and func-
tional variation. It is, as stated by Marcia Moraes, Luiza Teles Masca-
renhas, Fernando Fontes and Bruno Sena Martins (2018), a political 
and social issue that concerns all of us. 
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Final considerations to implicate and crip knowledge 
production 

Facing discomfort with the companion pains which inquired a 
doctoral research interview with students who are disabled who en-
tered the university through the affirmative action policy, the re-
searcher in question was led to problematize, through the analysis of 
implications, some elements that make up the contemporary ways of 
doing research. I wanted to do something to solve that discomfort. I 
did not want to be one more person reproducing ableism of academ-
ia, which forces tired and painful bodies to remain for long periods 
within the spatialities and temporalities formatted by the university, 
when all the body asks for is a place to lie down and rest a little. As 
Carla Biancha Angelucci; Luciana Stoppa dos Santos; Larissa Gomes 
Ornelas Pedott (2020, p. 68) write: “Let's face the ableism of every day 
that inhabits all of us, including well-intentioned, studious, and en-
gaged people”. 

In this interview-encounter, certain questions were possible to 
be said and heard; shared pains were able to materialize in that space-
time of the academia, provoking noises in the ableism intrinsic to the 
university. In this relationship between a shareholder student and a 
scholarship researcher, space was opened to talk about this discom-
fort, especially due to my qualified listening that, for some time, has 
been questioned by the field of studies and experiences with disability 
and education. I intuited that I could not move on as if nothing had 
happened, especially because I felt responsible for the reproduction 
of an ableist logic that contributed to both of us feeling pain. Would 
our tired and pained bodies relinquish the possibility of encounter for 
the sake of our shared pain? 

By bringing these reflections, it is not intended to affirm that the 
totality of practices and professionals who work in academic contexts, 
or even with people with disabilities, are faced with the same ques-
tions that implied me in this interview, nor that they respond in the 
same way and always in an ableist way. The purpose of these discus-
sions was to highlight how much we are all socialized by ableism. We 
can assume that spaces, temporalities, and contexts are, for the most 
part, ableist. We need to recognize these influences in our practices 
and delimit their boundaries. We understand that, based on these 
questions, we can identify what the gaps are, what are the possibilities 
of encounter, of proposing collectively constructed alternatives. As 
Claudia Gillberg (2020) urges, we can make this restlessness, charac-
teristic of disability activism, an opportunity to build new scientific 
knowledge and formulate new insights into what academia can be. 

We intend to show how university is constituted as a rhetorical 
space, which carries a history of injustice and (re)production of social 
inequalities, while occupying a privileged place for contestation, criti-
cism and social transformation. The implementation of affirmative ac-
tion policies has compelled public universities to open their doors to ac-
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commodate diversity. But more than that, the expansion of the entry of a 
diverse public into federal institutions of higher education makes it nec-
essary to rethink their structures, paradigms, epistemologies, references, 
practices and pedagogies. When disability begins to occupy academic 
spaces and temporalities, no longer only as an object of study, but as an 
analytical and political category, in addition to being an identity com-
ponent that singularizes the life trajectories of students, it calls us to re-
think education systems from a structural dimension. Above all, it de-
nounces the ableism intrinsic to the university. 

At the same time, this movement of looking inside the public 
university, elaborating reflections and criticisms, analyzing tensions 
and controversies, is possible precisely because it is an autonomous 
and democratic social institution. In line with the provocations of 
Marilena Chaui (2003, p. 6), we understand that it is essential for the 
university as a social institution to “discuss or question its own exist-
ence, its function, its place within the class struggle”. This analytical 
and political proposal differs radically from the policies of contingen-
cy and devaluation of public universities. Because, to maintain a criti-
cal stance and continue serious and committed work that intends to 
think about the university and its social function, it is necessary to in-
vest in education. 

Facing what is exposed, a cripped analysis of implications, sup-
ported by Disability Studies in Education, can expand the possibilities 
of contesting universal, naturalized and totalizing modes, in favor of 
the affirmation of a micropolitical plan of singular and multiple en-
counters with disability. And, although in this text cripped analysis of 
implications has been implemented in a scientific research context, 
such as this mode of contestation and invention of multiple forms of 
relationship with disability, it can be taken to the most different sce-
narios. On this level of processualities and contingencies, it is possible 
to claim disability as an experience inherent to human existence and a 
constituent of subjectivities, in articulation with the social markers of 
difference. 

As I have tried to unfold in this text, I understand that, to crip 
the analysis of implications, it is necessary to be available to sustain 
possible discomforts, to bet on the ethical-political power of the exist-
ence of difference, to anticipate and desire functional and bodily di-
versity in the most diverse spaces, contexts and temporalities. Thus, it 
is suggested that the availability of each one of us to analyze the im-
plications of the knowledge and practices instituted on disability is 
characterized as an ethical-political position committed to diversity, 
social justice and the production of anti-ableist knowledge, as Disabil-
ity Studies has been proposing. By analyzing our corporeality and our 
modes of existence, it is possible to contest the supremacy that hier-
archizes bodies and mentalities through an ableist logic. Furthermore, 
we understand that theoretical-methodological proposals that break 
with the hegemonic perspectives of knowledge production about dis-
ability can be considered strategies of resistance and emancipation, 
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especially when they start from a perspective of co-production with 
people who are disabled. 
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Notes 

 
1  It is the official translation of the acronym in Brazilian Portuguese: Coordenação de 

Aperfeiçoamento de Pessoal de Nível Superior. 

2  It is worth noting that the adoption of fictitious names was the strategy understood 
as possible and coherent at the time of this research. However, based on the theo-
retical and methodological perspectives that support this work, we understand the 
need to propose other modes of participation, autonomy and self-identification of 
subjects in academic research. 

3  A term used to refer to people who recognize themselves in the gender assigned at 
birth based on their genitalia. 

4  Adenize Queiroz de Farias; Andreza Vidal Bezerra; Lívia Laenny Vieira Pereira de 
Medeiros and Jackeline Susann Souza da Silva (2022) discuss in greater depth the 
analytical categories of inferiorization and heroization of women with disabilities in 
higher education. On the other hand, Carla Biancha Angelucci; Luciana Stoppa dos 
Santos; Larissa Gomes Ornelas Pedott (2020) problematize the implicit ableism in 
the use of some nomenclatures referring to special education. 
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